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 The goal of this project was to pioneer a class which would nurture indigenous 
leadership among high school students in a Christian school by redefining leadership and 
Christian relationships, focusing on power relationships.  This project was meant to 
encourage students to re-imagine what healthy power relationships should look like and 
how healthy ministry could be done by adolescents.  The laboratory for this experiment 
took the form of a ministry focus class that was first offered during the 2009-2010 
academic year at Southlands Christian Schools in Walnut, California. 
 The class focused on the theological themes of theologia crucis, missio Dei, 
priesthood of all believers and spiritual gifts.  These topics were discussed to lay a 
foundation of what healthy relationships and power dynamics among Christians might 
look like.  Surveys were taken of this class and also of the school at large.  The students 
then embarked on ministry projects within the school in order to get a taste of leadership 
and also to see how healthy power relationships might operate.  At the conclusion of 
these projects, the students were asked to reflect upon their thoughts of leadership and 
power relationships. 
 This project illustrated that a majority of the students in the class saw that their 
ideas of power and relationships were not Christian but more corporate or religious.  It 
demonstrated that a better way to practice relationships and leadership existed.  While the 
first year of this class did not completely change the culture at Southlands Christian 
Schools, it did start the discussion of how to continue this shift and to sustain such a shift 
in the culture of the school. 
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INTRODUCTION 
 
 During the 2008-2009 school year, Brandon Shultz and I were given the 
responsibility of developing, running and mentoring the Worship Team that would lead 
worship during the secondary school’s chapels.  While the Worship Team had existed for 
years prior to that school year, Shultz and I attempted to raise student leaders who would 
essentially lead all aspects of chapel.  While some of the experiments succeeded and 
other did not, one student commented that things were noticeably different around 
campus. 
 First of all, while most students agreed, most of them could not articulate very 
well what was so different.  The students explained that it was not just that chapel was 
different but the climate and atmosphere of the school was shifting and they rather 
enjoyed this shift.  All students asked responded that a very positive change in the culture 
of the school was taking place.  When questioned about the nature of this change, they 
replied that it started in chapel and the Worship Team had something to do with this 
change.  The way some students expressed this was by offering comments like, “I’ve 
never had so much fun in chapel before.  I did not even know you were allowed to have 
fun in chapel.”  While this shift in the culture of chapel and even the larger school 
population did not even last all year, nobody would deny that something positive had 
happened, at least in the first part of that school year. 
 Meanwhile, as Shultz and I attempted to identify what was the catalyst behind the 
culture shift and how it could be reproduced, the Worship Team was identified as one of 
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the key ingredients to the success enjoyed.  The Worship Team was largely viewed as the 
campus leaders, even if they did not hold the prominent positions of student government.  
Even those who were not a part of the formal student government were viewed as the 
student leaders of the campus.  These informal leaders were invited to reflect with Shultz 
and me regarding what went well and what did not go well at the end of the first 
semester, and the answers provided stunned us.  These answers included the sentiment 
that they were never allowed to express their opinions regarding any meaningful 
decisions at school.  They also told us that it was very exciting that they were given 
meaningful leadership roles.  Never in their lives had they been allowed to lead in any 
meaningful way.  In the past, student leadership meant they were given busy work to do 
for adults who did not want to be bothered with these trivial tasks.  When prodded 
further, most of these student leaders admitted that this view of the function of adolescent 
leaders also pervaded their churches.  Most subscribed to the notion that they were not 
supposed to do anything meaningful in Christian leadership until they were adults. 
 Another aspect of these discussions that surprised Lee and Shultz was the 
powerfully negative feelings that some of the students had toward the institutional church 
and its abuse of power.  Almost all the students with whom Shultz and I spoke to could 
name specific instances of power abuse that they or someone close to them had suffered 
at the hands of the institutional church.  These students recounted stories of hierarchical 
organizations with leaders who often demanded obedience and discouraged any 
questioning of any of the directives or decisions that the leader or leadership of the 
church made.  The students admitted that, through these experiences, they had become 
jaded with institutional churches and also questioned whether an adolescent could 
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effectively and meaningfully exercise any leadership within such a structure.  They also 
admitted that, while they did not see the school as their church, because the faculty and 
administration were Christian adults, they had always assumed that the same set of rules 
concerning leadership would apply at Christian schools and the same dearth of leadership 
opportunities would result at Southlands Christian Schools. 
 Accordingly, one of the reasons that younger people have been leaving the church 
is that they do not feel that they are a vibrant part of the faith community.  Perhaps this is 
because religious organizations, such as churches and Christian schools, have taken on a 
“corporate denominationalism” which tends to alienate younger believers.1  Already there 
are voices within Christendom stating that all is not well, and they do not believe that the 
church can continue functioning in its current state.  According to these voices, unless the 
Church is willing to change the way it operates, it is in danger of losing an entire 
generation. 
 Therefore, when describing the demeanor of these voices within Christendom, 
Alan J. Roxburgh uses the image of Chicken Little exclaiming that the sky is falling to 
describe those individuals who subscribe to the idea that the best days of the church are 
over.2  Roxburgh states that emergents and liminals3 in the church have, for some time, 
                                               
1 Milton J. Coalter, John M. Mulder, and Louis N. Weeks, Vital Signs: The Promise of 
Mainstream Protestantism (Grand Haven, MI: FaithWalk Publishing, 1996), 89. 
 
2 Alan J. Roxburgh, The Sky Is Falling!?!: Leaders Lost in Transition (Eagle ID: ACI Publishing, 
2005), 19-26. 
 
3 Emergents are those that belong to a church movement that favors some postmodern practices, 
such as narrative and storytelling.  Those that consider themselves in the emergent movement will largely 
value social activism and missional living.  See http://en.wikipedia.org/wiki/Emerging_church.  Liminals 
are those that belong to a class that is deemphasized or largely ignored by the dominant group, but yet 
important.  An example of this might be a large minority group in an organization which may control the 
opinion of a large minority group, but a group that is, nevertheless largely out of power. 
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been screaming that all is not well within the Church.  However, because so many voices 
throughout history have been exclaiming for countless years that the end of days for the 
Church was imminent, like those around Chicken Little, the Church has stopped paying 
attention to these excited utterances.4  Instead, the Church has continued to move along as 
if nothing would substantively change, acting as though, with some tweaks, it could 
maintain its place of favor and prestige in society. 
 Therefore, the popular view within the Church is that Christendom would remain 
the norm and the Chicken Littles did not warrant any cause for alarm.5  This notion has 
encouraged the Church to seek technical fixes,6 such as changing the venue of worship 
for the younger generation from a typical sanctuary to a warehouse look, rather than 
meeting the adaptive challenges,7 which might take the form of having the younger 
generation become a part of the larger decision making processes of the church.  Because 
of this course of action, many mainline churches have been steadily decreasing in size, 
relevance and influence.8  As a matter of fact, those churches that have been growing in 
size and relevance are the churches that describe themselves as congregations that 
                                               
4 Roxburgh, The Sky Is Falling, 19-26. 
 
5 Ibid. 
 
6 Ronald A. Heifetz describes technical challenges as those problems that are clear cut and have a 
clear cut solution.  He uses the example of a patient going to the doctor for an infection and the doctor 
prescribing antibiotics for the infection.  An adaptive challenge is one where there is no technical fix 
available but a problem that requires a paradigm shift in formulating a solution.  Heifetz again uses the 
patient doctor relationship but in the example of an adaptive challenge, the patient has cancer and the 
doctor prepares him and his family for his impending death.  Ronald A. Heifetz, Leadership without Easy 
Answers (Cambridge, MA: Harvard University Press, 1999), 73-84. 
 
7 Ibid. 
 
8 Roger Finke and Rodney Stark, The Churching of America 1776-2005: Winners and Losers in 
Our Religious Economy (New Brunswick, NJ: Rutgers University Press, 2006), 246 
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continue to change and adapt with the surrounding culture.9  These are churches not 
afraid of experimentation or of adapting to the cultural challenges all other institutions in 
their neighborhoods have already adapted to.  All other churches have been on the 
decline. 
 Christian schools are perhaps another arena where those who advocate change are 
viewed like Chicken Little.  Even when there is the admission by those with influence in 
Christian education that Christian schools are at a crossroads, the proposed answer to this 
crisis is emulating what was done in the past and preserving those things that those in 
leadership nostalgically remember as the “good old days.”10  The framework11 with 
which these leaders see Christian schooling is that things are manageable, predictable, 
and stable.  According to the powers that be, with a few changes that do not cause too 
much discomfort, the future can be molded and the desired outcomes can be achieved 
with few or no surprises.  Christendom can be achieved once again, and Christian schools 
can, once again, wield cultural influence and relevance. 
 Because of this, it became clear to both Shultz and myself that a few programs or 
some minor tweaks would not be sufficient to recapture and maintain the excitement that 
the campus felt in the first half of that school year.  Technical fixes would not be the 
answer.  Rather, a major culture shift would have to take place where the adaptive 
                                               
9 Cynthia Woolever and Deborah Bruce, A Field Guide to U.S. Congregations: Who’s Going 
Where and Why (Louisville, KY: Westminster John Knox Press, 2002), 62. 
 
10 “Brian S. Simmons, The Christian School Distinctive” in Christian School Education 13, no. 1 
(2009/2010: 8-9. 
 
11 Alan Roxburgh uses this term, defining “frameworks” as “powerful conceptual maps – or lenses 
– that we have developed inside our relational networks and though our training that determine how we see 
the world and thus shape our decisions about how to act and respond to what is happening around us.”  
Roxburgh, The Sky Is Falling: Leaders Lost in Transition, 46.  “A framework is the underlying structure 
upon which we build everything else.  Ibid. 
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challenge of raising indigenous leadership would have to be met.  Leadership would have 
to be re-imagined and Christian relationships, especially power relationships, would have 
to be redefined for the students and eventually for the faculty and staff at Southlands 
Christian Schools. 
 The first possible step was the pioneering of a new class where leadership and 
Christian relationships would be redefined as students were invited to experiment with 
projects where they would be allowed to exercise meaningful leadership.  This class 
would be comprised of a hand-picked group of students willing to journey with the rest of 
the class in this endeavor.  The class would explore themes of theologia crucis, missio 
Dei, priesthood and gifts, amongst other subjects.  They would also experiment with 
ministry projects where they are allowed to practice leadership on campus and minister to 
either the school as a whole or a specific, targeted segment of the school. 
 While this project encompasses only the one class, Shultz and I are hopeful that 
this will serve as a launching point for more activity, all of which is aimed at changing 
the culture of Southlands and sustaining such a change.  In order to change the 
frameworks for leadership at Southlands Christian Schools, or any other institution, 
technical fixes are not sufficient.  Therefore, this project, by itself is not the answer, but 
merely the first step of many other steps in meeting the adaptive challenge of changing 
the culture of student leadership at a Christian high school.  This ministry class is 
constructed in such a way that it will be reproducible at Southlands or at any other 
Christian school where there is a commitment to re-imagine and redefine leadership, 
Christian relationships, and a commitment to indigenous leadership among teenagers in 
the context of a Christian school.  It is my prayer and hope that this project will ignite the 
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missional imagination not only at Southlands Christian Schools but at other Christian 
institutions where young people might serve as the catalyst for change in the style of 
leadership, the exercise of power, and the manifestation of relationships in the hopes that 
this will also reform Christianity. 
 
  
 
 
 
PART ONE 
MINISTRY CONTEXT 
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CHAPTER 1 
AN INTRODUCTION TO SOUTHLANDS CHRISTIAN SCHOOLS 
 
 Southlands Christian Schools is comprised of a preschool, an elementary school, a 
junior high school, a high school, and a recently established online school.  It is situated 
in Walnut, California, a city approximately twenty-five miles east of Los Angeles.  It is 
considered a part of the metropolitan Los Angeles Area. 
 
The History of Southlands Christian Schools 
 Southlands Church International, then known as Christian Chapel of Walnut 
Valley, was organized in 1968 by a small group of families interested in developing a 
church in the Walnut/Diamond Bar area.  This group was led by the founding pastor, 
George Crites.  It started as a house church that met in the basement of that pastor’s 
home. 
 In the early 1970s, the first five acres of property was purchased, and the original 
chapel, fellowship hall, and nursery were constructed and paid for in full by a capital 
campaign.  As the church grew, it was determined that more property would be 
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necessary. An additional eleven acres were purchased from the Rowland School District 
in 1976.  In 1978, seven trailers were purchased by the church to allow for expansion of 
the Sunday school.  A school was opened in September of 1979, with seventy-five 
students in enrollment from kindergarten through fourth grade.  The school was to be a 
ministry of the church in order to reach out to the community and also to meet a need of 
church congregants. 
 In 1978, Dr. Gerald Wheeler was brought on as the Administrator of Schools.  It 
was under his leadership that the school started expanding exponentially.  Not only was 
student enrollment increasing, but the physical improvements to the real property also 
showed vast enhancements as well.  A new sanctuary was built, and construction was 
completed in April of 1980.  During the summer of 1980, the original sanctuary was 
refurbished into classrooms, offices, and other structures in order to support the growing 
school.  The church was also flourishing as well.  Under Pastor Crites, the church 
membership was approaching two thousand. 
 The school attendance swelled to 275 by 1983 when Pastor Crites abruptly 
resigned in the wake of accusations of sexual improprieties; and the church named the 
assistant pastor, Jesse Mason, to replace him.  Almost immediately, church attendance 
fell to about 600 people.  The church suffered extreme financial difficulties.  At one 
point, the mortgage was in default. 
 Despite what was happening in the church, the school continued to flourish and, 
by 1985, needed additional building space.  The church was struggling with its financial 
problem and was in no position to assist in a new construction.  However, the school was 
given permission to proceed on its own.  The school was able to raise the money 
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necessary for the construction through fundraisers and a generous school parent who 
loaned the school $125,000. 
 Enrollment rose to about three hundred students.  In addition, through the sale of 
some property, all loans were paid off, leaving the school and church debt free.  In 
September of 1987, a preschool was added, and, through the giving of church members 
and school families, the construction of that building was accomplished without 
encumbering the land with any debt. 
 In order to accommodate the growing population of the school, a high school was 
started in 1990.  More improvements to the property were made, and the high school, 
which had 12 students in 1990, had 120 students by 1994. 
 At the end of the 1993-1994 academic school year, Dr. Wheeler was asked to 
resign from his position as Administrator of Schools by the church because he had 
objected to the church’s using school funds for church operations.  He was replaced by 
one of the church pastors as Administrator of Schools.  It was also at this time that 
Christiaan Wienand became the Senior Pastor of the church and renamed the church 
Southlands Church International and the school Southlands Christian Schools.  For a 
period of approximately ten years, different pastors of Southlands Church International 
were named Administrator of Schools, and no remarkable changes occurred during this 
time.  However, slowly the school’s debt load crept up as the church continued the 
practice of using school funds to pay for church operations. 
 In 2004, Glenn Duncan was brought on as a full-time Administrator of Schools 
for Southlands Christian Schools.  He started the process of rehabilitating the school’s 
finances by putting a stop to the church’s practice of using school funds for church 
12 
 
operations.  He also was asked by the church to form a separate corporation for the 
school so that the school might start carving out a future for itself, independent from the 
church.  Then, in 2006, the church made the decision to sell the real property that had 
housed the school and the church for the past thirty years and to relocate to northern 
Orange County.  The church leadership felt that the Walnut/Diamond Bar area had 
become too Asian, and the church could not reach the Asian community.  Therefore, the 
church had decided to move to a different location where they might be able to 
experience church growth. 
 
Demographics, Including the International Student Population 
 Two factors have played a part in the shift in the demographics of the student 
population at Southlands Christian Schools over the past five years.  The first is the 
school’s pioneering of the International Student Visa Program.1  While the program was 
very modest at first, today over 140 students arrive at Southlands yearly through this 
program.  The main countries of origin for the students coming to Southlands through the 
International Student Visa Program have been South Korea, the People’s Republic of 
China and the Republic of China (Taiwan). 
 The second factor that has shifted the demographics of the school has been the 
church’s announcement of its intention to sell the real property on which the school is 
                                               
1 This is formally known as the I-20 or J-1 Visa Program.  Under this program, students of any age 
may apply for a student visa to study in the United States.  If granted, that student will be eligible to study 
at any school in the United States that accommodates the I-20 program.  Public Education is not an option 
under this program.  At Southlands, students as young as the third grade come to the United States to study 
through this program.  Oftentimes, the students are apart from their families while in the United States and 
live either with distant relatives or with strangers with a financial arrangement, often made prior to their 
arrival. 
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located.  Following this announcement, approximately ninety families did not re-enroll 
their children at Southlands.  The overwhelming majority of these families are Caucasian, 
Latino, Black, or of some other ethnicity besides Asian.  As these two factors converged, 
Southlands Christian Schools became significantly more Asian.2 
 As a result, this shift has led to two very interesting developments.  The first 
development is that an Asian Christianity has been introduced onto campus.  While 
deeply evangelical in nature and very similar to American evangelicalism in many ways, 
Asian Christianity –namely Korean Christianity is very distinctive. 
 On one hand, while the majority of Korean Christians belong to mainline 
denominations, such as Presbyterian or Methodist, Korean Christians may have more in 
common theologically with evangelicals than they do with Caucasian Presbyterians or 
Methodists.  While their Caucasian counterparts may lean to the left theologically, 
Korean Christians, regardless of denominational affiliation, tend to be very conservative 
in theology and practice.3  At first glance, Korean Christianity may seem very similar to 
the flavor of Christianity already present at Southlands; however, there are some 
noteworthy differences. 
 Korean Christianity is very syncretistic in that it teaches that good Christians 
should practice the Confucian ideals of Korean culture.4  It also tends to take on a very 
                                               
2 The irony of this is that the surrounding neighborhood is predominantly Asian but the school did 
not have much success, like the church, attracting Asians.  Today, the demographics of the school closely 
mirror the demographics of the surrounding neighborhoods of Walnut, Diamond Bar and Rowland Heights, 
all cities with majority Asian populations. 
 
3 Won Moo Hurh, The New Americans: The Korean Americans (Westport, CT: Greenwood Press, 
1998), 15. 
 
4 Anthony W. Alumkal, “Being Korean, Being Christian: Particularism and Universalism in a 
Second-Generation Congregation,” in Ho-Young Kwon, Kwang Chung Kim and R. Stephen Warner, eds., 
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moralistic approach to the practice and living out of Christian life.5  Korean Christianity 
additionally teaches that honor and the untarnished outer image of a person and family 
are of paramount importance.6 
 Furthermore, culturally, Koreans, believe that harmony is more important than 
being right.7  In that sense, most Koreans will not push an issue, even if they perceive that 
they are correct.  Rather, they will agree with something they believe is incorrect for the 
sake of keeping harmony.  However, Koreans believe that they can only rely on 
themselves and their families and that nothing will be handed to them; therefore they will 
not trust non-Koreans beyond a certain point.8 
 These practices and beliefs are not the same as those of mainline evangelical 
American Christianity, and, because the campus became approximately 25 percent 
Korean in such a short period of time, this caused some very interesting and significant 
shifts in the practices and beliefs of the campus.  Perhaps an even larger shift occurred 
                                                                                                                                            
Korean Americans and their Religions: Pilgrims and Missionaries from a Different Shore (University Park, 
PA: The Pennsylvania State University Press, 2001), 181-82. 
 
5 Greg Jao, “Spiritual Growth” in Jeanette Yep, Peter Cha, Susan Cho Van Riesen, Greg Jao and 
Paul Tokunaga, eds., Following Jesus without Dishonoring Your Parents (Downers Grove, IL: InterVarsity 
Press, 1998), 137-38. 
 
6 Michael Breen, The Koreans: Who They Are, What They Want, Where Their Future Lies (New 
York, NY: St. Martin’s Press, 1998), 1-2. 
 
7 Ibid., 39. 
 
8 Won Moo Hurh points to these factors as some of the first signs that the Korean immigrant 
population may be assimilating into mainstream American culture.  In a survey taken by Korean 
immigrants, the majority of respondents answered that they were willing to accept these propositions as 
cultural norms, even if they were going to hold onto other cultural norms that were more aligned with 
Korean culture.  The respondents also answered that they saw these factors as very important to the 
“Americanization” of themselves and their children as well.  They did not see anything wrong with 
“blending” their Korean ancestral culture with their American adoptive culture as long as these values were 
the ones being affected rather than those values that encompass filial piety, gender roles and other relational 
values.  See Hurh, The New Americans: Korean Americans, 73-75. 
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with the influx of Chinese and Taiwanese students onto campus.  To date, the Chinese 
and Taiwanese students make up another quarter of the student population. 
 Whereas a majority of the Korean students coming to Southlands Christian 
Schools are self-identified Christians, the opposite is true with the Chinese and 
Taiwanese students.  They are self-identified atheists, Buddhists, agnostics, or of other 
religious backgrounds.  Most claim that they are not Christian.  Most are not biblically 
literate at all.  In fact, some students from China and Taiwan cannot even identify that 
Jesus was a person, as opposed to the name of a city or an object.  Even those who have 
any working knowledge of Christianity tend to have very negative ideas about it, such as 
that it is a very Western ideal and that good Chinese citizens should not bother with it or 
that only the very uneducated or the superstitious become Christian.  This shift has been 
very difficult for many at the school to adapt to.  This shift has also put the school in a 
unique situation in which, instead of having to go to foreign countries to do missions 
work, it is possible to reach unbelieving people groups right at school.  Finally, because 
of the presence of such a large population of self-described non-Christians, the school is 
currently being forced into evaluating whether the established practices that assume a 
Christian student body need to be revamped.9 
 
Denominations and Theologies Represented in the School 
 While Southlands Christian Schools is a non-denominational, evangelical school, 
its ecclesiological and theological roots are based loosely on New Covenant Ministries 
                                               
9 An example of this is that the school’s chapel services have always catered to a student body that 
was predominantly Christian.  The types of messages that were preached at chapel in the past have been 
messages that tried to enforce moral behavior.  However, because of the large population of non-Christians 
that are the current reality, evangelistic messages seem more appropriate than moralistic ones. 
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International (NCMI), which is the denominational background of the church that was 
once on campus with the school.  While the formal theology of the school is non-
denominational and evangelical, the functional theology10 of the leadership of the school 
is a bit more charismatic and Kingdom Theology oriented. 11  The core leadership group 
often talks of being led by the Holy Spirit and not living an “ordinary” life.  These are all 
tenets of charismatic sects of Christianity.12  The main bulk of the administration and 
faculty tend to be evangelical with most being open to charismatic gifts.  A few belong to 
Catholic churches or other mainline denominational churches. 
 The students tend to come from the gamut of denominations with most of the non-
Asian students attending churches that are either non-denominational or evangelical such 
as Calvary Chapel churches.  However, with the growing Asian population at Southlands 
Christian Schools, this has also shifted.  The Asian students, American and immigrant 
alike, attend immigrant churches that are either Korean Presbyterian, Chinese Baptist, or 
some other immigrant-serving denominational church. 
 At first glance, the formal theology of most of the school seems to be very 
uniform.  Like the other churches represented at Southlands Asian churches, tend to be 
                                               
10 Formal theology is defined as the stated theology that the church or individual adheres to.  
Functional theology is the set of beliefs and practices that while not stated in any formal documents, 
becomes the controlling belief system that influences the life and practices of the church, oftentimes greater 
than the belief and practice systems that are the official positions of the church and the denomination to 
which it belongs.  Mark Lau Branson, “Missional Leadership Cohort” (Lecture, Fuller Theological 
Seminary, February 2007). 
 
11 Kingdom Theology comes from Jesus’ proclamation that the Kingdom of God is near.  It is 
charismatic, missional, and evangelical in nature.  For a greater discussion of Kingdom Theology, see 
Alexander Venter, Doing Church (Cape Town, SA: Vineyard International Publishing, 2000), 37-38. 
 
12 For instance, the Vineyard, a charismatic church movement, will often use similar language 
when referencing what a Christian life should look like.  See Gary Best, Naturally Supernatural: Joining 
God in His Work (Cape Town, SA: Vineyard International Publishing, 2005), 30-32. 
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very evangelical and conservative in theology.  Asian churches tend to focus more on 
ecclesiology and church government and structure than on theology.13  Furthermore, like 
Charismatic churches, Asian churches tend to focus on “fervency” as a measure of what 
it means to be a good Christian.14  Like Charismatic churches, Asian churches also tend 
to be very authoritarian in their power structure, with a very strong emphasis on the 
Senior Pastor of the church.15  However, when looking at informal theology, the shift that 
the Asian students bring can truly be appreciated. 
 Asian churches are mostly Protestant and mainline because the first missionaries 
to Korea and China were Methodists, Presbyterians, and Baptists.16  As such, most Asian 
churches will pay lip service to the theological supposition of sola gratia and sola fide17; 
however, practice shows that Asian churches have a difficult time making this a reality in 
the life of the church.  Often, Asian churches will be guilty of practicing what theologian 
Gehard O. Forde calls the “theology of glory.”18  Asian churches have a very difficult 
time synthesizing faith and works in the Reformed way because of cultural issues that are 
                                               
13 Paul Tokunaga, Invitation to Lead: Guidance for Emerging Asian American Leaders (Downers 
Grove, IL: InterVarsity Press, 2003), 35. 
 
14 Jao, Spiritual Growth, 137. 
 
15 Tokunaga, Invitation to Lead 35-51. 
 
16 Hurh, The New Americans, 15. 
 
17 This literally translates from Latin to English as “by grace alone” and “by faith alone.”  This 
was the Reformation’s theological breakthrough which stated that people did not earn their salvation 
through their good works but that salvation was a gift given freely from God that came through Jesus 
Christ’s death on the cross.  We can do nothing to merit it.  Salvation, therefore, was given to us by grace 
alone through faith in Jesus Christ. 
 
18 Gerhard O. Forde describes “the theology of glory” as the system of belief that we as Christians 
are not really sin addicts, but generally good people that might occasionally need help.  It is a belief that 
says that we can generally help ourselves and affect our salvation to some degree.  For a deeper discussion 
of this, see Gerhard O. Forde, On Being a Theologian of the Cross: Reflections on Luther’s Heidelberg 
Disputation, 1518 (Grand Rapids, MI: William B. Eerdmans Publishing Company, 1997), 5-19. 
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constantly more a reflection of this “theology of glory” rather than the “theology of the 
Cross” of the reformed tradition.  Greg Jao summarizes his experience of the “theology 
of glory” within the Asian church in this manner: 
Our performance orientation can betray us however.  Our works-oriented, 
production-driven faith often leads us into pride.  Our attitudes imply that 
we see results in ministry and in life because of the fervency of our 
prayers, the faithfulness of our service or the generosity of our giving.  We 
attribute our relative financial success to our positive attitudes, unflinching 
work ethic and Confucian paradigms.  But we often fail to acknowledge 
that our success comes from the gracious hand of God.  We lack 
thankfulness and humility.  We rob God of the glory due him.  And we 
refuse to recognize his grace.19 
 
 The most visible manner in which this informal theology manifests on the campus 
of Southlands is the way students approach issues of leadership, shame, guilt, duty, and 
ethnic identity.  This dynamic has changed the ways in which students have responded to 
certain challenges to take up leadership roles and to get involved in the life of the 
school.20 
 Furthermore, because of the influx of non-Christians, another belief system also 
pervades the campus.  Most of these non-Christians would consider themselves as 
rational beings that want scientific proof rather than religious dogma.21  For these 
students, while they respect what others may choose to believe, they do not want to feel 
that they are being coerced into uniform behavior, nor do they wish to be patronized for 
not believing what the majority of the school may believe.  For them, religion is a 
                                               
19 Jao, Spritual Growth, 137-138. 
 
20 These topics will be discussed further in proceeding chapters. 
 
21While most of the non-Christians are Asian, it is interesting to note that this is also the character 
of agnostics and atheists in North America.  See Darrell L. Guder, ed., Missional Church: A Vision for the 
Sending of the Church in North America (Grand Rapids, MI: William B. Eerdmans Publishing Company, 
1998), 21-23. 
19 
 
personal matter, and they would rather be left alone regarding the subject and choose to 
not engage in that topic with others.  However, most are happy to take academic courses 
in Bible as a philosophy course, to learn what Christians may believe.22  They have no 
objections to learning more about Christianity or the Bible, so long as they do not have to 
engage it as truth. 
 The demographic shift in population has not only shifted the ethnic makeup of the 
student population but also the religious makeup of the campus as well.  Whereas 
Southlands Christian Schools was once a very homogenous campus, it is a multi colored 
tapestry of different ethnic and religious groups today with some common threads that 
hold the quilt together. 
 
Southlands Church International and Power Abuses 
 While the increase of Asian students has impacted the formal and informal 
theologies of the student population, the tenuous relationship of the school and 
Southlands Church International have been the molding experiences for many of the 
faculty and staff of Southlands Christian Schools, many of whom were congregants at 
one time or another.  While most of those who attended the church enjoyed a good 
relationship with the leadership of the church in the past, because of the way the church 
has practiced leadership, this is no longer the case.  Whereas the majority of the 
employees of the school were members of the church at one point in the history of the 
                                               
22 This is a very similar attitude to those in public education who teach Christianity alongside 
Islam, Buddhism, and Hinduism in order to teach students that these are the belief systems that others may 
hold to.  The only dogma taught is that it is a fact that some believe in these religious.  See Lesslie 
Newbigin, The Gospel in a Pluralist Society (Grand Rapids, MI: William B. Eerdmans Publishing 
Company, 1989), 14-16.  
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school, the recent schism has resulted in church members quitting their jobs at the school 
and staying with the church, or school faculty and staff leaving the church and keeping 
their jobs at the school. 
 As a NCMI church, Southlands Church International adheres to the formal 
theology of Apostolic/Prophetic Christianity that practices trans-local leadership through 
regional teams of leaders.23  This type of leadership calls for a strict hierarchical power 
structure within the local church where the pastors have the right to rule without any 
other body to check their power and no denominational structure to which they are 
accountable.24  While they may loosely belong to an association of churches, that 
association has no power to discipline the church or the leaders of the church if that 
church or its leadership is found to be abusing its power.25 
 This was not an issue when Christiaan Weinand first brought Southlands Church 
International into the NCMI association when he first arrived in the mid-1990s.  During 
the first ten years, most of the church was quite happy and the majority of the school 
faculty and staff, all of whom were church members at that time, believed that Mr. 
Weinand’s leadership was a guiding force on the campus.  However, in the mid-2000s, as 
the church started experiencing declining financial revenues and a declining membership 
due to the increase of Asian presence in the neighborhood, Mr. Weinand started 
                                               
23 See http://www.ncmi.net/WhoAreTheseGuys/tabid/54/language/en-US/Default.aspx? 
PageContentID=9 (accessed November 2010). 
 
24 Ibid. 
 
25 Many other loose associations and decentralized denominational structures share this weakness 
in disciplining member churches and pastors.  For example, the Association of Vineyard Churches has no 
way of disciplining member churches or pastors other than stripping that church of their Vineyard 
designation and prohibiting that church from using the Vineyard name.  See Bill Jackson, The Quest for the 
Radical Middle: A History of the Vineyard (Cape Town, SA: Vineyard International Publishing, 1999), 
326-338. 
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pressuring the school to contribute more money to church operations.  When building 
projects started during that decade, the church required the school to solely fund many of 
these projects and to fund the majority of other projects, even though this demand for 
finances compromised the functioning of the school.  When it became clear that, even 
with these steps Mr. Weinand’s ambitious capital projects would not be realized, he made 
the unilateral decision to sell the property on which the school and church were situated 
to a developer and to relocate to North Orange County where the church might start 
afresh.  In the wake of these decisions, the church spun off the school as its own legal 
entity, forced the school to assume most of the debt incurred for the building projects on 
the campus, and left the school to fend for itself with no answer to where it would be 
situated once the sale of the real property closed with the developer. 
 Consequently, as many of the congregants, including faculty and staff, raised 
concerns to the leadership of the church about these developments, they were brushed 
aside and often told that, according to how the pastors read the Bible, the local church 
was to be ruled by the pastors, and the congregants were not to have a say in the running 
of the church.26  Therefore, if these congregants did not agree with the pastors in any of 
the decisions that were made, they were welcome to find another church to attend but 
their concerns would not be entertained by the leadership of the church.  Because of the 
frustration of these members, a large portion of the church left. However, they continued 
                                               
26 According to NCMI literature, concerning leadership of the local church, the materials state, 
“We believe that Biblically, the highest authority in a local church is its own eldership (pastoral) team, and 
therefore, all the relating churches retain their autonomy. Ministry into the local church by NCMI team 
members, and other gifted leaders, takes place by invitation.  As friendships develop, and as mutual giftings 
in God are recognized and accepted, relating churches are able to invite any team member to come and 
minister who they feel will help to build the church.”  See http://www.ncmi.net/WhoAreTheseGuys/ 
tabid/54/language/en-US/Default.aspx (accessed November 2010). 
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to meet on the Walnut campus, took the church leadership to court, and thereby sued the 
leadership in a derivative lawsuit.  In the lawsuit they state that the pastors are no longer 
the recognized leadership of the church and that the members wish to remove them as 
leaders.  The school has also filed a lawsuit against the church, stating that the church did 
not have the right to sell the real property to the developer.  These lawsuits have become 
one of the main focal points in the life of both the church and the school.  While these 
turns of events have damaged many relationships and affected many of the faculty and 
staff, they have also had a positive effect in that they have become the crucible that has 
formed many of the faculty and staff’s current social imaginaries27 regarding what the 
church ought to be and how Christian power relationships ought to function. 
 While these social imaginaries are deeply affected by the events previously 
mentioned, they are still affected deeply by the theologies and histories that the people 
forming these social imaginaries already have within them.  Because whatever the people 
of Southlands Christian Schools are forming is not ex nihilo but a synthesis of their 
historically formed beliefs alongside their more recent experiences, it is important to 
explore what, historically, the functional and formal theologies represented at Southlands 
Christian Schools are.  Therefore, the next chapter will explore exactly these theologies. 
 
                                               
27 Charles Taylor gives the term “social imaginaries” to define “the ways people imagine their 
social existence, how they fit together with others, how things go on between them and their fellows, the 
expectations that are normally met, and the deeper normative notions and images that underlie these 
expectations.”  See Charles Taylor, Modern Social Imaginaries (Durham, NC: Duke University Press, 
2004), 23. 
  
 
 
 
CHAPTER 2 
FORMAL AND INFORMAL THEOLOGIES OF LEADERSHIP 
 
 Alasdair MacIntyre states that we are all born onto a stage midway through the 
performance of a play.  The scripts have already been written, and the stage has been set 
in advance of our being born onto them.1  Likewise, those at Southlands have been 
handed many scripts not only as a community but also as segments of the larger 
community and as individuals.  These scripts do not only come in the form of history, but 
also in the form of theology, both formal and functional.  These theologies have played a 
significant role in the formation of the different ideas concerning how a Christian school 
should approach issues of leadership, power, and relationships.  While on the surface, 
many of the different stakeholders2 in the school may share similar thoughts concerning 
                                               
1 MacIntyre states this to counter the popular belief that a person’s narrative emerges de novo.  
MacIntyre states that all narratives are molded through communities and traditions and that the person is a 
part of and cannot emerge from a clean slate.  See Alan J. Roxburgh and Fred Romanuk, The Missional 
Leader: Equipping Your World to Reach a Changing World (San Francisco: Jossey-Bass, 2006),  70-71, 
citing Alasdair MacIntyre, After Virtue (South Bend: Notre Dame Press, 1984),  205-216. 
 
2 The Association of Christian Schools International (ACSI) describes stakeholders as those that 
have an interest in the well-being of the school.  These groups may consist of students, faculty, parents, 
alumni, the surrounding community.  The reason that the idea of stakeholders is important is that each 
different stakeholder will look at various issues and aspects of the school differently since the “stake” they 
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these ideas, when examined, these ideas tend to diverge into many directions.  This 
chapter will examine each of these dominant theologies and identify how each of these 
theologies both help and hider ideas of leadership, power and relationships at Southlands 
Christian Schools.  Furthermore, both the formal and functional theologies will be 
discussed in this chapter. 
 
Formal Theologies Concerning Leadership, Power, and Relationships 
 As in many other faith communities, the formal and functional theologies offer 
strengths and weaknesses at Southlands.  These, in turn, affect how members of 
Southlands Christian Schools view leadership, power, and relationships.  However, 
because there is such a diversity of different faith traditions that are represented at 
Southlands Christian Schools, these theologies form a unique tapestry that shapes how 
students, faculty, staff, and other stakeholders practice leadership, power and 
relationships. 
 Because it is impossible to talk about the entire community without first 
describing the different segments of the larger community, each of the different faith 
traditions will be analyzed separately before the entire work is synthesized.  This will be 
done by looking at the different stakeholder groups and the theological traditions they 
represent.  Then these theologies will be analyzed to show their individual strengths and 
weaknesses.  These strengths and weaknesses will be analyzed to see who they manifest 
                                                                                                                                            
hold in the school is different.  For instance, the parents may care about what the school is doing to keep 
tuition affordable while the alumni association may not really be concerned with the affordability of the 
school as much as what the school is doing to protect its reputation.  See REACH Manual for Self-Study 
and School Accreditation, ACSI’s document explaining what schools should be looking for when seeking 
accreditation.  In this case, the different stakeholders in the school or different segments will be compared 
to see how they have diverse ideas of leadership, power and relationships in a Christian school setting. 
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specifically on the campus of Southlands Christian Schools.  After that, these theologies 
will be rewoven back into the fabric that makes up Southlands Christian Schools. 
 
Tradition and the Korean Presbyterian Church 
 Many of the students who have come from Korea and many of the American 
students at Southlands who are of Korean descent tend to be members of the Korean 
Presbyterian Church.  As a matter of fact, most Korean Christians tend to be 
Presbyterian.3  Because Koreans represent 26 percent of the student population at 
Southlands, it is imperative to analyze the denomination whose mantra is “reformed and 
always reforming.”4  This phrase points to the importance of the rich tradition that the 
Reformation still imparts upon it theologically.  The Korean Presbyterian Church draws 
stability and strength from this tradition.  One way that this strength shines is that, in the 
midst of “market churches,” the Korean Presbyterian Church has been able to hold on to 
its theological identity.5  The Korean Presbyterian Church has been able to harness this 
tradition to become a prophetic voice within the immigrant community and to give its 
                                               
3 Hurh, The New Americans, 107. 
 
4 This comes from John Calvin’s call for the church to be “ecclesia reformata, simper reformada”.  
This, in part also shows the Presbyterian Church’s theological roots in the tradition of the Reformation.  
The Korean Presbyterian Church shares this theological tradition with the American Presbyterian Church. 
 
5 Market Churches are products of our culture which tends to be consumeristic.  These are 
churches that will “meet needs”.  This is in contrast to those churches that do not look to see what 
consumer minded church goers are looking for in order to boost attendance, but strive to become a 
prophetic voice in the midst of any culture.  The Presbyterian Church and other churches that consider 
themselves Reformed, tend to hold this Prophetic role as one of the central functions of the church.  For a 
deeper discussion of this, see James V. Brownson, Ingrace T. Dietterich, Barry A. Harvey and Charles C. 
West, StormFront: The Good News of God (Grand Rapids, MI: William B. Eerdmans Publishing Company, 
2003), p. 31-37. 
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congregants comfort.6  This has been one of the strengths of the Korean Presbyterian 
Church. 
 In terms of leadership, power, and relationships, the Korean Presbyterian church 
is an elder board led church.  The polity of the church is such that a session of elders is 
elected amongst its congregants, and these elected leaders are to function as servant 
leaders.7  The pastors, who are professional clergy, are also members of session, 
functioning as teachers and shepherds to the church.8  The polity of the Korean 
Presbyterian Church calls for shared leadership and shared power.  At least in formal 
theology, the Korean Presbyterian Church has a view of diffused leadership and servant 
leadership.  These characteristics of the Korean Presbyterian Church allow those that 
attend to have a healthy view of how shared leadership and shared power can create 
healthy relationships within Christian organizations. 
 
Freedom of Conscious and the Asian Baptist Church 
 Another 26 percent of Southlands students are Chinese of Taiwanese descent.  
While many of these Chinese and Taiwanese students are non-Christians, those that are 
Christians tend to go to Baptist churches or to evangelical nondenominational churches 
that follow Baptist theology and polity closely.  Those that become Christian tend to 
                                               
6 See Nancy Abelmann and John Lie, Blue Dreams: Korean Americans and the Los Angeles Riots 
(Cambridge, MA: Harvard University Press, 1995). 
 
7 The PC(USA) Book of Order: The Constitution of the Presbyterian Church (USA), Part II 
(2009/2011), (Louisville, KY: The Office of the General Assembly Presbyterian Church (USA), 2009), 
which is the governing document for the Presbyterian Church, states that elders are to be servant leaders 
who are to shepherd the flock, feed and care for the church, teach, serve the church, dispense church 
discipline, and care for the spiritual well-being of the church. 
 
8 The Book of Order describes pastors as teaching elders and lay elders as ruling elders.  Both 
elders are to serve the church. 
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congregate at these churches after conversion since many of their friends are already 
members of these churches.9  Therefore, it is imperative to explore the Baptist tradition as 
well. 
 Baptist polity and the polity of those evangelical churches that the Chinese 
students at Southlands attend tend to be free.10  These churches do not belong to 
denominations but, in many cases, choose to merely affiliate with other like-minded 
churches.11  These churches are usually free to leave these affiliations at will.  The most 
important principal exhibited by this polity is the freedom of choice. 12  This principal 
applies to both churches and to individuals.13  Therefore, the formal theology of Baptists 
state that power must rest at the most local level.  The logical conclusion of this is that 
the individual and the conscious of the individual are the most important and the most 
respected center for decisions.  While leadership is respected and, since in most churches 
deacons and pastors are recognized as leaders, congregations have many rights of 
leadership, including the right to choose or dispose of their pastor and leaders in many 
cases. 
                                               
9 The reason that many Koreans tend to become Presbyterian and Chinese tend to become Baptist 
is because many of the first missionaries to Korea were Presbyterians, and the first missionaries to China 
were Baptists.  This led to the first Christians in Korea being Presbyterians, and the first Christians in China 
becoming Baptists. 
 
10 A free church is one that is not controlled by the government, has no interest in controlling the 
government and seeks no government assistance.  Free churches get their name from the fact that they are 
separated from the government.  See http://en.wikipedia.org/wiki/Free_church for a deeper discussion of 
free church. 
 
11 For instance, Baptist churches oftentimes affiliate with conventions at the local, state, and 
national levels. 
 
12 See H. Leon McBeth, Baptist Polity, Texas Baptist Committed (February 1997).  
http://www.txbc.org/1997Journals/Feb1997/Feb97BaptistPolity.htm (accessed November 2010). 
 
13 Ibid. 
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 This naturally leads to a culture in which power is greatly diffused and leadership, 
while it may be concentrated, is not absolute, at least in the formal theology of these 
organizations.  It also allows for those who attend these churches to question authority 
without the stigma of seeing any questioning of the leadership as a sin, at least in its 
formal theology. 
 
Theological Flexibility and Mainline Churches 
 A large portion of the faculty, staff, and students at Southlands also belong to 
mainline churches.  These churches represent those denominations that include the vast 
majority of American Christianity.  They tend to be in the mainstream of American 
Christian theology.14  These churches also tend to belong to denominations that the first 
immigrants to the United States established.  Some of these churches were planted by 
these first immigrants to the United States.  Of all churches in the United States, mainline 
churches usually have the longest history. 
 One of the trademarks of this faith tradition has been theological flexibility.  This 
was manifested most notably in antebellum America.  When the antislavery theologians 
started scrutinizing their beliefs concerning slavery with the biblical text, they saw that 
the Bible did not literally condemn slavery.  Therefore, these theologians took the 
position that while it seemed that slavery was acceptable in biblical times, it had become 
                                               
14 Moorhead, James H., “World Without End: Mainstream American Protestant Visions of the 
Last Things, 1880–1925”, in Religion in North America, number 28.  Bloomington: Indiana University 
Press. 1999. p. xxii, 241. 
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something that had become morally unacceptable and a sin.15  This theological flexibility 
allowed many of the churches in the North to justify their antislavery positions and take 
the moral position that the South was wrong in their practice and support of the “peculiar 
institution.”  It also allowed those in churches that advocated slavery to stand against 
those churches and become some of the first abolitionists in both the North and the South 
prior to the American Civil War. 
 This theological flexibility continues to be a trademark of the mainline church in 
America even today as it deals with contemporary issues such as homosexuality, women 
in church leadership, pluralism, and other “hot button” issues.  While certainly not 
uniform in its theology, when it comes to issues that the mainline churches consider 
issues of equality, the majority of mainline churches have decided against insisting on 
dogma in favor of contextualizing its theology to societal norms.  In doing so, these 
churches believe that they continue to be relevant to society, even as many Americans see 
the Church and Christendom as more and more irrelevant.16 
 Because of the mainline church’s history with the antislavery movement and since 
a formal theology that stresses social justice.  Many of these churches will make issues of 
justice the centerpiece of their churches.17  Because of this, many mainline churches will 
share power across gender lines and even sexual preference lines.  These churches tend to 
                                               
15 Molly Oshatz, “The Problem of Moral Progress: The Slavery Debates and the Development of 
Liberal Protestantism in the United States,” in Modern Intellectual History, 5 No. 2 (Aug 2008), 225-250. 
 
16 For a more in depth discussion concerning the mainline churches’ theological shift toward 
cultural contextualization and away from dogma see Brian J. Walsh and Sylvia C. Keesmaat, Colossians 
Remixed: Subverting the Empire (Downers Grove, IL: InterVarsity Press, 2004), 16-17, 31-33. 
 
17 For an example of such a church, see Elizabeth O’Connor, Servant Leaders, Servant Structures 
(Washington DC: Potter’s House Bookservices, 1991). 
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try to involve as many of their church congregants in the decision making process as their 
church polity will allow.  These churches tend to discourage any sort of power abuse in 
their formal theology and often build in safeguards against this in their formal polity.18  
Furthermore, those that attend these churches are often some of the most vocal when 
disagreeing with anything that their church or denomination may stand for or espouse 
theologically. 
 
The Rule of One and the Charismatic Church 
 Since the term Charismatic church is very broad and many mainline and 
evangelical churches may also be charismatic, for the purposes of this paper, Charismatic 
churches will be defined as those churches that emphasize the charismatic gifts of the 
Holy Spirit and the practice of these gifts in the life of the church over other practices and 
beliefs.  Even though the majority of students, faculty, and staff do not attend churches 
that fit this definition of the Charismatic church, all board members come from church 
backgrounds that would fit them.  These churches include Assemblies of God, New 
Covenant Ministries (NCMI), the Vineyard, and non-denominational Charismatic 
churches.19  While not a denomination or even an association of churches, many of these 
                                               
18 For instance, PC(USA) will shield their clergy from abuse by the session of the church by 
making clergy accountable to the Presbytery and not to the session of the church.  Furthermore, if clergy 
were to abuse power, there is a process by which the session of the church may have the pastor removed by 
the Presbytery.  Furthermore, the entire session of the church, including all the pastors, belong to the 
Presbytery as another safeguard against power abuse.  See Book of Order, PC(USA). 
 
19 For instance, some of the churches and church movements  that board members would consider 
influential to them include Kansas City Metro Church (Mike Bickle, Paul Cain, Floyd McClung) and 
International House of Prayer (Cindy Jacobs, Peter Wagner, Che Ahn). 
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churches share a few commonalities concerning leadership, which are very important to 
this discussion. 
 For instance, a vast majority of Charismatic churches practice an Episcopal form 
of church government where the pastor is viewed as a bishop.  That pastor is believed to 
be given the right to rule the church without accountability to anyone from within or from 
outside of that local church, absent any misbehavior.  The pastor’s leadership is 
absolute.20  In this system, church doctrine generally states that because the pastor’s 
particular gifting is leadership, it is his right to lead and the church’s duty to follow the 
pastor’s leadership.  While these churches value the congregation, they see no biblical 
need to include the congregation in government.21  Furthermore, many of these churches 
generally believe that men are called into leadership and, while women are gifted and 
their gifts affirmed, many of these churches believe that only men are called into 
leadership in church.22 
 This leads to congregants who believe that ecclesial authority is never to be 
challenged and those that do challenge ecclesial authority are living in sin.  They believe 
that so long as church leaders espouse a point of view or endorse a certain decision, the 
church and its members are obligated to follow those commands of leadership.  This 
leads to a view of extremely concentrated power and leadership as well as a very 
hierarchical view of relationships. 
 
                                               
20 For a discussion of this in the Vineyard, see Jackson, The Quest for the Radical Middle, 108. 
 
21 Ibid. 
 
22 Ibid. 
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Trans-local Apostolic Leadership and New Covenant Ministries International 
 While there are very few at Southlands that belong to churches that relate to New 
Covenant Ministries International (NCMI), it is still worthwhile talking about NCMI 
because the church that was previously sharing the campus with Southlands is a NCMI 
church and the practices and beliefs of that church still affect the school.  Many of the 
structures of leadership at the church and many of the practices of leadership are artifacts 
from that church, and the school continues to engage these practices and beliefs in some 
areas and react against them in other areas. 
 New Covenant Ministries International (NCMI) describes itself as a trans-local, 
apostolic ministry network of churches.23  Trans-local is best summed up in the 
popularized catchphrase, “Think Local, Act Global.”  This idea that global matters can be 
influenced best by impacting the local setting is the crux of what NCMI sees as its 
mission.24  In this spirit, NCMI does not see itself as a denomination or a central power 
structure but as a group of churches that relate to one another by sharing a common belief 
system and by sharing resources and participating in common events, such as training 
conferences.25  There is no centralized authority, no headquarters, no constitution, and no 
creeds as NCMI believes that each church’s eldership team is the ultimate authority of 
each local church.26  These eldership teams are appointed by the senior pastor, whom 
                                               
23 See http://www.ncmi.net/WhoAreTheseGuys/tabid//54/language/en-US/default.aspx (accessed 
November 2010). 
 
24 Ibid. 
 
25 Ibid. 
 
26 Ibid. 
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they refer to as the lead elder.  The lead elder rules the church without accountability to 
any person or group.27  While there are no rules in NCMI against women in leadership, 
there are no women in significant leadership positions unless they are a part of a 
husband/wife team.  Furthermore, the church that was formerly located on the same 
campus as Southlands Christian Schools had the practice of putting the wives of elders on 
the eldership team, but they rarely had power aside from the power afforded to their 
husbands.28 
 
Equality and Post-Modern Secularism 
 Finally, while not a denomination, because such a large portion of the 
international students are agonistics or atheists, post-modern secularism and its ideas of 
leadership and relationships must also be discussed to make this complete.  The 
international students who are either agnostic or atheistic come mostly from Asian 
countries.  The youth from these countries tend to be hyper post-moderns.29  While the 
older generation in their countries may be much more conservative and even hold onto 
Confucianism or other such traditional Asian ideas of leadership and relationship, the 
younger generation has largely rejected their parents’ ideas concerning relationship and 
                                               
27 See http://www.ncmi.net/WhoAreTheseGuys/tabid//54/language/en-US/default.aspx (accessed 
November 2010). 
 
28 For instance, the widow of one of the late elders did not participate in the eldership team after 
the death of her husband, even though she was active on the eldership team during his lifetime. 
 
29 For a discussion on this, see Sook-Jong Lee, “The Assertive Nationalism of South Korean 
Youth: Cultural Dynamism and Political Activism” in SAIS Review of International Affairs 26, No. 2, (Fall-
Summer 2006), 123-132. 
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leadership in favor of post-modern secularism.  Through this, they have formed a very 
different idea of leadership, power and relationships. 
 Post-moderns value organic relationships and leadership.  They believe that 
leaders should come from within the community.30  According to these post-moderns, 
leadership is not learned through courses nor is it earned through degrees or by 
professional accomplishment, but it is the community’s recognition of the leader’s right 
to lead that is paramount.31  A leader’s primary function is to know the community’s 
concerns and to address them to the powers that be.32  Leadership, therefore, is the 
representation of the will of the community.  There is no other legitimate form of 
leadership, according to these post-moderns.  This belief allows these post moderns to 
exercise leadership in a way that is very diffused and temporary.  It also allows these post 
moderns to view equality as tantamount in any relationship. 
 
Functional Theologies Concerning Leadership, Power, and Relationships 
 As with all faith communities, there is a divergence between the formal theology 
and the functional theology.  While there are stated beliefs, when practices are analyzed, 
they do not always follow the formal theology.  The functional theologies of these 
subgroups reveal the overriding values and another layer of what controls the thoughts 
and actions of those stakeholders of Southlands Christian Schools.  These functional 
                                               
30 Saul D. Alinsky, Reveille for Radicals (New York: Vintage Books, 1946), p. 64. 
 
31 Ibid., 66-67. 
 
32 Ibid., 68-69. 
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theologies reveal what the true beliefs concerning power, leadership, and relationships at 
Southlands Christian Schools are. 
 
Tradition and Confucianism in the Korean Presbyterian Church 
 The Korean Presbyterian Church, like the American Presbyterian Church, holds 
onto tradition as one of its greatest strengths.  As stated above, even in an age of 
theological uncertainties and shifting theological loyalties, the richness of tradition and 
the strength of theology in the Korean Presbyterian Church have allowed it to stay rooted 
in its polity, tradition, and theology.  However, this same tradition is also the weakness of 
the Korean Presbyterian Church when its functional theology is scrutinized. 
 The formal theology and polity of the Korean Presbyterian Church, as previously 
discussed, calls for power sharing and equal representation across the congregation, but 
the functional theology of the Korean Presbyterian Church does not follow this principle 
of equality in leadership.  For one, while the formal theology and polity of the Korean 
Presbyterian Church allows for female ordination and women in equal leadership with 
men, the functional theology still creates a very large gender gap where women are not 
afforded leadership positions and are not treated as equal leaders.33  Furthermore, age 
plays a very large role in leadership and relationships in a Korean Presbyterian Church.  
Often, those that are older are afforded leadership roles by the sheer reason of their age.  
Elders expect that younger people will obey, often without question, since they are 
                                               
33 See Peter Cha and Jeanette Yep, “The Gender Trap” in Yep, Following Jesus Without 
Dishonoring Your Parents, 102-117. 
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older.34  Ironically, while the tradition of the Presbyterian Church allows for equality in 
leadership and protection of the disparate class, the Confucian tradition in Korean culture, 
which shows its face in the functional theology of the Korean Presbyterian Church, 
compels some practices that are not as healthy and equal as originally seen. 
 A big problem with the Korean Presbyterian Church’s functional theology is that 
it contradicts the Presbyterian Church’s formal theology, namely the theology of the 
cross.  Like virtually all churches stemming from the Reformed Church, the Korean 
Presbyterian Church adheres to what Martin Luther calls the theology of the cross, which 
simply stated, is Luther’s theological breakthrough: it is Jesus’ work on the cross that 
redeems us.  Apart from the cross, nothing else, including good works can give a person 
worth.  This is in direct contrast to the theology of glory which emphasizes an 
individual’s good works, fervency, and status.35  As mentioned before, the theology of 
glory further states that Christians are not “sin addicts” but generally good people that 
might occasionally need help.  It is a belief that states that Christians can generally help 
themselves and affect their salvation to some degree.36  When leadership is functionally 
seen as something that good Christians earn, it becomes a method of evaluating how 
good or how much of a Christian that person is.  This, by definition, is the theology of 
                                               
34 For a discussion of this, see Greg Jao, “Honor and Obey” in Yep, Following Jesus Without 
Dishonoring Your Parents, 43-56. 
 
35 Jaroslav Pelikan and Helmut Lehmann, eds., Luther’s Works (St. Louis, MO: Concordia 
Publishing House, 1955) Vol. 31, p. 39-40. 
 
36 For a deeper discussion, see Gerhard O. Forde, On Becoming a Theologian of the Cross: 
Reflections on Luther’s Heidelberg Disputation, 1518 (Grand Rapids, MI: William B. Eerdmans Publishing 
Company, 1997), 5-19. 
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glory.37  Because the Korean Presbyterian Church continues this practice of leadership 
and power in the manner that it does, it plays into a functional theology of glory, which is 
inconsistent with its formal theology. 
 
Performance Orientation and the Chinese Baptist Church 
 While the Chinese Baptist Church is commended for freedom of conscious on the 
church level, at the individual level, many congregants of the Chinese Baptist Church do 
not experience this freedom in reality.  A common experience amongst congregants who 
attend Chinese Baptist Churches is the teaching that God has rules and the way we please 
God is to follow rules.38  According to Greg Jao, a large part of the reason that Asian 
churches, like the Chinese Baptist Church, tend to exercise this “performance 
orientation” is because it is practiced in Asian culture.  Because of this practice, often 
Christian faith becomes a duty, and church becomes another place where performance is 
necessary, instead of a place of freedom.  This leads to a loss of experiencing the freedom 
the Bible promises to believers.  Jao writes: 
Our performance orientation can betray us however.  Our works-oriented, 
production-driven faith often leads us into pride.  Our attitudes imply that 
we see results in ministry and in life because of the fervency of our 
prayers, the faithfulness of our service or the generosity of our giving.  We 
attribute our relative financial success to our positive attitudes, unflinching 
work ethic and Confucian paradigms.  But we often fail to acknowledge 
that our success comes from the gracious hand of God.  We lack 
                                               
37 C. F. W. Walther, The Proper Distincition between Law and Gospel (St. Louis, MO: Concordia 
Publishing House, 1929), 379-381. 
 
38 Greg Jao, “Spiritual Growth” in Yep, Following Jesus Without Dishonoring Your Parents, 137-
138. 
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thankfulness and humility.  We rob God of the glory due him.  And we 
refuse to recognize his grace.39 
 
 The implications to leadership and power that this dynamic leads to is the social 
imaginary40 in these churches believe that leaders must “earn” their leadership positions 
through fervent worship and tireless service to the church.41  Because of this, leadership 
tends to be concentrated into a few individuals.  Additionally, when one rises to 
leadership, this mindset makes it necessary for that leader to be perfect at least on the 
exterior as a very good Christian who never “sins.”42 
 Like the Korean Presbyterian Church, this functional theology lends itself to a 
theology of glory.  Furthermore, the functional theology of the Chinese Baptist Church 
squelches the tenet of the priesthood of all believers.43  Because leadership is functionally 
concentrated in a few individuals, it creates a two-class system with one class of leaders 
and another class of bystanders on the sidelines who do not see themselves as integral 
members of the church, but merely attendees.  In churches that follow this model of 
                                               
39 Jao, Spiritual Growth., 137-138. 
 
40 Charles Taylor gives the term “social imaginaries” to define “the ways people imagine their 
social existence, how they fit together with others, how things go on between them and their fellows, the 
expectations that are normally met, and the deeper normative notions and images that underlie these 
expectations.”  See Charles Taylor, Modern Social Imaginaries (Durham, NC: Duke University Press, 
2004), 23. 
 
41 See Paul Tokunaga, “Pressure, Perfectionism and Performance” in Yep, Following Jesus 
Without Dishonoring Your Parents, 17-30. 
 
42 Paul Tokunaga, Invitation to Lead: Guidance for Emerging Asian American Leaders (Downers 
Grove, IL: InterVarsity Press, 2003), p. 35-51. 
 
43 The priesthood of all believers is a tenet that derives from 1 Peter 2:9.  It states that there is not 
two classes of believers, the priests and the passive believers, but that Jesus calls all believers to exercise all 
the priestly functions of the church.  This is a Reformation belief that emerged to challenge the Roman 
Catholic belief that the ordained clergy was charged with being teachers of the Scriptures, the dispensers of 
the sacraments and that the passive believers were charged with merely obeying and accepting the clergy’s 
interpretations of Holy Scripture.  See A. W. T. Stienhauser, trans., The Babylonian Captivity of the 
Church, in Martin Luther, Three Treatises (Philadelphia, PA: Fortress Press, 1959), 113. 
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ecclesiology, the rank and file can only play a passive role.44  Therefore, all believers in 
churches with this functional polity cannot participate in the priestly functions of the 
church or in the leadership of the church. 
 
Relevance and the Mainline Church 
 Traditionally, the theological flexibility of the Mainline Churches has been its 
strength.  It has allowed the Mainline Churches to stand for equality and be a prophetic 
voice in society.  In the past, this theological flexibility has allowed Mainline Churches to 
stand against the evils of slavery and advocate equality in leadership for women and other 
minority groups also.  However, this theological flexibility has, in recent times, been a 
cause for concern among many in the Mainline Churches.  This is not just a concern 
among conservatives who believe that pro-choice and pro-gay theology is ruining the 
church, but it is a concern amongst liberals, as well. 
 One of the unintended consequences of the Mainline Churches’ theological 
flexibility has been its transformation from a prophetic church that kept checks on society 
into a market church which today is wooing society.45  Critics of the modern day 
Mainline Churches state that many Mainline Churches are more worried about numeric 
growth than anything else.46  According to critics, these churches see becoming large and 
efficient as their ultimate goal; therefore, these churches cannot heed their original call, 
                                               
44 Avery Cardinal Dulles Models of the Church (New York, NY: Doubleday, 2002), 31. 
 
45 Brownson, StormFront, 31-37. 
 
46 David E. Fitch, The Great Giveaway: Reclaiming the Mission of the Church from Big Business, 
Parachurch Organizations, Psychotherapy, Consumer Capitalism, and Other Modern Maladies (Grand 
Rapids, MI: Baker Books, 2005), 27. 
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which is to become the living Body of Christ before a watching world.47  Because of this, 
the leadership of the Mainline Churches has been called into question.  Both 
conservatives and liberals have stated that the modern day Mainline Church has become 
“the strange hold of self-interest, isolation and religious indifference.”48 
 This set of circumstances has led many to challenge the leadership of the 
Mainline Church and call for renewal in hopes of “converting the baptized.”  They are 
calling the Church into a state of “passion.” This passion is not necessarily Charismatic 
or ecstatic experience, closed-minded fanatical coercive behaviors that seek power in the 
worldly sense of domination, strength and lethal means.  Furthermore, it is not a 
substitute for reason or intellect but rather passion, in this case, is the call for the church 
to take on the mind of Christ.49  Churches cannot focus on numerical benchmarks to 
judge success but must focus on entering “into the reality of the lordship of Jesus Christ 
where God is working to bring about his kingdom.”50  These critics see no biblical basis 
for churches seeking to become large and efficient for the sake of becoming large and 
efficient.51  Therefore, this functional theology lends itself to tremendous criticism. 
 This functional theology runs amok when examining whether or not a church 
operating from this theology can truly realize missio Dei.  This concept has been 
explained thus: “[W]hen kept in the context of Scriptures, Missio Dei correctly 
                                               
47 Fitch, The Great Giveaway, 38. 
 
48 Michael Budde, The (Magic) Kingdom of God: Christianity and Global Culture Industries 
(Boulder, CO: Westview Press, 1997), 1. 
 
49 Ibid., 2-3. 
 
50 Fitch, The Great Giveaway, 36. 
 
51 Ibid., 31-34.  
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emphasizes that God is the initiator of His mission to redeem through the Church a 
special people for Himself from all of the peoples of the world.  He sent His Son for this 
purpose, and He sends the Church into the world with the message of the Gospel for the 
same purpose.”52  When the Church is invested more in numbers, success, or efficiency, 
it loses this God given mandate. 
 
Brilliance and the Charismatic Church 
 While all Charismatic churches will not fit this definition, as stated above, many 
of these churches exercise an Episcopal form of government and usually restrict 
leadership roles to men.  This normally restricts who may and may not participate in the 
decision making process within these churches.  What furthermore restricts who may or 
may not participate in the life of the church is the functional theology of the Charismatic 
churches which hold to the tenet that those who are gifted are given more weight. 
 John Wimber, the founder of the Vineyard movement, is often quoted as saying 
that leaders are the ones that lead.  They are the ones that “do the stuff.”53  In many 
Charismatic churches, “the stuff” is the exercise of the Charismatic gifts of the Holy 
Spirit.  This further stratification of Charismatic churches has left many outside looking 
in when it comes to leadership and participation in these churches.  Those that do not 
actively exercise the charismatic gifts have been left feeling like second class citizens 
because they do not have the right to practice any leadership role due to the fact that they 
                                               
52 Van Sanders, “The Mission of God and the Local Church” in John M. Bailey, ed., Pursuing the 
Mission of God in Church Planting (Alpharetta, GA: North American Missions Board, 2006), 24. 
 
53 Christy Wimber, ed., The Way In Is the Way On: John Wimber’s Teachings and Writings On 
Life in Christ (Atlanta, GA: Ampelon Publishing, 2006), 216-217. 
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do not operate in the Charismatic gifts.54  Because of the formal theology coupled with 
the functional theology of the Charismatic church, it is very difficult to “break in” to the 
leadership of these churches, and it is also difficult to actively partake in the decision 
making processes of these churches.  This challenges those that serve in the leadership of 
these churches to open up the leadership and share power within these churches. 
 
Power and New Covenant Ministries International 
 Although NCMI’s formal theology values the sharing of resources and the 
participation of many different sets of people in common events, the functional theology 
is very similar to that of the Charismatic church in that there is a stratification of leaders 
within the NCMI structure.  Even though the value of teamwork is emphasized formally, 
functionally, it is the wishes of one man, the lead pastor, which carry all the weight when 
it comes to decision making.55  It also seems that using the church’s resources for the lead 
elder’s sole benefit is not atypical.56  The lead elder is the undisputed leader who has no 
obligation to listen to his team of leaders if he does not wish to take their opinions into 
consideration.  The leadership team does not believe that they need to take the opinions 
of the congregation into consideration when making any decisions that may profoundly 
                                               
54 Alexander Ventner, Doing Church: Building from the Bottom Up (Cape Town: Vineyard 
International Publishing, 2000), 194-195. 
 
55 Interview with former member of Southlands Church International.  While this church is no 
longer an NCMI church, when this individual was a member of that church, it was related to NCMI. 
 
56 Interview with former member of Southlands Church International.  For instance, Southlands 
Church International sold the church property and moved because the lead elder, who is South African, 
failed to reach the community, which is predominantly Asian.  Instead of finding a leader who could reach 
the Asian community, the church moved to a predominantly Caucasian suburb and used the proceeds of the 
land sale to open satellite branches of the church in other predominantly white suburban neighborhoods. 
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affect the life of the church.57  This leads to the practice of those in the church wanting to 
become a deacon or elder feeling important and those that cannot devote the time to 
become a leader feeling like “second rate” Christians.58  Because of these practices, many 
of the former members believe that churches like Southlands Church International 
practice manipulation of their members and use power abuse to control them.  Because 
some of the leaders of Southlands Christian Schools were once leaders in Southlands 
Church International, there is a constant struggle for the school not exercise these 
destructive habits of the church is a constant struggle for the school leadership.59 
 
Loneliness, the Lack of Community, and Postmodern Secularism 
 Post-moderns value relationships.  For them, relationships are valued over power 
and control.60  Many young post-moderns want friendships, but they find it difficult to 
establish them.  Even when they do establish friendships these young post-moderns find 
it a tremendous challenge to maintain these camaraderies.  This stems from an inability of 
                                               
57 Christiaan Weinand, the lead elder of Southlands Church International, testified in a deposition 
that it was the theology of the church that members did not have the right to speak on the move of the 
church from the city to a suburb.  His testimony was that it was his right to make this decision unilaterally 
without any input from anyone else.  This deposition was in connection to a lawsuit in which the members 
of the church sued the elders of the church for selling the church property without any notice to the 
members of the church until after the fact. 
 
58 Interview with a former member of Southlands Church International.  This former member 
stated that many church members who were not full-time employees of the church were sometimes made to 
feel like they should quit their jobs and become full-time church employees.  If they felt like they were not 
called into full-time church employment they were told by the leadership that they were disobeying God’s 
call on their lives.  Oftentimes, according to this former member, secular careers were considered as not as 
important as church careers. 
 
59 Half of the Board of Directors of Southlands Christian Schools were once elders at Southlands 
Church International. 
 
60 Philip Carl Salzman, Understanding Culture: An Introduction to Anthropological Theory (Long 
Grove, IL: Waveland Press, Inc., 2001), 114-115. 
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many young post-moderns to balance the different aspects of their life.  While many have 
lots of acquaintances, most do not have relationships that go beyond these surface level 
relationships.  These relationships are not really friendships but better described as 
business partnerships where they use each other to feel better about themselves.61 
 This phenomenon has led to post-moderns clinging to any relationships that go 
beyond the surface level acquaintances.  For this reason, post-moderns have craved 
intimacy or deep relationships,62 and this thrust for intimacy has led to relationships 
without necessary boundaries.63  This, in return has resulted in loneliness amongst post-
moderns.  While post-moderns crave relationships, they have a difficult time finding 
friendships. 
 
Implications of the Formal and Functional Theologies 
 There are several theologies that are represented at Southlands.  Each of these 
theologies lends strengths and liabilities to the social imaginaries of leadership, power 
and relationships at Southlands.  All of these theologies profoundly affect how 
leadership, power, and relationships are seen and practiced.  For instance, there is 
definitely a respect for authority among Asian students, which comes from the Confucian 
                                               
61 Alexandra Robbins and Abby Wilner, Quarterlife Crisis: The Unique Challenges of Life in Your 
Twenties (New York, NY: Jeremy P Tarcher/Penguin, 2001), 147-159. 
 
62 Ibid. 
 
63 For instance, Patrick Keifort writes that when people seek intimacy in all their relationships, 
especially in newly formed relationships, it is tantamount to asking the other to become mirror images of 
themselves.  It destroys the necessary space that is needed between the two.  This is not true hospitality to 
the other and it makes the other uncomfortable.  According to Keifort, a practice of being comfortable with 
this distance must exist in order to allow the other to coexist and for true hospitality and relationship to 
flourish.  For a more in depth discussion of this, see Patrick R. Keifort, Welcoming the Stranger: A Public 
Theology of Worship and Evangelism (Minneapolis, MN: Fortress Press, 1992), 78-79. 
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underpinnings of the functional theologies of their churches.  There is a distrust of 
authority and even a despising of authority by those who come from the NCMI 
background because of the power abuses from the functional theologies of that church 
tradition.  There is a good theological flexibility concerning leadership, power and 
relationships amongst the faculty and staff, because of the mainline influence.  All in all, 
this hodgepodge jumble forms a formal and functional theology that has emerged at 
Southlands.  However, when the formal and functional theologies of these traditions are 
analyzed, there are implications to whether those at Southlands can practice leadership, 
power and relationships while abiding by the reformation’s tenets of the Theology of the 
Cross, missio Dei and the priesthood of all believers.
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CHAPTER 3 
THEOLOGY OF POWER, RELATIONSHIPS, AND LEADERSHIP 
 
 Southlands Christian Schools does not exist in a vacuum but, like all things, exists 
within a culture and the stakeholders of Southlands have, to differing degrees, adhered to 
the social imaginaries of the cultures that they are immersed in.  As discussed in the last 
chapter, there is not one dominant culture that encompasses the stakeholders at 
Southlands, but the school finds a convergence of many cultures at the schools.  Not only 
are there many ecclesiological traditions represented, but there is a plethora of cultures 
represented as well.1  While these cultures and traditions all bring different imaginaries to 
Southlands, there are also commonalities that run through all of them.  It is important to 
explore these imaginaries and to explore them because these imaginaries will inform how 
each individual views relationships, power and leadership and how they will pursue each 
of these.  For this reason, this chapter will explore these imaginaries as laid out in some 
very helpful literature and explore how these imaginaries can be harnessed to form 
                                               
1 According to a school wide survey, the student population during the 2009-2010 school year 
showed that 25 percent of the student population was of Korean descent, 37 percent of the student was of 
Chinese/Taiwanese descent, 11 percent of the students were of Latino descent, 11 percent of the students 
were of European descent, and 2 percent of the students were black.  The rest of the student population 
were either of more than one ethnicity or did not answer this question on their student questionnaire. 
48 
 
healthier expressions of leadership, power and relationships at Southlands Christian 
Schools.  Furthermore, this chapter will launch into a further exploration of the 
ecclesiologies that are relevant to this discussion as well in the next chapter. 
 
The American Empire and the Imaginary of Power 
 Whether the students are from the United States or from Asia, one of the 
commonalities of all the students is that they all wish to “succeed” in life.  By success, 
students may have a variety of different ideas, but the common desire is to accomplish 
things.  Among the things they wish to accomplish is acceptance to a good college.  Most 
wish to have successful careers which are usually measured by the size of salary.  They 
want to be happy, which often times means they wish to accumulate material 
possessions.2 
 The American ethos adds to this notion that to be successful in life is to 
accumulate the most material possessions.  In their book Colossians Remixed: Subverting 
the Empire, Brian J. Walsh and Sylvia C. Keesmaat write that the American Empire is 
predicated on the global economy and America’s economic might.3  This mythology is 
built upon the idea that the overwhelming economic and military might of the United 
States might make this country invincible.4  The Church has also bought into this myth in 
the form of prosperity theology and other expressions of the idea that the Kingdom of 
                                               
2 Interviews with students and with parents during annual meetings for college counseling and 
during school functions. 
 
3 Walsh and Keesmaat, Colossians Remixed, 36. 
 
4 Ibid. 
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God is realized when we accumulate wealth and possessions or when the Church 
becomes powerful.5 
 The Apostle Paul seems to combat this very notion in the book of Colossians 
when he deals with the cross of Christ.  He writes that the cross does not symbolize the 
defeat of Christ at the hands of the powerful, but that Christ’s weakness is the very 
symbol of His strength.6  By treating the Cross as the symbol of victory in that cultural 
context, Paul shows that even though the Roman Empire had the power and seemingly 
“won,” Christ’s weakness and submission led to His ultimate victory.  In the same way, 
this “weak” Christ calls His Church into serving the weak and the underprivileged.  The 
missio Dei that is modeled by the Cross is to be kind to our neighbor, to love our enemy, 
to serve those who would kill us.7  While the Empire might tempt the Church with myths 
of power and success,8 the church is to leave these false images and myths for the true 
call of God, which often times, leads very far away from these centers of power.9 
 Many at Southlands are also guilty of buying into the myth of empire.  For 
instance, many members of the faculty and staff closely relate being Godly to being 
patriotic.  While it is absolutely a legitimate practice to use national holidays to highlight 
                                               
5 For instance, there are theologies that state that God’s favor is evident when the church is 
“victorious” meaning that the Church and the world are engaged in a cultural war and God will allow the 
church to “conquer” society.  In demonstrating this power, according to these theologies, the Church can 
prove to the world that it is right.  In essence, it is a “might makes right” kind of philosophy.  These 
theologies, while they are most prevalent in evangelical traditions and charismatic traditions, can be found 
in almost all denominations. 
 
6 Walsh and Keesmaat, Colossians Remixed, 110-111. 
 
7 Ibid, 180-183. 
 
8 Ibid., 63. 
 
9 Ibid., 64. 
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the gospel, it is not a gospel centered message to state that, on September 11, terrorists 
attacked freedom and Christianity by attacking freedom.10  Furthermore, while there are 
certainly demonic aspects of communism and while it is legitimate to point out that, in 
communist nations freedom of worship does not exist, it is not a legitimate Christian 
message to teach that God has foreordained American democracy to triumph over 
communism because God is pleased with the American form of government and hates the 
expressions of communism in the world.11  In taking this point of view, a unique 
opportunity to teach against some of the demonic aspects of the American system is 
missed. 
 
Giving the Church Away to Modern Solutions 
 Another myth that many at Southlands have bought into is the myth of success.  
Even though many of the students are not American, they share in many of the American 
ideas of success.  A part of the reason for this is that, like American culture, the hyper 
postmodern culture of these international students values individualism.12  The 
organizations of the home countries of these students also emulate American 
organizations, which are exceedingly business oriented.13  As David E. Fitch explains in 
his book, The Great Giveaway: Reclaiming the Mission of the Church from Big Business, 
                                               
10 This was the central message given to the students by some members of the faculty on 
September 11, 2008. 
 
11 Some of the older books in the library are “Christian” books that actually express this point of 
view. 
 
12 Fitch, The Great Giveaway, 32. 
 
13 Ibid. 
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Parachurch Organizations, Psychotherapy, Consumer Capitalism and Other Modern 
Maladies, this has led to the mindset of many at Southlands that success is measured by 
numbers, effectiveness is measured by efficiency, and that all faith is “personal” as 
opposed to communal.14 
 Because of this imaginary, the idea of what successful ministry is and what 
Christian organizations should be tends to be profoundly affected by this need for 
quantifiable effectiveness.  One example of this is that many churches measure their 
success by the number of attendees, the number of baptisms, by dollars given in tithe, or 
some other measurable number.15  While there may be nothing wrong with wanting to 
increase membership in the local church, evangelizing and bringing in new believers into 
the local church, or for the church to want their members to give to the work of the 
Kingdom of God, when efficiency and quantifiable results are sought, missio Dei may be 
forgotten.  Recently, one particular megachurch has been criticized for its priority of 
remaining the largest church in the United States.  Its Senior Pastor, in particular, has 
been criticized for his practice of preaching only “feel good” sermons, with no mention 
of hell or salvation or even the gospel.  Those that are most critical of this particular 
pastor claim that he does not preach about salvation because, in doing so, some people 
may be offended and they may no longer attend his church.16  While it would be very 
easy to make a straw man argument using this particular pastor, the illustration he serves 
is that, when numbers and effectiveness is the paramount value, the church loses its 
                                               
14 Fitch, The Great Giveaway, 32-33. 
 
15 Ibid., 29-31. 
 
16 http://www.forgottenword.org/osteen.html (accessed November 2010). 
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prophetic voice and its purpose to “be the living workings of the body of Christ before a 
watching world.”17 
 Following the model of effectiveness and measurable success, churches and 
Christian organizations have also taken the next step to put value on leadership that 
produces measurable numbers.  Pastors who can “grow” churches, Christian businessmen 
who can increase profit margins, and leaders that exhibit production are thought of as 
good Christian leaders.  When leaders “fail” at anything, it is automatically assumed that 
they are then disqualified from Christian leadership.18  Furthermore, leadership which 
emphasizes discipleship, mutual confession, speaking truth in love, and other leadership 
aspects that do not achieve efficiency and measurable success are not deemed necessary 
or even desirable.19  Instead of exercising these disciplines that differentiate Christian 
leadership from other types of leadership, Christian leadership starts resembling secular 
leadership. 
 
Is the Sky Really Falling? 
 Another manifestation of this calcification of leadership is the steady 
ineffectiveness of churches and Christian organizations interacting with mainstream 
society.  While all interactions are not harmful, and some are even very helpful, the 
interactions that make leaders more ineffective are the ones where the leaders try to 
                                               
17 Fitch, The Great Giveaway, 38. 
 
18 For instance, when VeggieTales went through some financial difficulties because of rapid 
expansion of the franchise, Phil Vischer, the founder of VeggieTales was told by other Christians that he 
had disqualified himself from Christian leadership and should step down from all leadership positions.  See 
http://www.philvischer.com/?p=38 (accessed November 2010). 
 
19 Fitch, The Great Giveaway, 41. 
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emulate mainstream society without learning the implication of such behavior.  Alan J. 
Roxburgh explains in his book, The Sky is Falling!?!: Leaders Lost in Transition, that 
because many churches and Christian organizations are beholden to frameworks from 
modernity, they continue to operate as if these frameworks are still relevant.20  Of note 
concerning these frameworks is the sense in many Christian circles that the change going 
on in society is continuous, not discontinuous.  Because of this misunderstanding of 
change occurring in society, Christian organizations are continuing to reinvent past 
programs, trying to reemploy them with minor tweaks, hoping that these programs will 
be the bridge back to a time when the Church and Christian organizations were at the 
center of mainstream society.21  In short, these churches and organizations are acting 
exactly the same way that they have always acted because, in the past, these techniques 
have always worked. 
 Unfortunately, because the changes that these organizations are adapting to are 
discontinuous, the core of these organizations need change not just a few practices of the 
organizations.  Because this need for core change is not being addressed, the best efforts 
of these organizations are not working.  This is because most of the church organizations, 
their organizational culture, and the functions of their leaders were all defined in a 
modern culture, which was stable, predictable, and developmental.  Today’s postmodern 
culture, however, is unstable, discontinuous, and, emergent and as such, the organization, 
its culture, and leaders are irrelevant.22  However, instead of meeting this adaptive 
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challenge, Christian organizations have stubbornly stuck to their old structures and 
leadership styles. 
 Because of this ineffectiveness, many churches and Christian organizations have 
started to develop structures that continually alienate mainstream culture.23  Instead of 
continuing on the present course, Christian organizations must learn to accept that the 
stability and centrality of Christendom, and the mainstream culture that it previously 
brought, is gone along with modernity.24  Instead of looking to the solutions pioneered in 
modernity, a new answer, formulated in postmodernity, must be pioneered.  This means 
that the command and control structures no longer work, but rather there is need for a 
leadership structure that is more organic and organizational structures that humanize, 
rather than institutionalize.25  Christian leaders must learn to lead by using networks 
instead of by insisting upon a hierarchical system.26  Christian organizations must adapt 
by going away from a culture of experts and professionals to one where all people are 
asked to contribute through dialogue.27  Instead of preserving the top-down culture of 
these organizations, a bottom-up organic structure is needed in order to adapt to the 
discontinuous change.  When this is pioneered, then the Church will have an answer that 
does not depend upon the promises that modernity can no longer deliver upon.  Only then 
will there be a stable leadership structure and system in place. 
                                               
23 Roxburgh and Romanuk, The Missional Leader, 143-170. 
 
24 Roxburgh, The Sky Is Falling, 67. 
 
25 Roxburgh and Romanuk, The Missional Leader, 116-124. 
 
26 Roxburgh, The Sky Is Falling, 105. 
 
27 Ibid. 
55 
 
 
Redeeming Our Churches in the Name of Jesus 
 Another opportunity for adaptive change is in the functional theology of the 
stakeholders of Southlands.  As discussed prior, many faith traditions with many different 
theologies are represented at Southlands.  However, all have their weaknesses in the way 
that power, leadership, and relationships are practiced.  Henri J.M. Nouwen’s book, In 
the Name of Jesus: Reflections on Christian Leadership, gives some insight as to how 
this might be done.  Through this work, Nouwen shares some ideas on how the Church 
might overcome its temptation to remain relevant by becoming more effective, its 
temptation to be spectacular and dazzle the world, and its temptation to become powerful 
and to overcome the world by overpowering the world.  Nouwen frames these problems 
by drawing parallels to the three temptations of Christ in the desert and shows the answer 
by Jesus’ restoration of Peter on the beach after Peter denies Jesus three times on the 
night of Jesus’ death. 
 
The Temptation of the Mainline Church to be Relevant 
 One of the greatest temptations of the mainline churches represented at 
Southlands is their affair with relevance.  Because the desire to be relevant to mainline 
society is so prevalent in these mainline churches, many of them have lost their prophetic 
voice, which has been the overwhelming strength of the mainline churches historically. 
 Paralleling Jesus’ temptation by Satan to turn rocks to bread, Nouwen states that 
the Church faces the same temptation to remain relevant in an increasingly secular 
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world.28  More and more, this drive to become ever increasingly relevant has burnt out 
both clergy and laity as they try to keep their churches relevant.29  In the midst of this 
exercise, churches completely miss the point of what God calls the church to emulate, 
which is to show the world that God loves them.30 
 Nouwen sets up a second parallel when he posits that the answer to the Church’s 
temptation to be relevant may lie in Jesus’ restoration of Peter after Peter denies Jesus.31  
On that beach, Jesus asks Peter a simple question, “Do you love me?”32  With this simple 
act, Jesus shows Peter that what matters most is that Peter know the Incarnate God.33  It is 
not how many people love Peter or take him seriously but whether or not Peter loves 
Jesus or knows Him.34  To know the Incarnate Christ is to know that you are loved and 
that there is nothing expected other than to receive that unconditional love that Christ 
offers.35  This is done through the spiritual discipline of contemplative prayer in which 
the believer meditates and dwells on the truth of the love of Christ.36  This is the answer 
for the need to be relevant and the temptation for the Church to remain relevant in this 
world. 
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The Charismatic Church and the Temptation to be Spectacular 
 For all of the successes and positives of the Charismatic church, one constant 
critique of the Charismatic church has been that it seeks the spectacular, for the sake of 
being spectacular.37  This manifests in the Charismatic church in its search for the next 
spectacular event.  To this, Nouwen writes that the temptation for the spectacular is not 
something new, nor is the Charismatic church the only ones that are enticed by this 
temptation.  Nouwen starts by stating that the need to be spectacular may manifest in 
preaching, administration, counseling or even in the administration of the sacraments in 
church life.38  While there are these many manifestations, the root of this temptation is 
the need to be popular.  In the end, the church seeks the spectacular because, in the 
spectacular, the church finds a way to become popular by peddling what it is better at 
than others.  In the Charismatic church, the thing that it does better than others is 
performing the spectacular.  Therefore, it seeks spectacular experiences in order to 
become popular with others.  This is not unlike Jesus’ temptation to throw himself off the 
temple so that angels would catch him.  Satan was tempting Jesus by telling him that if 
angels did truly catch him, people would be inclined to like him and would become more 
popular.39 
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 Jesus alleviates this need to be popular by giving the Church the gift of ministry.40  
This is not individualistic ministry, which might feed into the need to be popular, but it is 
the act of communal ministry.41  Being assured of Jesus’ love, the church can minister 
and take care of one another, reflecting the love of Christ to one another.42  In this 
communal experience, the church also finds that ministering to one another is a mutual 
experience, not a one way street but a two-way avenue with an exchange of Christ’s 
love.43  In this two way mutuality, the Church finds that it is able to heal one another by 
sharing in the gifts that God gives us.  In other words, it is no longer a need to be liked by 
peddling the wares that it has, but a mutual sharing of gifts because it has already been 
given gifts by God.44  In doing this, the church realizes its true calling to shepherd God’s 
flock, and it then becomes the light to the world by sharing with the world, the love of 
Christ that it has first received.  It no longer needs to seek out being liked because it 
knows that it is profoundly loved.45 
 The spiritual discipline that embodies this two-way ministry is confession and 
forgiveness.  When leaders in the church tell other members that they need the members 
as much as the members need the leaders, this makes leaders vulnerable and it makes the 
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leaders servant leaders.46  When these servant leaders practice the discipline of mutual 
confession and forgiveness, it diffuses the temptation of individual heroism or the need to 
be popular.47  It is also another manifestation of Christian love in which sinful people can 
practice loving one another.48  In becoming fully accountable to the communities they 
lead, they fully minister to these communities.49  As this happens, the need to become 
heroes will also subside. 
 
NCMI and the Need to be Powerful 
 The third temptation of Jesus in the desert is the temptation to be powerful.  It was 
presented to Jesus by Satan as he showed Jesus the kingdoms of the earth and proclaimed 
that all these were his, but that he would give them to Jesus if Jesus would only bow 
down worship him. (Matthew 4:8)  The substance of this temptation was that Satan was 
offering Jesus an alternative to emptying himself and being powerless.  The temptation 
was to be powerful and impose that power upon the world. 
 This is the same temptation of many churches but especially one that Southlands 
Church International has fallen into.  The reason that churches and church leaders fall 
into this temptation is that it is easier to manipulate or impose one’s will upon a group of 
people than to become intimate and love that group of people.50  As discussed in the 
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introduction, Southlands Church International decided to impose the sale of the land that 
held the church and school in order to finance its move to a neighborhood that was not as 
ethnic.51  Instead of trying to minister to the neighborhood at hand, and instead of trying 
to minister to the current congregants, the leadership of Southlands Church International 
sought power.  Instead of heeding its call, that church decided it was more important to 
become powerful than prophetic.  However, this is not the only time in the history of the 
Church for Christians to have fallen to that temptation.  This is, unfortunately, a very 
common temptation used by Satan. 
 To this temptation, Nouwen, once again parallels the restoration of Peter. Nouwen 
recounts Jesus telling Peter that, when he was younger, he went where he wanted to go 
but, when he is older, he will stretch out his hand and someone else will take him where 
he does not want to go. (John 21:18-19)  This is a very strange thing to hear for most 
because people assume that, as they grow older, they will become more independent and 
more powerful.52  Christian leaders also assume that, as they continue to lead in their 
ministry settings, they will come to a point where they become the chief decision maker 
and others will follow their leadership.53  However, Jesus’ example is his emptying 
himself of power and becoming weak.54  While church leaders have oftentimes been 
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empire builders at the expense of giving and receiving love,55 Jesus’ example was to 
become powerless, weak, and the suffering servant.56 
 In order to get back to this type of leadership, Nouwen suggests that church 
leaders must get back to the spiritual discipline of theological reflection.57  After the 
church leaders understand and receive the love of Christ through contemplative prayer, 
and after the leader, then share that love though the communality and mutuality of 
confession and forgiveness, they are then ready for the renewing of their minds through 
making their minds like the mind of Christ.58  Without this theological reflection, the 
Christian leader will forever be tempted to use worldly measures like business practices, 
psychology, or sociology in order to address the problems at hand.  These are exercises in 
power, rather than using the examples of Jesus, which runs contrary to these social 
sciences.  The problem with using the social sciences is that these sciences are designed 
to merely try to makes contributions toward solving the problems of the times.  However, 
the biblical example is not to make contributions to solving the problems but to 
prophetically announce exactly what God is stating about the problems and how He is 
moving in the midst of them.59  For instance, in the example of the move of Southlands 
Church International, that move was prompted by the business practice of “going to 
where your market is.”  It was prompted by the demographical and socio-economic 
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studies that were conducted that identified the Northern Orange County suburb of Brea as 
the “ideal” location for a middle-aged, middle-class, South African pastor to operate 
from.  However, theological reflection would have brought the leadership of that church, 
most of whom are immigrants from South Africa, to “be kind to aliens for they were once 
aliens”. (Deuteronomy 10:19)  They could have reached out to those that were the 
“other” and those that were different than themselves instead of cloistering themselves in 
suburbia. 
 Furthermore, they may have taken the example of The Church of the Saviour, in 
Washington DC, to live among those that are different racially and socio-economically 
because Jesus calls his church to “build a city that was to come” (Hebrews 13;14) by 
living amongst these people.60  However, without theological reflection, social sciences 
are the only alternative, and this often leads to solutions that are convenient and 
expedient rather than solutions that are prophetic in word and deed.61  Furthermore, the 
social science answer tends to be fatalistic rather than hopeful.  Social sciences, in the 
example of Southlands Church International, say that those from diverse backgrounds 
cannot come to common ground to the extent that they can become an intimate 
community that a church should become.  However, the prophetic answer is that the love 
of Christ and the renewing of the mind that comes with that love allows people of diverse 
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backgrounds to serve one another and become an intimate community that shares 
mutuality and commonality.62 
 
Following Jesus without Dishonoring Your Parents’ Church 
 Another resource that helps meet the adaptive challenge of overcoming some of 
the weaknesses of the numerous functional theologies at Southlands is the book, 
Following Jesus without Dishonoring Your Parents, which is a collection of essays 
addressing many of the problems that arise in Asian American ministry.  This resource 
addresses the problems of the functional theologies of the Korean Presbyterian church 
and the Chinese Baptist church’s problems in the areas of the power, leadership, and 
relationships. 
 
The Comfort of Tradition and the Korean Presbyterian Church 
 As stated above, the Korean Presbyterian Church has a hierarchy that stems from 
the Confucian tradition of Korean culture.63  This tradition states that children must obey 
their parents without question in any area, including those that might be considered the 
most intimate areas, such as marriage and child rearing.  Children are expected to obey 
without regard to their conscience.64  Parents, because of their positions as parents, are 
believed in Korean society to have a right to tell their children which school to attend for 
college without discussion, what profession to choose with no regard for their child’s 
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desires, and to have veto power over their child’s future spouse with no regard to their 
child’s feelings or desires.65 
 This philosophy carries over into the ecclesiology of the Korean Presbyterian 
church.  Like most other Asian American churches, the Korean Presbyterian church is 
steeped in Confucianism.66  Because it is steeped in Confucianism, the Korean 
Presbyterian church carries with it the baggage of hierarchy, shame, and 
authoritarianism.67  This manifests in the church developing an informal, yet very strict, 
hierarchy of leadership in which the older members of the church are afforded authority, 
even if they have no church office.68  If this did not work, they might be shamed into 
submission by older members of the church.69  All leadership structures in the Korean 
Presbyterian church are strictly hierarchical.70  Because of these practices within the 
Korean Presbyterian church, the leadership practices of the church tend to be very 
unhealthy and inequitable in actuality, even though the formal theology of the Korean 
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Presbyterian church sets out an ecclesiology of shared power and empowering the 
weak.71 
 To combat this, a theology of the priesthood of all believers must be taken 
seriously.  To frame it in the language of Greg Jao, all believers must understand and take 
responsibility for their honoring and obeying their authorities.72  This entails knowing 
when to honor and obey authorities, just as Confucian authority figures may expect from 
a subordinate.73  Other times, it means to “hate” one’s authority figures in the way Jesus 
warns that those that follow Him must learn to hate his father, mother, sister, and brother. 
(Luke 14:16)  Still other times, it means that the subordinate must learn to disobey one’s 
authority figures while honoring them,74 all the while knowing which of these is the 
response Jesus requires of the subordinate in the given situation.75  This can only lead to a 
church structure where ministry, rather than leadership, is emphasized.76  When church 
becomes less about who is in charge but more about what is the church doing in order to 
shine the light of Christ in this world, it will be the beginning of healing the Korean 
Presbyterian church from the damage that has been inflicted upon it by the baggage of 
Confucianism, hierarchy, shame, and authoritarianism.77  After this, ministry cannot be 
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the domain of a few professional and leaders, but it must be open to all believers in order 
that ministry not become another measuring stick for who is more important in the life of 
the church.78 
 
The Certainty of Works Based Christianity and the Chinese Baptist Church 
 While the formal theology of freedom of conscious is one of the strengths of the 
Chinese Baptist church, its functional theology of works based Christianity presents an 
opportunity for adaptive change.  As stated earlier, the Chinese Baptist church, like many 
other Asian churches, has a propensity to emphasize works to a degree where the 
functional theology becomes one where a person’s standing in the church is decided by 
that person’s works.  This leads to an unhealthy attitude toward leadership, power, and 
relationships within the Chinese Baptist church as discussed prior.79 
 Because this leads to a theology of glory that states that like God’s approval, the 
people’s approval must be earned, it sets up a leadership that stresses self-sacrifice, 
altruism, and duty.  While they may all seem like good attributes, because they manifest 
as avenues to God’s approval, ultimately, this type of leadership structure leads to what 
Greg Jao calls a “Christless Christianity.”80  This duty based Christian leadership also 
leads to a Christianity that is based on the Confucian ideal of hierarchy, restraint and 
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achievement.81  It stresses the value of knowing one’s place, always being mindful of 
who is one’s superior and who is one’s subordinate.82  This ultimately leads to a type of 
leadership that is about saving face and not ever letting shame show, covering it up at all 
costs, lest one lose one’s station in the leadership structure.83  Of course this becomes 
very problematic in that by saving face, many Asian Christians lose the saving grace of 
the cross.84 
 Jao states that the way to overcome this works based Christianity is to take the 
cross seriously.85  In order to combat this graceless saving-face; hierarchy; and duty-filled 
leadership structure, the Chinese Baptist church must heed the theology of the cross by 
seeing that we are all the lost son the Father is searching for and offering unconditional 
grace to.86 (Luke 15:11-32)  This is done with the discipline of overtly receiving grace 
from God and from others.87  This is also done by rejoicing when others are forgiven and 
given grace when they fail.88  However, in order for the Chinese Baptist church to do this, 
it must change some of the practices that it considers “core” and distinctive practices of 
many Asian churches. 
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 The theology of the cross must be embraced.  Instead of trying to keep the law by 
doing good works, the Chinese Baptist church must embrace the fact that the Law cannot 
be kept.89  The Law, rather, is given to condemn so as to point to the need for a Savior.90  
One cannot hope to be justified through good works.91  Spiritual disciplines and fervor, 
while focusing on personal holiness, do not help get people closer to God by any 
means.92  While the temptation is to rely upon the theology of glory for justification, the 
Chinese Baptist church must move toward the theology of the cross in its leadership 
structures.93 
 
Making Our Churches Emotionally Healthy 
 The last literary resource that will be discussed is Peter Scazzero’s 
groundbreaking book, The Emotionally Healthy Church: A Strategy for Discipleship That 
Actually Changes Lives.  This book addresses many of the problems that plague Christian 
leadership, which, in and of itself, is valuable.  Furthermore, though this book explains 
how many of these problems manifest in Christian leadership, explanations which then 
lead to ideas for addressing the problems.  This resource is especially valuable as it gives 
direction as to some areas to address practically in engaging the problems identified by 
the other resources that have already been discussed. 
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 One of the first things that this book points out is that Christians often think that 
bad leadership and spiritual immaturity do not necessarily result from a lack of biblical 
knowledge or from a lack of spiritual disciplines, such as prayer.94  Spiritual imbalance 
also leads to bad leadership and disruptive behaviors in the church.95  Unfortunately, in 
Christian leadership circles, spiritual balance and emotional health are not valued, nor are 
they seen as vital to the act of leadership.96  However, without emotional health, spiritual 
health is impossible.  Without spiritual health, spiritual leadership is impossible.97 
 Healthy leaders are essential because, as leaders go, so goes the entire 
organization in terms of the culture of leadership, power, and relationships.98  Therefore, 
if the leadership of the organization have unhealthy styles of leadership, the entire 
organization is likely to suffer from the same maladies that the leadership suffer from.99  
For this very reason, it is imperative for the leadership of any Christian organization to 
realize that Christian leadership rarely means working harder, becoming more zealous, or 
becoming the type of person that may be romanticized as “committed for Christ” but in 
reality is impossible.100  It also does not mean more gifting in most cases.  In all these 
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cases, guilt and insecurity pervade that leader’s psyche, and unhealthy patterns or abusive 
patterns emerge.101 
 Rather than try to compartmentalize the different areas of the leader’s life, such as 
trying to separate the spiritual from the mental from the physical from the emotional, all 
these areas must be taken together in a wholistic manner.102  Furthermore, the gospel 
must be applied to the leadership’s emotional lives, meaning that room must be created to 
forgive the emotional “shortcomings” in the leadership and allow for there to be room for 
growth in these areas.103 
 When this all happens, the leadership will experience a “second conversion” 
which will allow a healthier spiritual and emotional environment to emerge in that 
organization.104  This organization then can nurture and cultivate healthier leadership 
structures and ideas of power as well as healthy relationships. 
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CHAPTER 4 
ECCLESIOLOGY OF A HEALTHIER WAY OF DOING CHURCH 
 
 While the past critique has dealt with the institutional church, nevertheless, 
Christian schools have also practiced power, leadership and relationships in unhealthy 
ways, just like the institutional church has.  Christian schools also have a deep need to 
reevaluate they way that their beliefs inform their practices in the area of power, 
leadership and relationships.  Four theological and practical indicators with which to 
evaluate Christian schools in this area are theologia crucis, missio Dei, the priesthood of 
all believers and naturally supernatural1.  While these topics may typically be 
congregationally focused, they are, nonetheless, important in a high school setting 
because these topics inform how leadership, power and relationships can be exercised in 
a way that is not an abuse of power or a utilitarian relationship but based in grace and in 
biblical humility.  Furthermore, because Christian schools have also exercised power, 
leadership and relationships in equally unhealthy ways, like the institutional church is 
guilty of, it is important to see if those answers to these problems that help the 
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institutional church can also help in the setting of Christian schools.  Therefore, these 
topics must be further discussed.  This chapter, will delve into these topics and see how 
they can help the institutional church in practicing power, leadership and relationships in 
a healthier way and also see if they can help Christian schools do the same. 
 
Theologia Crucis – The Theology of the Cross 
 When it comes to understanding what it means to be a Christian, many in church 
circles, including those in Christian schools will often, correctly point to the most 
important commandment, in the words of Jesus, “Love the Lord your God with all your 
heart and with all your soul and with all your mind” (Mt 22:37).  After all, Jesus, himself, 
point to this as the most important commandment.  In fact, all teachers at ACSI 
accredited schools are required to read a book titled, Love the Lord with All Your Heart, 
With All Your Soul and With All Your Mind, as a part of their teacher certification.  But 
while this commandment may be one of the most quoted, it can be argued, it is also one 
of the most misunderstood commandments.  Often, this commandment is taught to mean 
that it must manifest in the lives of Christians by  
Your love for God transcend all other desires (Exodus 20:3), like David, 
you long to gaze upon His beauty and seek fellowship with Him (Psalm 
25:4), you rejoice in meditating on His Work, and , like Jesus, you rise 
early to pray (Psalm 119:97, Mark 1:35), You always delight to do His 
will, regardless of How difficult it may be (Psalm 40:8), a regard for His 
glory governs and motivates everything you do – your eating and drinking, 
your working, and playing, your buying and selling, your reading and 
speaking – and, dare I mention it, even your driving (I Corinthians 10:31), 
you are never discouraged or frustrated by adverse circumstances because 
you are confident God is working all things all things together for your 
good (Romans 8:28), you recognize His sovereignty in every success and 
failure from His hand (I Samuel 2:7, Psalm 754:6-7), you are always 
content because you know He will never leave you or forsake you 
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(Hebrews 13:5) and the petition in the Lord’s Prayer, “hallowed by your 
name” is the most important prayer you pray (Matthew 6:9).2 
 
 Christian circles have come to the understanding that it would be impossible to 
keep this commandment or even the second most important commandment, “Love your 
neighbor as you love yourself” (Mt 22:39) so Christians have become content to avoid 
the “major” sins and perform “accepted Christian duties.”3  Even when “mortal sins” are 
committed, Christians have resorted to euphemisms for these sins in order to mitigate the 
severity of these sins.4  This is because there are no acts possible that are not polluted by 
human sinful nature, and even acts of obedience fall far short of the perfection demanded 
by God due to this fallen nature.  Therefore, all good works are nothing but “filthy rags” 
(Is 64:6).  This makes it impossible for any good works to justify the Christian. 
 In Christian schools, like most businesses in the current economic climate, being 
effective and economical is a value that has taken a more prominent place.5  A large 
reason behind this is the evangelical belief that God blesses those ministries that please 
Him by giving them monetary and numerical success.6  Christian schools, like churches, 
use this to justify a culture in which “success” and “effectiveness” become the primary 
                                               
2 Jerry Bridges, The Gospel for Real Life: Turn to the Liberating Power of the Cross … Every Day 
(Colorado Springs, CO: Navpress, 2002), 25-26. 
 
3 Ibid., 27. 
 
4 Ibid. 
 
5 For example, in many internal meetings at Southlands, the economics of running the school and 
people’s and department’s being effective have been emphasized more and more within the past three 
years. 
 
6 Fitch, The Great Giveaway, 31-34. 
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values of that organization.7  Oftentimes, this has led to practices that can be “cold 
hearted” and calculated.8  However, Christians are called to become a counter-
community.9  Although the realities of the current economic climate may permeate all 
aspects of the life of Christian schools, Christians are called to formulate a counter-
reality, not succumb to the realities at hand.10  In this, effectiveness and numerical 
success cannot be the measuring stick by which Christian schools are measured. 
 One of the most pointed critiques of the Christian school community is that many 
parents and students use Christian schools as a vehicle to “hide” from mainstream 
society.  This critique points out that many parents who send their children to Christian 
schools hope that their children will not be exposed to many of the things that they 
perceive to be the evils of society.11  The fear of many parents is that, with the fall of 
Christendom, the worldly influence in mainstream society corrupts, and they do not want 
their children to be corrupted by that influence.12  However, while the Church and 
Christian values may be, once again, pushed to the margins of society with the end of 
Christendom, Christians are called to adopt a missional stance in relationship to 
mainstream culture.13  Instead of running away from mainstream culture, Christians are 
                                               
7 Fitch, The Great Giveaway, 43. 
 
8 Ibid., 153-155. 
 
9 Walsh and Keesmaat, Colossians Remixed, 66. 
 
10 Ibid. 
 
11 Beneice B. Seiferth, “A Critical View of the New Christian School” The High School Journal 
68, No. 2 (December 1984 – January 1985), 70-74. 
 
12 Many parents answer the family questionnaire with an answer such as this when asked why they 
send their children to Southlands Christian Schools. 
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called to become a counterbalance, showing the world what the reality of a Christ 
centered society might look like. 
 All this is to say that Christian schools cannot be about morality, effectiveness, or 
becoming a subculture.  Rather, the way that Christian school is done must be informed 
by theologia crucis.  In terms of leadership, power, and relationships, theologia crucis 
informs Christians that leadership is not earned through striving harder, nor is the aim of 
leadership in Christian schools to become more economical or more effective.  Rather, 
the aim of leadership in Christian schools is to encourage engagement with the 
community at large and to become the salt and light to the community in which it is 
located (Mt 5:13-16).  In order for leadership to take this on, the leadership must take on 
a different function.  Leadership cannot be a reward for results or effort, but leadership 
must be seen as a vocational calling that individuals can realize in the setting of Christian 
schools.  It also must follow that leaders are not venerated as “more important” than 
others but must be seen as another function of the Body of Christ. 
 
Missio Dei – What Is God Up To? 
 Another buzzword around Christian circles lately has been purpose.  From the 
Purpose Driven series of books and conferences to countless church seminars on purpose 
and calling, Christians seems to be asking themselves the question, “What purpose do I 
serve or what do I purposefully serve?”14  This question seems to permeate Christian 
schools, as well, as the leadership of the schools tries to cope with declining enrollment 
                                                                                                                                            
13 Alan Hirsch, The Forgotten Ways (Grand Rapids, MI: Brazos Press, 2006), 63-66. 
 
14 http://revelantchristian.wordpress.com/2008/07/24/what-is-a-christians-purpose/ (accessed 
November 2010). 
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and school closure issues.  The question there is what is the purpose of Christian 
education and what is the purpose of each specific Christian school.15  However, the more 
appropriate question may not be the self centered query of, “What is my purpose?” but 
rather the more God centered question of, “What is God up to in the World and what is 
God up to in my world?”16 
 The difference between these two questions is that the first question presumes that 
the mission at hand is to institute new programs and tinker with the way things are done 
but not to fundamentally change the organization or make any substantive changes to the 
culture of the organization.  The second question, when asking what God is up to, is 
questioning whether or not the current organizations are what continue to make sense.  
By asking what God is up to, rather than asking what the purpose of the organization is, 
the question does not presume that God is tied to the current organization, culture of the 
organization, or the practices of that organization as they currently exist.17  The first 
question also presupposes that God shows up in the current organization, but the latter 
question is asked knowing that God often shows up in the most Godforsaken places, and, 
as Christians, we are to join God where He is.18 
 This missio Dei, or the asking of the question, “What is God up to?” also makes 
Christian schools aware of the temptation to be powerful, influential, and successful 
                                               
15 For instance, discussions surrounding these issues were the showcase of ACSI’s regional 
meetings this year. 
 
16 Roxburgh and Romanuk, The Missional Leader, 16-17. 
 
17 Ibid., 17-22. 
 
18 Ibid., 21. 
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according to the world’s standards.19  Rather than be conformed by the standards of this 
world, Christians are called to be transformed by the life, death, and resurrection of Jesus 
Christ.20  In this vein, Christian organizations, like Christian schools, are to share the 
work of Christ, offer healing to a hurting world, and announce the reign of God to a 
watching world.21  Another way to put this is that missio Dei is to welcome the stranger 
into our midst.22 
 This missio Dei also empowers Christians to see faith, not as fire insurance that 
protects the believer from hell, but as a calling to do the ministry of Jesus Christ.  It also 
empowers believers to see not only a vertical relationship between the believer and God, 
but also the horizontal relationship between the believer and those around the believer, 
regardless of whether they are or are not believers.23  This also mirrors one of the 
practices of Jesus, where he was relational with all around him.24 
 This brings the believer to the second greatest commandment, according to Jesus, 
to love one’s neighbor as oneself (Lk 10:27).  In understanding one’s relationship with 
God and one’s friendship with God, the believer understands that God has first 
befriended the believer even when God had no reason for that friendship. 25  This, then, 
                                               
19 Guder, Missional Church, 113-116. 
 
20 Ibid., 117. 
 
21 Ibid., 133-141. 
 
22 Keifert, Welcoming the Stranger, 155-157. 
 
23 Rev. Dr. J. Alfred Smithy, Sr., On the Jericho Road: A Memoir of Racial Justice, Social Action 
and Prophetic Ministry (Downers Grove, IL: InterVarsity Press, 2004), 84. 
 
24 Paul J. Wadell, Becoming Friends: Worship, Justice, and the Practice of Christian Friendship 
(Grand Rapids, MI: Brazos Press, 2002), 33. 
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liberates the believer to depend on God for His continued grace.  Thus, only in loving 
one’s neighbors can the believer ever experience the full love of God.26 
 Of course, nothing about missio Dei is to discount theologia crucis in that it is not 
befriending the stranger or loving one’s neighbor that justifies the believer.  As a matter 
of fact, one of the greatest temptations in doing missio Dei for the church is to then use 
that good work as a basis for justification.27  That is why the believer must first 
understand that justification is in Christ and the cross alone.  It is because the beauty of 
the cross of Christ compels the believer toward good works that the works are good at all.  
This is why justice, by itself, is not missio Dei.  It is only when justice is coupled with 
theologia crucis that it truly becomes missio Dei.  Therefore, it is imperative that all the 
stakeholders of the Christian school understand theologia crucis before it embark on 
missio Dei.28 
 
The Priesthood of All Believers – Not Just for the Professionals 
 One other area in which frameworks need to shift in terms of power, relationships 
and leadership is who is allowed to participate and in what capacity are they allowed to 
exercise leadership.  Many organizations are in the habit of employing experts to “solve” 
all organizational problems.  The trend has been to hire those that have the “expert know 
                                                                                                                                            
25 David Matzko McCarthy, The Good Life: Genuine Christianity for the Middle Class (Grand 
Rapids, MI: Brazos Press, 2004), 46-48. 
 
26 Ibid., 46-48. 
 
27 James William McClendon, Jr., Ethics, Systematic Theology, Revised Edition, vol. 1 (Nashville, 
TN: Abingdon Press, 2002), 190. 
 
28 Ibid., 189-191. 
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how” and have them “tinker under the hood” until they can figure out how to “fix” the 
problem.29 
 In the Christian school setting, this led to leadership being accessible only to those 
who have this “special know how” or some other characteristic about them that entitled 
them to leadership.  These characteristics could be age, knowledge, profession, degree, or 
some other achievement.  While it is true that leadership does require a certain set of 
skills and while it is true that certain situations do require certain characteristics in the 
leader for that leader to be successful, many organizations will assume that, unless a 
person is of a certain age, possesses a certain set of skills or knowledge, has a certain 
degree, or practices a certain profession, that person is not suited for leadership at all.30  
This precludes many individuals who are able to be successful leaders from positions of 
leadership because they do not possess these perceived prerequisites.  In student 
leadership, some of the younger students are precluded based solely on age.  At times, a 
student who possesses many good leadership skills and even a heart to lead, is precluded 
because the student’s grades may not meet a predetermined cutoff.  Certain employees 
may be precluded from some leadership positions because they do not possess a degree 
that the organization has already determined, often irrelevantly, that a person in that 
position needs.  The irony is that, while this practice may have been taken from business 
                                               
29 Richard T. Pascale, Mark Millemann, and Linda Gioja, Surfing the Edge of Chaos: The Laws of 
Nature and the New Laws of Business (New York, NY: Three Rivers Press, 2000), 10-14. 
 
30 Ibid. 
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customs, many in the business world is moving away from the “expert” model toward a 
more “nimble” model.31 
 Another misconception that Christian schools must battle is the idea that 
leadership brings with it an entitlement because leadership is a reward for deeds already 
accomplished.32  This misconception leads to a larger, unhealthier attitude that leadership 
is the badge that gives the holder access to the top tier of Christianity.  This belief 
presupposed that there is a two-tiered faith and those individuals in leadership have 
earned a place in this top tier.33 
 Christian schools, in order to adhere to theologia crucis, must fight against both 
of these notions.  Theologia crucis demands that there can be no tiers of Christianity.  It 
states that all are equal in standing as sinners redeemed only through the blood of Jesus 
Christ.  Good deeds do not justify the sinner in any way.  It does not afford the sinner 
with bragging rights.  There cannot be a multi-tiered Christian faith because Christ does 
not favor believers because of their works. 
 Furthermore, leadership cannot be about ladder climbing but must relate to missio 
Dei.  Leadership is not an end but must be seen as a means to ushering God’s purposes 
into this world.34  Leadership, in the context of a Christian school, must embody a 
                                               
31 Daryl R. Conner, Leading at the Edge of Chaos: How to Create the Nimble Organization (New 
York, NY: John Wiley and Sons, Inc., 1998), 123-132. 
 
32 One example of this is that the worship leader at Southlands a few years ago, was allowed to go 
to Starbucks when no other students were allowed to leave campus during the school day.  He was allowed 
to do this even though it had no bearing to his leading worship.  People justified this perk by stating that he 
spent a lot of time preparing for worship each week. 
 
33 Often this belief also leads to unhealthy power practices where the organization will reward 
certain, desirable behavior with leadership positions. 
 
34 Brownson, StormFront, 47. 
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humility that mirrors Christ’s death and resurrection.  In death, Christ’s humility is 
modeled.  Christ never used power to compel a certain type of behavior from others.  He 
shied away from titles like Messiah.  He modeled a lifestyle of serving others to those 
that followed him.35  In resurrection, Christ announces that ultimately justice would 
prevail and that God’s kingdom would prevail.  In that vein, Christian leadership must 
have a commitment to justice and to God’s Kingdom work.36  It must be this servant 
leadership that is championed in the setting of Christian schools. 
 
Naturally Supernatural – Operating without Showmanship 
 Another aspect of which Christian schools have to be wary in respect to 
leadership, power, and relationships is how ministry is done and for what end ministry is 
done.  Even though ministry should be done by all as all are a part of the priesthood of all 
believers, it is still imperative that those that are modeling leadership do so in a way that 
ministry happens in the organization in a healthy way.  This can only be done if the 
modelers of leadership in the organization are healthy in their leadership practices and do 
not have unhealthy habits of leadership.  If they do not have healthy practices, the entire 
organization will also adopt the unhealthy patters that are modeled.37  In order to make 
sure that no unhealthy patterns are modeled, the principle of being naturally supernatural 
or against showmanship is crucial in Christian schools being able to remain healthy in 
their power structures. 
                                               
35 Brownson, StormFront, 55. 
 
36Ibid., 67. 
 
37 Scazzero, The Emotional Healthy Church, 20. 
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 One unhealthy pattern that must not be modeled is the using of ministry for self-
gratification.  While it may be dressed up in spiritual language, ministry can be used for 
self-gratification when it is used to make the person feel important because the person is 
involved in ministry.38  Ministry was meant to be practiced with humility.  Ministry is not 
meant to glorify the person ministering but is meant to point to God.39  Ministry cannot 
be about the one dispensing ministry feeling better about himself or herself by being 
involved in ministry. 
 Furthermore, another unhealthy pattern to avoid is the jockeying for position 
using ministry.40  Oftentimes, in unhealthy scenarios, ministry will be used to create a 
cult of personality around a single person or group of people.  They use ministry in order 
to make themselves seem more important than others.41  Ministry cannot include 
manipulation, doing what is convenient by the one doing ministry or compelling others to 
act in a way that is not in their best interest but in the best interest of those that are 
leading.42  These leaders will also build their ministry to revolve around this cult of 
personality that they have built.  When this happens, the ministry cannot function 
properly without the personality of this person.43  These are all very dangerous practice 
that must be avoided by Christian schools. 
                                               
38 Scazzero, The Emotional Healthy Church, 20-30. 
 
39 Best, Naturally Supernatural, 36. 
 
40 Wimber, The Way In Is the Way On, 21. 
 
41 Ibid., 22. 
 
42 Ibid., 23. 
 
43 Sjogren, The Perfectly Imperfect Church, 21-22. 
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 Rather, the ministries at Christian schools need to become naturally supernatural, 
a phrase coined by the Vineyard movement to describe a type of ministry that is not 
flashy or excessively showy, but much more unassuming.44  It embodies a style of 
ministry that seeks the humility of Christ in ministry – in knowing that no ministry is an 
entitlement but is a privilege that the Holy Spirit dispenses through other believers.45  It is 
not self-centered, but Christ-centered.46  It is the minister taking the role of a servant, 
rather than the superstar.47 
 As Christian schools embrace this new paradigm for ministry, a new dynamic of 
power, leadership, and relationships can emerge.  This new dynamic is one that is rooted 
in the gospel, one that allows all to participate in the leadership process, one that seeks 
the will of God, and one that is unassuming.  Through this new way of practicing 
leadership, new patterns will emerge that do not replicate some of the unhealthy patterns 
seen in other Christian circles.  Rather, a new, healthier model will emerge that will 
reform the way leadership is modeled, power is exercised, and relationships are formed 
and nurtured at Christian schools.  This new paradigm will be the backbone behind the 
theology, ecclesiology, strategy, and the structure of the ministry class at Southlands 
Christian Schools. 
                                               
44 Best, Naturally Supernatural, 18. 
 
45 Ibid., 36-38 
 
46 Ibid., 42-43. 
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CHAPTER 5 
THEOLOGY OF MINISTRY FOCUS CLASS 
 
 Therefore, using the theology developed from the doctrines of theologia crucis, 
missio Dei, the priesthood of all believers and naturally supernatural, some correlations 
begin to emerge that have implications for how leadership, relationships and power are to 
be exercised in a Christ-centered organization.  These doctrines lead to a theology that 
instructs how a ministry focus class might be formulated using these doctrines.  These 
doctrines, therefore, will serve as the backbone of how the class is structured and how the 
class will operate on a daily basis. 
 Theology matters because it informs us of what we actually believe about God.  
Furthermore, theology is important for this final project because the stakeholders of 
Southlands Christian Schools have been told that healthy leadership is vital for a 
Christian organization to thrive, only to experience unhealthy abuses of power from those 
very people that had told them that healthy relationships are important.  Therefore, a 
sound theology regarding leadership, power, and relationships was thought to be vital if 
this project was going to succeed.  Therefore, one of the first things we did in formulating 
this ministry focus class was to articulate the theology on which we would base this 
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project.  As we did this, we used many topics that might be valuable for congregational 
ministry, such as missio Dei, the priesthood of all believers and other topics that were not 
usually associated with schools but with church congregations.  We did this purposefully 
because we felt that this class would have to become more than a traditional classroom 
but would have to function like a small congregation if we were going to model Christian 
leadership, power and relationships.  With this in mind, this was our articulated theology. 
 
God Speaks for All to Hear – We Only Need to Listen for Him 
 One of the first implications of these theologies is that God speaks to his believers 
today.  If believers would listen, they would hear his invitation to join Him in Kingdom 
work.1  God is not a fickle God who stays silent or a God who has ceased communicating 
with His people.  Rather, He remains an active God who continues to bring about His 
kingdom work by thwarting the plans of the evil one.2  In doing so, He is ensuring that 
His Kingdom come, His will be done, on earth as it is in heaven (Mt. 6:10)  For the 
believer who listens for what God might continue to be saying, this line is not only one of 
the petitions of the Lord’s Prayer, but it is also the basis for which the ministry of the 
Holy Spirit operates today. 
 Hearing the voice of God is imperative in ministry.  Jesus’ model for His 
followers was to see what God was doing and to join God in the work that God was 
already doing.3  In order for the believer to do this, the believer must know what God is 
                                               
1 Best, Naturally Supernatural, 21. 
 
2 Ibid. 
 
3 Ibid., 31-36.  
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doing.  Because God wants to involve His people in His work, He will speak to His 
people to tell them what He is up to.4  Once the believer hears what God is saying, all the 
believer has to do is then to merely obey God’s leading.5 
 In order to make certain that the believer can hear God’s voice, there are a few 
things that the believer must be aware of.  First of all, the believer must be aware that he 
or she is available.6  One of the most common reasons that believers do not always hear 
the voice of God is that no time is set aside for God.7  Because the believer is so busy, 
even when God speaks, it is difficult for the believer to hear what God may be saying to 
the believer.8  In order to combat the temptation of busyness while He was on earth, Jesus 
often took time to be available to God by reserving time to be still and hear the voice of 
God.9 
 The second obstacle that gets in the way of believers hearing the voice of God is 
that the believer may not be willing to obey the voice of God, even after hearing what 
God is saying.10  Because spiritual discernment has always been predicated upon 
obedience to the voice of God, it is imperative that the believer also develop a trust 
                                               
4 Best, Naturally Supernatural, 103-113. 
 
5 Ibid., 120-129. 
 
6 Jack Deere, Surprised by the Voice of God: How God Speaks Today through Prophesies, Dreams 
and Visions (Grand Rapids, MI: Zondervan Publishing Company, 1996), 309. 
 
7 Ibid., 310. 
 
8 Ibid. 
 
9 Ibid., 309-310. 
 
10 Ibid., 314. 
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regarding the will of God.11  In the same way that the rich young ruler could not obey 
Christ because he believed his possessions gave him more happiness than fellowship with 
Jesus, when the believer cannot trust in the voice of God, oftentimes, God will cease 
speaking to the believer since speaking to that individual believer will not produce any 
obedience.12  Therefore, the willingness of the believer to trust in God and obey is critical 
to hearing the voice of God. 
 The final reason that the believer may not always hear God’s voice is that the 
believer may be very proud about hearing God.  When this happens, God will often 
withdraw His voice from the life of that believer.  This is because God exalts the humble 
and opposes the proud. (Mt. 23:12; Lk 14:11, 18:14; Jm. 4:6 and 1 Pt. 5:5)  Because the 
history of the church is littered with believers who became proud once they started 
hearing the voice of God.  However He oftentimes becomes silent because of this 
hubris.13  Because humble believers cannot point to their own talents or strengths as the 
reason behind any spiritual success, God speaks to those that are humble.14  He often 
withdraws this spiritual success from those that become proud because when they 
become proud, they point to their own works as the reason for this success.15 
 However, when a believer humbles himself or herself, God reveals himself very 
clearly to that person.  Even a heathen king like Manasseh heard from God when he 
                                               
11 Deere, Surprised by the Voice of God, 314. 
 
12 Ibid., 317. 
 
13 Ibid., 320. 
 
14 Ibid, 319. 
 
15 Jack Deere points to the example of Moses’ sister, Miriam, as an example of someone who 
experienced great spiritual success at one point, became proud, then was rebuked by God for that 
haughtiness.  For a deeper discussion, see Ibid., 318. 
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humbled himself before God. (2 Chr. 33:12-13)  Believers, such as Daniel and Samuel, 
heard God remarkably clearly. (Dn. 10:12, 1 Sam. 15:17)  The reason that both 
individuals heard the voice of God so clearly is because they remained humbled.16  
Furthermore, God speaks to those that are humble because He exalts them.  Because there 
is no higher form of exaltation than intimacy with God, He seeks those that are humble 
and reveals His voice to them.17 
 
Sola Gratia – Grace, Not Ministry Justifies Us 
 Christian Ministry can be mistakenly seen as an avenue to justification in 
functional theology, if not in the formal theology of some Christian circles.  These 
Christian circles glorify Christian Ministry in such a way that a two-tiered system is 
created in which those that are “serious” about Christ are compelled into what they 
consider Christian ministry even if they may not feel called into that type of service or are 
unable to serve in that capacity.18  Christian schools must avoid this type of mentality in 
both its formal and functional theology. 
 When faith is bifurcated and “extraordinary Christians” start becoming 
recognized, that is a danger to Christianity that surpasses the danger posed by heresy, 
                                               
16 Deere, Surprised by the Voice of God, 318. 
 
17 Ibid., 320. 
 
18 For instance, many faculty and staff members of Southlands Christian schools have left 
Southlands Church International, their former church, because that church has a formal and functional 
theology which states that those that are serious about their faith need to take part in more and more church 
activities.  This led to a practice of many of the church members spending five nights a week on church 
events.  While the single members of the church or even the married members without children saw 
nothing wrong with this practice, those who had children found this practice to be impossible.  When they 
brought this up to the pastors of the church, they were told that Jesus commanded believers to lay down 
spouse, parent, children, lands and everything down in order to follow Him and therefore, they were to 
continue to attend the church events and work out their family problems on their own time. 
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debauchery, or any other danger that has been recognized by the Church.19  The danger is 
not in doing ministry in the church, but the danger is in the title of “extraordinary 
Christian.”20  This danger comes about because, with the bifurcation of faith, the cross of 
Christ becomes cheaper because the second tier of Christianity becomes a form of 
justification apart from the cross. 
 When Christian schools start developing formal theologies that elevate those in 
ministry above those that are not in ministry, the formal theology of why ministry is done 
becomes skewed.  Christian schools cannot elevate those who are in leadership positions 
as better Christians by the virtue of their leadership position.  Nor can Christian schools 
elevate those who serve in positions such as worship leader or student chaplain because 
to do so skews why ministry is done.  Formal theology must continue to hold that 
ministry is done as a response to Christ’s cross, not as a method of justification.21  In 
doing so, it will also assist functional theology to do the same. 
 However, even with a formal theology that states that ministry stems from 
gratitude, functional theology can still hold to an elevation of those in ministry over those 
not in ministry.  This can start with the myth of the church that can do everything.22  In 
this myth of the church that has no limits, the leaders of the church are taxed beyond their 
limits.23  Because the church without limits refuses to see its limitations, it forces its 
                                               
19 Soren Kierkegaard, Provocations: Spiritual Writings of Kierkegaard (Farmington, PA: Plough 
Publishing House, 2002), 234. 
 
20 Ibid. 
 
21 Bridges, The Gospel for Real Life, 170-172. 
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23 Ibid., 137-138. 
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leadership and those in ministry into violating their boundaries and becoming 
workaholics for the church organization.24  Because the reality of the situation is that the 
leadership cannot keep up with the demand of a church without limits, oftentimes, they 
recruit others into this unhealthy pattern of violating boundaries and becoming 
workaholics for the organization.25 
 When some of those that the leadership tries to recruit give the leadership 
resistance concerning the impossibility of what the leadership asks of them concerning 
the needs of the organization, the leaders often use guilt to them into accepting these 
assignments despite their concerns.  While the church may state a formal theology of 
being justified through the Cross of Christ alone, because they use guilt to manipulate 
people into ministry, this functional theology violates sola gratia.26  Manipulation and 
guilt cannot coexist with sola gratia in either functional or formal theology. 
 In Christian schools, the practices concerning leadership cannot include 
manipulation or guilt in any way.  There cannot be any practices where students or staff 
members are coerced into any tasks or projects through the use of guilt or manipulation 
by those in power.  Rather, Christian schools must accept that, if they cannot staff certain 
events or programs, they might have to cease doing those programs.  Like churches, 
Christian schools must consider that there are limits God places on all organizations and 
no organization is called to do everything. 
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25 Ibid., 145-147. 
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Disciples Making Disciples – Equipping Saints to Reproduce Themselves 
 One of the fail-safe measures that can be built into any organization to guard 
against ministry turning into a cult of personality or into a self-gratification tool is to 
make one of the chief aims of ministry self-reproduction.  When this becomes one of the 
aims of ministry, it becomes much more difficult to become self-centered in ministry and 
it leads to a more team-based ministry.  In doing this, the concept of disciples making 
disciples can be better realized.27 
 In his book, The Perfectly Imperfect Church, Steve Sjogren outlines four types of 
churches, two being healthy and two being unhealthy.  While there are other similarities 
and differences, one of the most notable characteristics to emerge out of that study is the 
fact that the unhealthy churches are centered on either one individual or a very small 
leadership core that never expands beyond the first members of that core group.  The two 
healthy models of church both have a model of a larger leadership core, and a plan to 
continually expand this leadership core.28  Sjogren hypothesizes that one of the 
benchmarks of a healthy church is a church that is not centered on a small group of 
individuals.  There are no irreproducible people and no single person is of such a stature 
that without that single person, the church would not be able to function long term.29 
                                               
27 Jackson, The Quest for the Radical Middle, 106-107 
 
28 Of note, one of these healthy models accounts for a larger church and the other, a smaller 
church.  It is not only the large church that has a larger leadership core with leadership ever expanding; the 
model of a smaller healthy church also has this model in place.  Therefore, smaller churches, as well as the 
larger churches, must have this culture of self-reproducing leadership, if they want to be healthy.  For a 
deeper discussion on these four models of church, see Sjogren, The Perfectly Imperfect Church, 19-26. 
 
29 Ibid. 
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 When an organization enters into a culture of self-reproducing leaders and ever 
expanding the leadership core, several practices pertaining to leadership should emerge 
from that practice.  First, leaders should start emerging out of a foundation of values, 
purpose and priorities rather than from self-gratification.  Because the leadership core is 
ever expanding, those that need self-gratification and use leadership for that purpose may 
initially feel that church leadership might fill that void.  However, when it becomes time 
to self-replicate, they will have trouble doing so because it will not fit their need to feel 
important.30 
 Secondly, when self-replication happens, because leaders have to teach by 
example, leadership becomes functional, rather than by entitlement.  Whereas in a job, 
subordinates need to obey the superior by virtue of the supervisor’s title.  In ministries 
where leaders must train through example, because of the functional nature of leadership, 
when people cease following that leader, leadership, for all intensive purposes, is 
terminated.31  The leader, therefore, becomes much more responsible and accountable to 
those being led.  Leadership also ceases to become about self-image and the honor of the 
position.32 
 Third, leadership is allowed to become contextual.  Because of the larger size of 
the leadership team and the ever growing nature of the core leadership group, no one 
leader or small group of leaders are required to do everything.  This allows leaders to lead 
                                               
30 Venter, Doing Church, 194. 
 
31 Ibid., 194-195. 
 
32 Ibid. 
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in areas that they are called to lead and to do ministry in those areas that they have a 
calling, rather than to become a generalist who cannot do anything thoroughly.33 
 Fourth, because of the larger nature of the leadership team and because of the 
functional nature of leadership in organizations that self-replicate leaders, ministry 
becomes much more of a servant-leader structure.  The larger group of leaders 
discourages leaders from thinking about leadership in terms such as “my ministry, my 
calling or my leadership,” rather, it is a shared ministry, a shared calling and a shared 
leadership done in a team setting.34  Furthermore, the functional nature of leadership 
keeps the leader much more accountable to the people and therefore, it makes it much 
more difficult for the leader to engage in abuses of power and not to be disciplined for 
that action, since a noticeable shift in the people who follow that leader will be readily 
evident.35  This allows a form of servant-leadership to emerge in those organizations that 
follow this model of leadership. 
 Fifth, as leaders are looking to self-replicate, a culture of fostering and nurturing 
talents and callings in others will emerge.  As leaders foster other leaders, they cannot 
merely ask others to do exactly what they do and create clones of themselves.  Rather, 
they must nurture the call and gifts of those they are nurturing into leadership.36  As this 
occurs, those who are being nurtured into leadership have the opportunity to experiment 
in areas that they feel called to and to grow gifts which they believe they are given to 
                                               
33 Venter, Doing Church, 195-196. 
 
34 Ibid., 196. 
 
35 Ibid., 196-197. 
 
36 Ibid., 197. 
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exercise in leadership.37  As those being cultivated into leadership emerge into leaders 
into their own right, this will give them the necessary time and opportunity to become 
sure of their calling and talents for leadership. 
 Finally, a self-replicating, larger leadership team compels all leadership and 
ministry to manifest primarily through teams.38  Leadership done in this manner cannot 
be done on an individual basis.  While some things will be done by leaders individually, 
the primary methodology of leadership, in this setting, must manifest in team.39  Through 
the larger structure of the core leadership team, ministry cannot be seen as something 
done solo but only as something that necessitates teamwork.  Furthermore, the 
methodology of self-replication adds to the necessity of leadership manifesting in 
teamwork rather than individual accomplishment.40  This further adds to the culture in 
favor of team leadership and away from individualistic leadership and a cult of 
personality in leadership. 
 These reasons, outlined above, demonstrate the need for the practice of a self-
reproducing leadership structure in Christian schools.  In both staff leadership and in 
student leadership, the value and the culture of self-replicating leadership in the ministry 
of Christian education is one that is vital for the long-term health of Christian schools.  In 
this regard, all leadership structures in Christian schools must adopt this structure as 
much as it is possible. 
                                               
37 Venter, Doing Church, 198-199. 
 
38 Ibid., 200. 
 
39 Ibid. 
 
40 Ibid. 
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The Directive of Jesus – Go and Do Likewise 
 An interesting lesson that emerges from the story of the Good Samaritan is that 
both Jesus and the teacher of the law recognize that to love God means to love each other 
as well.  Loving God cannot happen in a vacuum without other individuals in the 
equation. (Lk. 10:25-37)  After explaining that loving one’s neighbor means to do as the 
Good Samaritan did in His parable, Jesus then instructs the teacher of the law to “Go and 
do likewise.” (Lk. 10:37)  This is an interesting lesson in that it was not enough in Jesus’ 
mind for the teacher of the law to know that loving God and loving his fellow human 
were the two greatest commandments, but the teacher of the law had to go love his 
neighbor after hearing these instructions from Jesus.  Jesus did not have to remind the 
teacher of the law to love God, but he did feel it necessary to remind the teacher of the 
law to go love his neighbor. 
 This is significant to Christian ministry because many Christian circles do a great 
job in teaching their constituents to love God, but they do not do as good of a job in 
teaching what it even means to love one’s neighbor.41  This has led to many in Christian 
circles calling for a need to “convert the baptized.”42  This call stems from those who 
realize that ministry cannot exist without the requisite love for one’s neighbor.  Nor can 
the Church claim to love God without loving its neighbors.43  Therefore, it is a significant 
                                               
41 Stanley Hauerwas, A Better Hope: Resources for a Church Confronting Capitalism, Democracy 
and Postmodernity (Grand Rapids, MI: Brazos Press, 2000), 32. 
 
42 Budde, The (Magic) Kingdom of God, 1. 
 
43 Wadell, Becoming Friends, 22.28. 
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challenge for all Christian organizations to first understand that love of God necessitates 
the love of neighbor and then to “go and do likewise.” 
 The first step in this is to educate Christians that not only are they a distinct 
people, for the sake of being a distinct and insular group, but they are a distinct people 
with a distinct purpose.44  As George Hunsberger points out, Christians are not only a 
people, but they are a people sent.45  Christians do not exist for the sake of existing, but 
rather Christians exist in order to love others the way they love themselves.  This, after 
all, is Jesus’ response to what we must do in order to inherit eternal life.  Loving one’s 
neighbor is not an academic proposal.  Rather, it is something that is very practical.  It 
means to love the other as someone fully loved by God.  The Church must show mercy to 
the stranger.46  The Church is called to show hospitality: to clothe the naked, to feed the 
hungry, to visit the imprisoned.  The Church’s mission is to see the face of Christ in the 
marginalized. (Mt. 25: 31-46)  To teach this is to convert the baptized. 
 However, to then have it stay in the theoretical is not sufficient.  This vision must 
then be transformed into practice.47  This then must be cultivated into a culture where the 
people of God go out and become witnesses of Christ’s love, demonstrating servant 
leadership.48  This is where ministry becomes vocation and where people may find 
                                               
44 Jackson, The Quest for the Radical Middle, 383. 
 
45 George R. Hunsberger, “Starting Points, Trajectories and Outcomes in Proposals for a Missional 
Hermeneutic: Mapping the Conversation” Presented at AAR (November 1) and SBL (November 22) 
Meetings November 2008, see http://www.gocn.org/resources/newsletters/2009/01/gospel-and-our-culture 
(accessed November 2010). 
 
46 McCarthy, The Good Life, 48. 
 
47 Robert Inchausti, Subversive Orthodoxy: Outlaws, Revolutionaries, and other Christians in 
Disguise (Grand Rapids, MI: Brazos Press, 2005), p. 84. 
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purpose in their Christian service.49  After all, ministry is not about advancing the cause 
of the church organization or a leader’s agenda.  Ministry is when the people of God 
become involved in “the Father’s business.” (Lk. 2:49) 
 In order to make sure leadership, power and relationships stay healthy in Christian 
schools, ministry must follow Jesus’ mandate to “go and do likewise.”  This means that 
ministry must be more about helping the marginalized rather than the advancement of the 
organization’s agenda or a leader’s or leadership team’s agenda.  When ministry is about 
caring for the marginalized, it cannot be about power plays.  It cannot turn manipulative 
nor can ministry become a means to accumulate power.  Only when the focal point is 
about the care of others can ministry truly happen.  The entire organization does not even 
have to develop a focal point for this type of ministry.  In fact, the organization might 
even encourage different focal points for ministry.50  So long as the emphasis of ministry 
is on others and not the organization, it will have the tendency to stay healthy. 
                                                                                                                                            
48 O’Connor, Servant Leaders, Servant Structures, 24. 
 
49Ibid., 25. 
 
50 Ibid., 20, 22. 
  
 
 
 
CHAPTER 6 
REFORMING CHRISTIANITY WITH HEALTHY RELATIONSHIPS 
 
 With the theological commitments made above, Southlands Christian Schools can 
start developing programs to address some of the needs in order to reform some of the 
problematic areas of power abuse and leadership structures.  This can be done through 
healthy relationship structures that are purposefully developed.  While no one single 
program will solve all problems and while not even all involved will feel called to 
participate in one singular program,1 a project can start the process in a segment of 
Southlands Christian Schools. 
 One of the immediate challenges will be to identify which theological foundations 
need to be addressed first and which constituents will be serve as the laboratory for the 
first steps in the process of reforming the social imaginary concerning leadership, power, 
and relationships at Southlands Christian Schools.  This will require the identification of 
                                               
1 It is nearly impossible to come up with a program that will address everyone’s needs or even a 
program that can speak to everyone’s convictions.  As Church of the Saviour learned, it is impossible to 
start a program for everyone and to address everyone’s needs.  Rather, when a few different programs start, 
it starts to address some of the needs and some of the people’s calls.  Once this happens, other programs 
tend to sprout up to address the other needs and the other people’s calls.  For a deeper discussion of the 
situation of what happened at Church of the Saviour, see O’Connor Servant Leaders, Servant Structures, 
20-22. 
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this first constituent group, the way in which the theological commitments2 will take 
shape in this first group, and finally, a plan to follow. 
 
Choice of Constituent Group 
 In his book, Leadership Without Easy Answers, Ronald A. Heifetz offers some 
clues to how to start tackling adaptive challenges.  He states that adaptive work is much 
easier to do after certain criteria are first satisfied.  The first and foremost criterion is that 
the one doing the adaptive work must have authority in order to exercise the leadership 
necessary to meet the adaptive challenge.3  This authority can come in a variety of ways.  
Culture is one of these ways.  In certain cultures, select people are afforded authority by 
virtue of their identity.  This can come in the form of being a parent, a teacher, or another 
person afforded authority.  In certain cultures, this identity-based culture is given more 
weight.4  Charisma also plays a role in as much as those leaders with more charisma are 
afforded more authority.5 
 Another criterion is developing trust between the leader and the people being led 
into the adaptive challenge.  Early victories, especially technical fixes, are the most 
effective way of developing this trust.6  In developing this track record for competency, 
those being led are more likely to follow the leader into territory that is not comfortable, 
                                               
2 As stated in previously, the three greatest theological commitments to be addressed here will be 
Sola Gratia, priesthood of all believers and missio Dei. 
 
3 Heifeitz, Leadership without Easy Answers, 103-104. 
 
4 Ibid., 61-64. 
 
5 Ibid., 64-66. 
 
6 Ibid., 84-86. 
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namely the areas that encompass the adaptive challenge.  When the leader has both the 
office and the track record, that leader is afforded formal and informal authority.7  This 
gives the leader the ability to affect adaptive change. 
 For these reasons, for the first project, Shultz and I chose to work with students as 
our constituent group.  This constituent group would afford Shultz and me the most 
authority, and this would afford us the greatest chance of success.  This group gave us 
formal authority because of our positions as teachers.  I was, in addition to being a 
teacher, the Vice-Principal of the Secondary School at the time, and Shultz was the 
campus chaplain, which afforded even more informal authority among the students. 
 Furthermore, because the majority of students were Asian, culturally, the students 
afforded more authority, to Shultz and me, than the faculty and staff would.  Finally, 
because Shultz and I had technical victories already under our belt, especially in the 
changes in chapel that we had instituted a year prior, student leaders had afforded us 
some trust already.  Therefore, we had both the formal and informal authority among 
students that we did not have with the other constituent groups at Southlands, making this 
the ideal group to start with.  While the other constituent group might have given a 
measure of authority to Shultz and me, we did not have authority to the level that we 
enjoyed with the students.  Neither of our positions held formal authority among all of the 
faculty and staff.  Although we did have a measure of trust with all constituent groups, 
most of our victories involved students, so the faculty and staff did not afford as much 
                                               
7 Formal authority is authority granted to leaders by virtue of their office.  Informal authority is 
authority afforded to leaders because of a level of trust the leader has already earned.  When these are 
coupled together, the leader has a greater ability to lead people into situations they are not accustomed to.  
This is vital when tackling adaptive challenges since the nature of adaptive work is venturing into situations 
they are not used to.  For a deeper discussion on formal authority and informal authority, see Heifetz, 
Leadership without Easy Answers, 101-104. 
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informal authority to Shultz and me as the students did.  With all this in mind, it became 
evident that we should start with the students in their first project.  Once some success 
stories could be told from this group, other projects involving other constituent groups 
could be started. 
 
Theological Foundations for the Project 
 The theological foundations for this first project were identified by considering 
again which ones would most likely lead to some early successes in order to build 
credibility for Shultz and myself.8  The foundations had to remain connected to the 
theological commitments from the previous chapters but, at the same time, we would 
have to be ones that the students could identify with and want to address.  For these 
reasons, sola gratia, priesthood of all believers, missio Dei and naturally supernatural 
were chosen as the theological foundations for this first project. 
 Sola gratia was chosen because to students, many of whom are Asian, legalism 
would be prevalent in their churches and in their overall practice of Christianity.9  This 
leads to many Asians developing an affinity to sola gratia when introduced since it has 
the effect of alleviating guilt and pressure that legalism often produces.10  Furthermore, 
because we believed that all of the other theological convictions were built upon sola 
gratia, it was imperative that this become one of the theological foundations of the 
                                               
8 While these were adaptive challenges, there were still some theological foundations that could be 
addressed more easily with the first constituent group than others.  Because early successes were important, 
the first theological foundations were chosen with this criterion in mind. 
 
9 Tokunaga, Pressure, Perfectionism and Performance,  20-22. 
 
10 Ibid. 
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project.  Finally, because we had a track record in addressing sola gratia through chapels 
in the past, we felt that this was an area in which we could have some early success.11  
Therefore, in order to manifest sola gratia, Shultz and I decided to practice “friendship 
before function.”12  This would be one of the practical ways the theological foundations 
would emerge in this project. 
 Another theological foundation that would tie in well with the Asian demographic 
of the student population was priesthood of all believers.  Because Asians are in the 
practice of doing things, having Asians perform would not be difficult.13  However, 
because the Confucian nature of Asian culture would clash with the idea that students 
could be leaders amongst adults, working hard and being given leadership roles at a 
young age was an important value to redeem through priesthood of all believers.  As 
previously stated, most of the students were already student leaders.  Therefore, 
leadership was not foreign for the students.  However, to give these students a place at the 
table among adults was a new experience for these students. 
 Missio Dei is also important to students because, like all post-moderns, they feel a 
disquiet in their souls, which says that it is not enough to be successful in the way that 
their parents’ generation defined success.14  Like Christians before them, the students are 
coming to an understanding that Christianity cannot be about the accumulation of things 
                                               
11 For instance, Southlands sends all their junior high and high school students to camp every year.  
For the past three years, that entire camp was developed theologically upon sola gratia, where all the 
preaching, games, and activities were directly aimed at teaching this theological conviction. 
 
12 Friendship before function is a phrase coined by NCMI.  This phrase was supposed to represent 
the idea that it is not what people do that is important but who people are and the relationships between 
people that would be more important. 
 
13 Tokunaga, Pressure, Perfectionism and Performance, 27-30. 
 
14 Walsh and Keesmaat, Colossians Remixed, 21-22.  
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but the giving away of this to those that are in need.15  Furthermore, because the students 
that would be selected for this class were already campus leaders who were in the 
practice of doing things for others, missio Dei seemed to be a natural theological 
foundation to address in this first project as well. 
 Naturally supernatural was an important theological foundation for this first 
project also because, one of the natural instincts of young people is to show off, even in 
the midst of ministry.16  Therefore, naturally supernatural is an important theological 
foundation to address in order to teach how to do ministry while being against spectacular 
shows. 
 
Forming a New Future – Ministry Focus Class 
 The project Shultz and I formulated to address these theological foundations 
while staying true to the theological commitments outlined previously was a ministry 
focus class, which was taught during the 2009-2010 academic school year at Southlands 
Christian Schools.  This ministry focus class was formed in order to train students to 
create an atmosphere at Southlands in which new types of relationships could be 
developed, where leadership could be practiced in a much more healthy way, and in 
which power is exercised in a non-abusive, egalitarian way.  Through this new future, 
Christian relationships, leadership, and power could be reformed so that the problems 
outlined previously could be redeemed. 
                                               
15 Kierkegaard, Provocations, 226. 
 
16 For instance, one of the greatest temptations of a young worship leaders is to show off and make 
the worship about the leader, rather than Christ.  At Southlands, the worship team, which was discipled by 
Shultz and me, often confessed that the temptation to show off was their greatest challenge. 
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 This was a class whose members were handpicked for reasons that will be 
discussed later.  These students were mature Christians who wanted to make a difference 
on the campus.  They were also all leaders who all wanted to serve the school in different 
ways.  These students were committed to affecting change to the community and seeing a 
different reality emerge as a result of the activities of this class. 
 This class was committed to engaging the community in missionality.  This meant 
that the commitment to adaptive challenge did not end with the completion of one project 
or by implementing a few other programs.  Rather, this missional commitment meant that 
the class covenanted to create and live into an imagination that, as a community of 
Christians, Southlands Christian Schools is “by their very nature, God’s missionary 
people living as a demonstration of what God plans to do in and for all of creation in 
Jesus Christ.”17  Therefore, this class was populated with those students who committed 
to working toward that end. 
 The second covenant that the class made at its inception was that this class would 
commit to listening for God together.  Because not all the students that formulated the 
class were charismatic, this could not, at the inception of the class, mean what it might 
normally mean to charismatics, like us, the instructors of the class.  Rather, this meant 
looking into the Bible together and ascertaining what God is saying.  In order to do this, 
lectio divina, or the practice of reading the Scriptures in order to hear the voice of God, 
was incorporated into the regular schedule of the class.  Scripture passages were chosen 
weekly, and the class spent all class period on Mondays dwelling in that passage.  For the 
rest of the week, the first portion of the class was spent daily dwelling in the same 
                                               
17 Roxburgh, The Sky Is Falling, xv. 
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passage for the entire week and sharing what God was saying to the class corporately and 
to each student individually. 
 Teachings were based on the theological foundations that were discussed 
previously.  The first part of the instruction was based upon sola gratia by teaching what 
the Bible calls the “good news.”  This was done primarily through curriculum originally 
developed for a small group setting, which would rotate yearly.  The reason that small 
group material was chosen was that it incorporated enough reading and exploring that it 
satisfied the requirements for an academic class, according to the school’s accreditation 
agencies.18  However, more important were the discussion and community learning and 
relational aspects that small group curriculum had.  The reason that the curriculum was to 
be rotated was so students could take the class more than once while at Southlands and 
that class would still be appropriate for them. 
 The next are of instruction was a teaching on spiritual gifts.  It was important to 
give instruction on how everyone in the class had the ability to minister to the campus in 
order to teach priesthood of all believers in a practical way.  In order to do this, Shultz 
and I felt that teaching on spiritual gifts, both the natural gifts and supernatural gifts, was 
critical in order to show that there was not a prototype leader who could affect change but 
all believers could affect change through the gifts they possessed.  We felt that this 
teaching on spiritual gifts had to occur early so that the idea could be cemented in the 
conscious of the students from early on.  This idea was also the foundational groundwork 
for the final projects that dominated the second semester of the ministry focus class. 
                                               
18 Both ACSI and WASC require all academic subjects taught at the school to have a minimum 
amount of academic work, such as homework, lectures, evaluations, and instruments that measure what the 
students are learning.  Because this class satisfied the Bible requirement for the students in the class, these 
requirements had to be taken into account as the class was designed. 
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 The third component of this class was experimenting with smaller projects as a 
warm-up to the larger final project and listening groups that provided feedback for these 
projects.  This was done by the students taking appreciative inquiries of people on 
campus.19  Appreciative Inquiries were used because, by design, appreciative inquiries 
discern what is happening in the entire organization.  Furthermore, they are designed to 
affect change in that organization by helping those in the system tap into their creative 
gifts, and serves in the formation of a positive plan for future change emerge out of the 
imagination of the entire community rather than just the planning of a few.20  In using 
listening groups and doing the mini-projects, Shultz and I foresaw an opportunity for 
teaching missio Dei through what emerged from both the projects and the appreciative 
inquiries. 
 Walking the campus21 became a practice that was also taught to the students of 
the class.  By walking the campus, students can recover community.  While this is a word 
that has been used and misused in many ways, community is not a throwaway buzzword 
here.  Rather, it is the idea that people who live together share distinct realities.  These 
can be relational, geographical, or even functional.  These are not just superficial 
                                               
19 An appreciative inquiry is a “collaborative and highly participative, systemwide approach to 
seeking, identifying, and enhancing the “life-giving forces” that are present when a system is performing 
optimally in human, economic, and organizational terms.  It is a journey during which profound knowledge 
of a human system at its moments of wonder is uncovered an used to co-construct the best and highest 
future of that system.”  For extended discussion on Appreciative Inquiries, see Mark Lau Branson, 
Memories, Hopes, and Conversations: Appreciative Inquiry and Congregational Change (Herndon, VA: 
The Alban Institute, 2004), 19, quoting Jane Magruder Watkins and Mernard Mohr, Appreciative Inquiry: 
Change at the Speed of Imagination: Practicing Organizational Development (San Francisco, Jossey-
Bass/Pfeiffer, 2004), 14. 
 
20 Branson, Memories, Hopes and Conversations, 19. 
 
21 Walking the campus is a practice in which students literally walked around the campus quietly 
while contemplating what God was up to.  This practice, which is very similar to the evangelical practice of 
“prayer walking, was used to recover the practice of contemplative prayer and observation. 
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relationships that emerge when people share a set of functional rules that inform them 
how to interact with each other, but it emerges when these relationships transcend a self-
serving and instrumental nature.22  This community that is recovered through walking the 
campus leads to a formulation of a local theology.  This happened as the students formed 
praxis around the gospel and the realities of the campus.23  This development of a local 
theology taught naturally supernatural since nothing done in this manner could be 
described as spectacular or drawing attention to self; local theology must be done in 
community and is borne out of a communal imagination, rather than from an individual 
or a small group of people.24  In this way, ministry is done in a manner in which there are 
no superstars, but though the relational aspects of community. 
 The class then ended with final projects that were designed to pull everything 
from the year together.  The students had identified a place of need in the community 
through appreciative inquiry and listening groups (missio Dei), discovered their gifts 
through which they did in ministry (priesthood of all believers) and uncovered the desires 
placed into the hearts of the students by God (lectio divina). 
 As this happened, ideas for the students’ individual final projects emerged from 
the intersection of these three things identified by the students.  As they then embarked 
upon these final projects, their ideas for relationship, leadership, and power started 
changing.  Through these final projects, the students and those they impacted through the 
projects saw ministry as a healthy activity and leadership as a life-giving function.  This 
                                               
22 Simon Carey Holt, God Next Door: Spirituality and Mission in the Neighbourhood, Uncorrected 
Proof – Draft Copy (Eagle, ID: Allelon Publishing, 2008), 18-20. 
 
23 Robert J. Schreiter, Constructing Local Theologies (New York, NY: Orbis Books, 1985), 22-38. 
 
24 Holt, God Next Door, 18. 
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furthered the aim to reform the expression of Christian faith at Southlands through the 
healthy exercise of leadership, power, and relationship. 
 
Student Composition of the First Ministry Focus Class 
 In order to formulate this first ministry focus class, some decisions had to first be 
made.  One of the first questions that the principal asked Shultz and myself was which 
students would take this class.  Because the students in the class were to become catalysts 
for change, the makeup of this class were handpicked based on certain criteria which we 
identified as non-negotiable in the selection process for the student makeup of this class. 
 The first criterion for selecting students was that they all be Christian, most of 
whom are mature Christians.  In its book, Church Planter Manual, the Redeemer Church 
Planting Center states that the core group of those organizations that want to implement 
change, such as a church plant, or in this case the ministry focus group, must have certain 
commonalities.  The most important commonality is that they all share the same 
mission.25  In the case of the ministry focus class, the primary purpose of the class was to 
serve as a catalyst for change in leadership, relationships, and power, with the belief that 
reforming these things would ultimately reform Christianity in a small manner.  If 
affecting Christianity was the goal, Shultz and I believed that only those that loved 
Christianity could affect positive change.  Because we did not want to disqualify too 
many students from taking the class, they adopted Gary Rohrmayer’s categories of 
                                               
25 Timothy J. Keller and J. Allen Thompson, Church Planter Manual (New York, NY: Redeemer 
Church Planting Center, 2002), 114-115. 
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seekers and followers in order to discern which students might be appropriate for the 
class. 
 Rohrmayer, in his manual, First Steps for Planting a Missional Church, states that 
there are seven categories for where people may be on their spiritual journey.26  He 
organizes these categories from “Not Interested”, or those who want nothing to do with 
Christianity as category one all the way up gradually to “Making an Impact” as category 
seven.27  Of importance, two of these categories seemed to fit the needs for identifying 
which students were mature enough in their faith to take the class.  Rohrmayer identifies 
the fifth category as “Actively Following”.  This category describes those who have 
already embraced the Christian faith and have moved into adjusting into being a follower 
of Jesus Christ.28  The sixth category, called Growing in Fellowship, is described as 
populated by people who are stabilizing in their faith.29  Shultz and I felt that anyone who 
was identified as category six could take the class and those that we knew to be in 
category five but continually growing in their Christian faith would be good candidates as 
students for the class as well.  Therefore, any student who fit this description was invited 
to join the class. 
                                               
26 Gary Rohrmayer, First Steps for Planting a Missional Church (Lindenhurst; IL: Church Smart 
Resources, 2006), 51. 
 
27 Ibid. 
 
28 Some other characteristics of people in this category are that they have entered into a 
discipleship relationship with another Christian, are beginning to joyfully grasp the spiritual blessings in 
Christ and the core elements of following Jesus Christ as Lord, share Christ naturally with others, and 
struggle with changing value system and assurance of salvation.  For a deeper discussion of this category, 
see Ibid. 
 
29 The characteristics of the people in this category are that they are growing in intimacy with God 
through prayer and Bible study, growing in their relationship with fellow Christians through small group 
participation and service in the local church, a growing stability in their personal life and beginning to take 
hold of Biblical values, and a discovery that not all Christians are growing. 
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 The second criterion for selecting the students for this class was that they all be 
leaders, either formally or informally.  This criterion was selected because, in any new 
endeavor, it is very important that all involved fit a certain function in order to get the 
venture off the ground.30  Because the function of this class was to affect an adaptive 
change on the campus of Southlands, it was important that all the members of the class 
were either office holders of some sort where they held formal leadership or they were 
recognized as leaders who were afforded informal leadership. 
 Finally, those who were willing to serve the campus were selected to join the 
ministry focus class.  Since the aim of this class was to affect change through servant 
leadership, if students did not have a desire to serve the campus, it would be impossible 
for those students to become servant leaders to the campus. 
 
Instructors for the Class: Initial Trainers 
 The instructors for this class were also chosen carefully and considerably as they 
were the first trainers who would set the tone for what would happen through the ministry 
focus class.  Shultz and I decided to have a team of instructors for the class in order to 
teach many of the philosophical underpinnings of the class in a very practical way.  
Primarily, the priesthood of all believers was taught through the use of a team of 
instructors as was naturally supernatural.  Furthermore, through careful selection of the 
instructors, sola gratia was taught.  Because “Actions Speak Louder than Words,” the act 
                                               
30 Steve Nicholson and Jeff Bailey, Coaching Church Planters: A Manual for Church Planters 
and Those Who Coach Them (Evanston, IL: Association of Vineyard Churches, 2001), 111. 
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of choosing the instructors strategically produced a strong message regarding these 
theological foundations was given. 
 I became one of the instructors as the project was contingent upon an ability to 
formulate the curriculum.  Through my work as Vice-Principal, I knew the rules 
surrounding accreditation.  My background as an attorney at law gave me the ability to 
read the education code to make sure that this class satisfied all applicable laws 
governing education.  Furthermore, my experience as a church planter helped the 
instructors in the pioneering aspect of the class formulation.  My prior ministry as a youth 
pastor also gave me the insight into how to do ministry with teens.  Finally, my position 
as Vice-Principal gave me the necessary authority with the school in order to win 
approval for a new course for the school and also to have some leeway with the school to 
make the class a reality.31 
 Brandon Shultz was chosen as one of the instructors because he was the chaplain 
for chapels.  This gave him the opportunity to address the entire campus on a weekly 
basis.  Furthermore, he was also a church planter.  Shultz, as the chaplain, was used to 
working with the worship team, and that gave him the experience of working with the 
students in doing ministry at Southlands.  His ability to teach, especially on the gospel 
and Church, also gave him the necessary tools to teach many aspects of the class.  His 
currently being enrolled in a Masters of Education program lent the technical knowledge 
to make certain that the class was structured in a way that made sense academically to the 
administration.  Finally, his position as a member of the School Board gave him the 
                                               
31 For instance, in order for the students of the class to do the final projects, they had to be able to 
be able to leave campus from time to time, to have these ministry projects count toward their community 
service hours and work through scheduling issues so that they could work collaboratively on projects. 
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necessary clout with the parents and the administration of the school to pioneer such a 
class. 
 The third instructor chosen for the class was Wendy Chang-Shultz, Brandon’s 
wife and the International Service Director.  Wendy Shultz was chosen partially because, 
as an Asian woman, she had the ability to relate to the Asian girls in the class.  
Furthermore, having a woman leader made a loud statement in what women could do in 
terms of leadership, and, because she was the International Service Director at Southlands 
Christian Schools, she had a good relationship with many of the Asian students already.  
Her experiences in doing ministry prior to her arrival at Southlands equipped her to 
become a very effective teacher for this course. 
 The three of us are also good friends, which helped demonstrate the value of 
friendship over function as no hierarchical command was used by us three as instructors.  
Also, because we instructed the class as a team, it did serve as an illustration of how 
power and leadership could be exercised in a healthy manner.  Therefore, we felt that our 
becoming the instructors for the class was an instrumental part of this endeavor.  We also 
felt that we could now formulate a class that would become an object lesson into the 
healthy practice of power, leadership, and relationships. 
 
  
 
 
 
CHAPTER 7 
PUTTING THEORY INTO PRACTICE 
 
 Using these principles, Shultz, Chang-Shultz, the students, and I set out to create 
this ministry focus class for the 2009-2010 school year.  In doing so, we, the instructors, 
had to come up with practical structures that would satisfy the academic criteria as 
mandated by the accreditation agencies and by local, state, and federal education code.  
In developing the praxis to match the theory for this class, we set out to pioneer a class 
that was based upon the missional practices of listening, learning, and asking the 
pertinent questions in order to pioneer solutions that do not fit into the current paradigms 
for relationships, leadership, and power within a Christian organization in the hopes that 
the class would serve as a catalyst for sustained change on the Southlands campus.1  In 
order to do this, we, the instructors, saw the early tasks as instructing, coaching, and 
leading the students into an understanding that the old questions surrounding how to 
sustain Christianity in mainstream culture are not pertinent any longer.  Therefore, the old 
answers that portend to answer these questions do not make sense any longer either.  This 
era of discontinuous change makes all these questions and the corresponding solutions 
                                               
1 Roxburgh, The Sky Is Falling, 3-14. 
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out of date.2  The second tasks for the instructors was then to coach and teach the students 
to listen, ask questions, experiment, and evaluate as they held their ear to the ground in 
order to ascertain what the Spirit of God was up to in this community.3 
 
Praxis – What Shall We Now Do? 
 The first practical decision that the instructors made was to identify what needed 
to be accomplished through this class in order to consider this project a success.  In 
chronological order, the first thing that had to be done was that we, the instructors, had to 
equip the students to stimulate missional change on the campus.  In order to equip the 
students, the instructors felt that teaching on the gospel, leadership, and spiritual gifts was 
essential.  Because all of us, the instructors, felt that everything this project was trying to 
accomplish was based on the gospel, this had to be a foundational teaching and had to 
occur first chronologically.  This would allow all other teachings to be seen through the 
lens of sola gratia. 
 Secondly, leadership had to be addressed very early because, in the opinion of the 
instructors, some of the students had already developed a belief that they could not lead 
or could only lead in a certain manner.  Because the focus of this project was to reform 
this type of thinking and stimulate missional change in these areas, the instructors felt 
that this teaching had to occur second chronogically.  This led to then teaching on the 
spiritual gifts, which bolstered the teaching on leadership, since it logically followed that, 
                                               
2 Roxburgh, The Sky Is Falling, 4-6. 
 
3 Branson, Memories, Hopes and Conversations, 77-105. 
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if the individual students were called to lead, God had already equipped them to lead.4  
However, it was not merely what was taught that was important but how it was taught as 
well. 
 The teaching style was also determined by Shultz, Chang-Shultz, and me to be 
very important in as much as how the class was taught could model to the students 
another aspect about leadership, power, and relationships.5  In modeling how to lead, not 
only was the course taught using a team model and not only was an Asian woman 
included in that team for reasons outlined previously, but the instructors took a low-key, 
unflashy tone in the teaching as well as allowing students to lead much of the discussion 
and set the agenda for discussions.  This was done to allow the students to see that 
hierarchical leadership was not what was expected but rather a learning community was 
what was being pursued through the course. 
 Furthermore, the instructors felt that it was very important that the students learn 
that experimentation was okay.  Because so many of the students were Asian, the 
instructors knew that experimentation was not a natural idea to them.6  Furthermore, as 
Asians, many were used to the paradigm of having the teacher merely tell them what the 
“right” answers are and their job as a student would be to unquestioningly believe the 
                                               
4 One biblical passage that supports this is the story of Moses’ telling God that he is not eloquent 
and God then providing Aaron to become Moses’ spokesman before Pharaoh.  Exodus 4:10-12. 
 
5 Modeling is especially important in that postmoderns learn by observing others doing more so 
than by being told what to do.  Furthermore, many in Christian leadership circles feel that modeling is the 
method by which Jesus taught and therefore, hold that paradigm of training in very high esteem.  For a 
deeper discussion of modeling and the biblical example of modeling see Venter, Doing Church, 172-175. 
 
6 Because Asians are so enthralled with perfection, experimentation is not a large part of their 
culture or practice.  As a matter of fact, experimentation is often discouraged by many Asian parents, who 
tell their children to travel the road well traveled rather than venture off on their own paths.  For a deeper 
discussion of this, see Tokunaga, Pressure, Perfectionism and Performance, 17-30. 
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teacher.  Therefore, it was important to the instructors to develop the class with 
components in which student had to hear from God for themselves, whether it was 
through appreciative inquiries, lectio divina or by walking the campus.  Through these 
practices, students were encouraged to experiment and to break out of the paradigm of 
having the teacher transmit information to them.7  Therefore, even though some of the 
students were not comfortable with the practice of hearing from God for themselves, we 
included this as an instrumental aspect of the course. 
 
Syllabus for the School Year 
 The class was developed so that each year it could be duplicated but, at the same 
time, if students wanted to take the class again, they could do so.  In order to accomplish 
this, cycles were created for both semesters and then modules were created with the 
intention that the same subject matter could be taught each year while using different 
curriculum.  This way, students could retake the class but the same subject matter would 
be taught year in and year out.8 
 
Semester One: Teaching and Coaching 
 The first semester was designed to be instruction intensive.  The first week was 
spent teaching how lectio divina is done.  This is because lectio was done every day so it 
was imperative that students were taught what lectio divina is and how it is typically 
                                               
7 Rather than information transfer, the instructors wanted to use the coaching and modeling 
approach in leading this course both for reasons mentioned prior and also in order to combat those aspects 
of Confucianism that are not helpful in nurturing healthy relationships, leadership structures, and exercises 
of power. 
 
8 This was also done in order to satisfy the academic requirements for this course. 
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done.  It was important to teach students that lectio divina was about reading, rereading, 
and listening.  What was especially challenging was that most of the students were not in 
the habit of carefully reading anything.  This coupled with the attitude that they had 
already read much of the assigned texts led to challenges to performing lectio divina 
correctly all year.  In order to combat this, the instructors often had students lead the 
lectio divina.  Although it was a challenge all year for some of the students, some of the 
students started appreciating lectio as they led it. 
 After the first week, the gospel was taught.  Once again, we believed that it was 
essential that this be done early.  During the 2009-2010 school year, the book The Jesus I 
Never Knew,9 by Philip Yancey was used along with the DVD and the workbook that was 
developed for small group use.  It was imperative for the students who were hurt by 
church abuses to understand the gospel message.  We were surprised to see that many of 
the students or their families were victims of church abuses and this unit became a 
healing moment for many of them.  Furthermore, while not surprising, many of the Asian 
students became very disoriented by the gospel message because it was not what they had 
seen modeled in their churches.  Therefore, the challenge was to shepherd the students 
into a healthy understanding of the gospel message. 
 After sola gratia, the next unit taught was ministry and what healthy ministry may 
look like.  As mentioned previously, we, the instructors, felt that this was another topic 
that had to be taught early.  In order to teach this unit, we decided to use the book, In the 
                                               
9 Philip Yancey, The Jesus I Never Knew (Grand Rapids, MI: Zondervan Publishing House, 1995). 
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Name of Jesus,10 by Henri Nouwen.  Shultz, Chang-Shultz, and I tackled the idea that 
ministry was limited to vocational ministry in this unit.  Furthermore, we led discussions 
with the class using this book on what the aims of ministry were.  This also became a 
time of healing for many students as many of them had experienced abuses in the practice 
of ministry.  This unit was especially for those that were currently serving in their 
churches or at the school as many of them were struggling with the issues that were being 
brought to the surface through this unit.  Similarly, those whose parents were in ministry 
or serving the church also found healing as some of them also felt hurt by what their 
parents experienced in ministry.  Therefore, the unit, which was meant to address the 
issues of what ministry is, why Christians do ministry, and how Christians do ministry 
was a great success in terms of accomplishing what we set out to accomplish. 
 The aim of the unit on spiritual gifts was to help students identify what their gifts 
were so that they could better understand what God may be calling them to do.  One of 
the instruments the instructors used for this was a spiritual gifts inventory.  While many 
good spiritual gifts inventories exist, we decided to use the Wesley Spiritual Gifts 
Questionnaire.11  We selected this instrument because it most closely matched the 
theological leanings of us, the instructors.  During this unit, we first taught on what the 
gifts were and how the gifts could be properly used in both a church setting and also in a 
Christian school setting.  Then we led discussions among the students on how the gifts 
could be used in a healthy way.  Of note for this unit is that the instructors included the 
                                               
10 Henri Nouwen, In the Name of Jesus: Reflections on Christian Leadership (New York, NY: The 
Crossroads Publishing Company, 1989). 
 
11 http://www.fullerseminarybookstore.com/search_results.php?id_product=6239 (accessed 
November 2010). 
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charismatic gifts, including some of the more fantastic gifts,12 even though not all the 
students attended churches that believed in the operation of the charismatic gifts today.  
This was because enough students did attend churches where charismatic gifts were 
practiced and many of these students had been exposed to unhealthy practices of these 
gifts.  After teaching on the gifts, the instructors had the students complete the spiritual 
gifts inventory and then discuss the results with those that knew them, such as parents, 
siblings, pastors, and others that could affirm these gifts in them.  From there, we led 
discussions on how the students could exercise these gifts in a healthy way. 
 The next unit was a unit on prayer ministry.  This unit was taught using a variety 
of Vineyard materials on the subject matter.13  We decided to teach this unit because the 
instructors, in speaking to students the prior year, discovered that many of the students 
did not know how to pray for others and, even if they did, the students did not feel 
comfortable praying for those they were ministering to.  This, coupled with our intuition 
that at least some of the upcoming projects would involve ministering to other students 
on campus, led to the decision to include this unit.  The teaching of this unit involved 
using the Vineyard Five Step Prayer Model14 as one of the models that students could use 
to pray for others.  The students were taught that, while there is no formula to prayer, the 
principles that the Vineyard Five Step Prayer Model offers can guide them in how to pray 
                                               
12 Some of the fantastic gifts discussed were the prophetic, deliverance, and healing. 
 
13 Because one of the instructors, Joseph Lee was a Vineyard church-planter, he had access to lots 
of Vineyard resources on prayer ministry.  However, this unit could have been taught using a plethora of 
materials that are available to the general public.  For instance, a book by Gary Best titled Naturally 
Supernatural is a book available from Vineyard International Publishing.  This could be a good book to use 
for this unit. 
 
14 http://www.vcfanaheim.com/kingdomtools/site/vcfanaheim.com/resources/31000000002/5-
Step_Model.pdf (accessed November 2010). 
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for others.  Using the Five Step Model, the instructors taught the students how to listen in 
for God while praying for the person they were ministering to.  Finally, the students spent 
time praying for one another using the five step model at first, then in any way they felt 
comfortable.  As they prayed for one another, the other student receiving prayer offered 
feedback so that the one praying could see that praying for one another was not as 
difficult as they may have imagined. 
 Finally, the final portion of the first semester incorporated putting all of these 
elements together.  For this final unit of the semester, the students were directed to 
formulate proposals for the final project that they would work on during the second 
semester of the course.  In order to put these proposals together, the students were 
directed to take into a consideration their gifts, the need that God was revealing to them 
through lectio divina, and any desires they may have had to serve in any areas of the 
campus.  The areas of intersection were named “the Triangle” by the class.  The students 
were to choose something that fell into “the Triangle” and then to formulate a plan to 
serve and to do ministry around it.15 
 
Semester Two: Coaching and Teaching 
 Whereas the first semester focused on instruction, the second semester was much 
more coaching intensive as students were taught how to incorporate many of the 
principles that were taught during the first semester into practical ministry.  During the 
second semester, students were given a series of mini-projects and coached as to how to 
                                               
15 This proposal served as the first semester final.  This was done in order to satisfy academic 
requirements that all courses encompass finals in both semesters. 
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complete these projects.  As they embarked upon these projects, the classroom time was 
used to give feedback from the instructors and from each other as to what they were 
doing well, what they could be doing better, and any other constructive criticism of their 
projects.  All these projects were also designed to funnel into the final project they would 
end the course with. 
 The first unit of the second semester dealt with teaching the students how to 
conduct appreciative inquiries.  While the theory behind this unit came from Mark Lau 
Branson’s book, Memories, Hopes and Conversations,16 the book was not used in the 
course.  Once the students were taught the theory and the method of how to conduct 
appreciative inquiries, the students were told that they would conduct appreciative 
inquiries with students.  This would be done so that they could take the pulse of the 
campus.  They then formulated questions, which they presented to the entire class for 
critique.  Once the questions were presented to the class, the students were given a 
chance to revise the questions to reflect the constructive criticism they received from 
their classmates.  Then they conducted appreciative inquiries with other students not in 
the class, thereby completing this unit. 
 In order to be able to interpret the data they extrapolated from taking the 
appreciative inquiries, the students were coached in how to assemble listening groups and 
use them to decipher the data gathered from the appreciative inquiries.  Using Alan 
Roxburgh’s Cultivating Missional Life in Local Churches Workbook,17 the instructors 
coached the students on how to accomplish this.  After choosing the group of students 
                                               
16 Mark Lau Branson, Memories, Hopes, and Conversations. 
 
17 Alan J. Roxburgh and Fred W. Romanuk, Cultivating Missional Life in Local Churches 
Workbook (Vancouver, BC: Missional Leadership Institute, 2006). 
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they would work with, the students of the course convened these listening groups in order 
to interpret the appreciative inquiries.  The students were encouraged to use this process 
in order to decipher what the Spirit of God was up to on the campus of Southlands.  As 
the students wrapped up the listening groups, they moved into Unit Three. 
 Unit Three then consisted of tweaking the project proposals that the students had 
submitted at the end of the first semester using pertinent data they gathered from the 
appreciative inquiries and listening groups.  As the students waded through the data they 
collected, they reformulated their triangle, and, while some completely changed the focus 
of their projects, others merely shifted a minor portion of the project.  The students then 
took the next six weeks to do their mini projects.  During this time, they focused on 
collaboration and working in team with others in completing their projects.  As they 
continued on their projects, the students used class time to give progress reports and have 
the class give feedback on what was going well and what could be going better with their 
projects.  For us, the instructors, the challenge during this unit was leading the students to 
the understanding that it was not merely completing the project that was most important 
nor was it merely how the project was going that was being critiqued.  Rather the way in 
which the students were exercising authority, formally and informally, and how the 
students were developing relationships among those they were ministering alongside was 
equally, if not more, important than merely completing the project successfully.  The 
instructors had to guide the discussions around the projects more in this direction in order 
to have the students make this discovery.  Furthermore, as the students continued 
working on their projects, the instructors had to contend with the fact that some of the 
projects were just not going well and that some of them were not enjoying the successes 
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that the others were enjoying.  For these projects, we had to encourage the students to 
continue to monitor their own growth as leaders and to discern the change in their own 
exercise of leadership. 
 As this point, the class moved into the next unit which was a “mid-term” 
presentation of their projects.  The class used this time to make formal presentations of 
where they were in their projects, what they were learning about leadership and where 
they thought their projects were headed.  The class used appreciative inquiries to 
ascertain how well their projects were going.18  They presented these appreciative 
inquiries as a part of their presentations and tried to ascertain whether or not they were 
affecting change on campus through what they were doing in their projects.  In doing so, 
they attempted to answer, “What is God doing in our midst?” 
 Unit Five of the second semester shifted to an instructional one again as the class 
read Emotionally Healthy Church19 together.  This was a decision that Shultz, Chang-
Shultz, and I made in the hopes that as the class had some practical ministry under its 
belt, it could appreciate how ministry could turn into something unhealthy.  Furthermore, 
with this practical experience under its belt, the class was able to better discuss how the 
practices that are championed in the book could lead to healthy expressions of leadership, 
power, and relationships while doing ministry.  The class was, therefore, able to better 
understand the pitfalls and solutions of ministry.  Throughout this unit, we were able to 
lead discussions with the class while the class continued to run the projects that they had 
embarked upon.  What was especially helpful in using this book at this point was the 
                                               
18 Samples of these appreciative inquiries are attached in the appendices. 
 
19 Peter Scazzero, The Emotionally Healthy Church. 
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book’s ability to show how to live by sola gratia while doing ministry and the most 
common ways that the gospel fails to be lived out while a person serves in Christian 
ministry.  Because many of these themes began to resonate with the students, the 
discussions around these topics were very helpful.  Furthermore, as the students read this 
book, their ministry to the school and their place as leaders were affirmed through not 
only the content of the book but the discussions the class had around the book.  This 
became one of the highlights of the second semester. 
 Finally, the course ended with the presentation of the projects that the students 
engaged in all second semester.  This final presentation consisted of a written component 
that was handed in along with a presentation to the rest of the class.20  These 
presentations encompassed not only what the students did in terms of ministry but what 
they discovered about ministry and how they felt they evolved as leaders due to the 
project. 
 
Resources Needed 
 In retrospect, many resources were needed that all allowed the successful 
completion of this first year of this course.  The school had to agree with the goals of this 
course and we, the instructors, had to have a measure of trust earned from the school.  
The school had to also give us, the instructors, some leeway and flexibility in order to 
allow this course to succeed.  Because all of this happened, the course was able to 
                                               
20 An example of the written component as well as the assignment itself is attached to the 
appendices. 
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succeed.  If these components had not come together, the course could not have 
succeeded. 
 The first allowance the school had to make was that we, the instructors had to be 
free to handpick the students for this course.  While this is generally not the usual 
practice at the school, it was important for the course to succeed for reasons that have 
already been discussed prior.  By the school giving this allowance to us, it allowed us to 
start from a place where all the students in the course were all mature Christians who had 
leadership on the campus and were willing to serve the campus.  While this is not 
necessary for the composition of the class in subsequent years,21 it was very important 
that, for the first year, the composition of the class be what it was.  Furthermore, because 
it was important that in the first year of the course’s existence that it succeed, the school 
took special pains to schedule the class in a time slot when the majority of those students 
did not have a conflicting class also scheduled.  This allowed the critical mass of students 
to be able to enroll in the course for the 2009-2010 school year. 
 The school also had to agree to count this course as one of the courses that would 
fulfill the Bible requirement for that year.  Because graduation requirements state that all 
students have to take a Bible course every year students are enrolled at Southlands 
Christian Schools, if this class had not counted as one of the courses that satisfied this 
requirement, most of the students would not have been able to enroll in the course.  This 
was especially challenging because no class like this was ever counted as satisfying any 
graduation requirements. 
                                               
21 In subsequent years, it is not necessary for all the students of the class to be leaders on campus 
although the desire to serve and the students’ being mature Christians are still necessary.  This is so because 
the goal of the course is Christian ministry, so to have non-Christians in the class or to have those that do 
not wish to serve in the class would not make sense. 
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 The final allowance that the school had to make was to free Shultz’s and my 
schedules to that we were available to teach the class.  No other class is taught by more 
than one teacher.  To free two teachers who normally taught other classes was a very 
large allowance that Southlands Christian Schools had to make for this course to be 
taught by both of them.  Furthermore, Wendy Chang-Shultz was also given the 
opportunity to teach the class, even though she is normally not an instructor at Southlands 
Christian Schools, but a part of the administrative staff.  In order to allow Chang-Shultz 
to co-teach the class, the school had to sponsor her application for teacher certification 
with the accreditation agency22 and ensure that she have the Continuing Education Units 
necessary throughout the year, as the school does with all of its teachers. 
 Of course the school had to provide all material resources for the course as well, 
which included books necessary for the course, audio-video equipment and a classroom 
in which to hold the class.  These materials were all provided by the school in order to 
make the course possible. 
 
Evaluating and Receiving Feedback for the Project 
 In order for the instructors to see whether or not the project did in fact cause an 
adaptive change at Southlands Christian Schools, they gathered data through conducting 
their own appreciative inquiries, evaluating the students’ final projects, analyzing class 
discussions, and anecdotally as well.  During the first month of the course, we conducted 
appreciative inquiries with the students enrolled in the course in order to find out their 
                                               
22 An ACSI teacher’s certification is required of all teachers teaching any classes at Southlands 
Christian Schools. 
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ideas and their experiences concerning leadership, power, and relationships as a baseline 
for comparison to other appreciative inquiries that were done throughout the course.  This 
practice gave us an idea of whether there was any movement in the ideas concerning 
leadership, power, and relationships by students enrolled in the course.  Questions and 
discussions during class were also used to measure movement in the students throughout 
the course.  With these instruments, the movement of the ideas of the students enrolled in 
the course was measured through the duration of the course. 
 The students enrolled in the course conducted appreciative inquiries at the 
beginning of their projects.  They did another round of appreciative inquiries at the mid-
term presentation and one last one for their final presentation of their projects.  With 
these appreciative inquiries, the students were able to track movement among the student 
population.  Furthermore, stories collected from the student population were used to track 
movement among the students anecdotally.  With these instruments, the effectiveness of 
this project was tracked by the instructors. 
SUMMARY AND CONCLUSION 
 
 When Shultz and I first encountered the comments and attitudes surrounding 
leadership, power, and relationships at Southlands Christian Schools during the 2008-
2009 school year, we knew that something had to change.  It was not acceptable to Shultz 
and me that so many of the students on campus did not have a healthy view of leadership, 
power, and relationships.  As we talked to faculty and staff members, it turned out that 
many of them also suffered from unhealthy views of leadership, power and relationships 
in a Christian setting.  Because both of us had experienced tremendous personal pain 
because of leadership abuses, we both felt very strongly that we wanted to become a part 
of the solution.  In order to do so, we recruited Wendy Chang-Shultz and formulated a 
plan of attack that we hoped would address this problem. 
 We, the instructors for the ministry focus course that is discussed in this paper, 
intended to bring adaptive change to the campus of Southlands Christian Schools in the 
way the stakeholders of the school practiced leadership, exercised power, and lived out 
relationships with one another.  Because adaptive change cannot be addressed through 
programs but must encapsulate a cultural change, we intended for this ministry class to be 
the first of many different programs whose aims were all to affect the culture surrounding 
leadership at Southlands.  The class sought to change the culture amongst students 
enrolled in the class by instruction, through discussions based upon that instruction, and 
the engagement in programs that would affirm the students’ calls as leaders on campus.  
Furthermore, the students’ ideas of leadership were stretched through their projects as 
130 
 
well.  Through all of this, the students in the course were prodded into imagining 
leadership, power, and relationships in a different way. 
 The student body, at large, was also impacted through this class, albeit indirectly 
through the actions of the students who were enrolled in the class.  Some of the students 
were direct participants of these projects, and they saw relationships, leadership and 
power being practiced in a different way while in the midst of ministry.  Other students 
were participants in the appreciative inquiries and were also indirectly impacted as they 
were given a window into the process which these students embarked upon.  
Furthermore, even more students were impacted as they were direct and indirect 
beneficiaries of the programs that the students did as a part of the course.  All in all, a 
significant portion of the students at Southlands Christian Schools were impacted, and 
their ideas of leadership, relationships, and power were transformed through the ministry 
class.  However, the level of effectiveness differed greatly depending upon how far they 
were removed from the projects and the class. 
 For the students in the class, many of them felt they had learned some very 
valuable lessons regarding leadership, power, and relationships.  These students’ ideas 
regarding ministry and how it should be performed were all impacted through 
discussions, the instruction and their projects.  Many of the students who were 
underclassmen during the 2009-2010 school year looked forward to taking the course 
again the next school year and to continuing the transformation within them that they felt 
began with this course.  Some of them even recruited younger students to take the course 
the next school year along with them.  For many of the seniors, while they could not take 
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the course again the next year, they believed that they had learned some lessons that they 
could continue even after they graduated from Southlands Christian Schools. 
 Shultz, Chang-Shultz, and I felt happy with the impact upon those students that 
were enrolled in the class.  We felt that it was a good start to the overall plan to affect 
adaptive change in the attitudes and views of leadership, power and relationships.  
Furthermore, because the overall consensus regarding the class was that it was a success, 
it gave us the early success that we sought from the running of this course.  Furthermore, 
the projects that the students ran in the second semester gave us some pleasant surprises, 
not only in the content of the projects in as much as they performed valuable service to 
the campus, but also in the execution of the projects in that the students led these projects 
and formulated them using many of the principles taught by us, the instructors, through 
the course.1  In this regard, we were very pleased with the course in general. 
 However, it seemed that virtually none of the other constituents of Southlands 
Christian Schools were at all affected by this project.  The faculty and staff were not 
affected, nor were the parents or alumni.  It seemed that, because the course was designed 
with only the students in mind, none of the others on campus were affected in the least by 
the course.  While this was somewhat expected by us and while this course was designed 
as the first of many projects that the instructors hoped to implement on the campus in 
order to affect adaptive change, we were, nevertheless, still disappointed that none of the 
other constituents’ attitudes or views of ministry were changed by the course or by the 
student projects that were run in the second semester by the students.  We felt that, 
perhaps, if the project were run again that other faculty and staff members could be used 
                                               
1 An example of these student projects is attached to the appendix. 
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in the running of the course in order to affect more change among the faculty.  In order to 
do this, the three of us had already planned to recruit Steve Lee, a chaplain who was 
recently hired,2 to run the class along with Shultz and myself during the 2010-2011 
school year. 
 Shultz and I were also excited during the summer of 2010 when I was promoted 
to Administrator of Schools as both of us felt that, with the new position, we would be in 
a place to affect adaptive change among a broader constituency.  Furthermore, during the 
summer, the Overseas Division, which Shultz oversaw, started to gain steam.  It turned 
out that these changes became a mixed blessing in terms of being able to affect adaptive 
change.  Because of the expansion of the Overseas Division, Shultz started travelling 
much more.  This led to his being unavailable to teach the class during the 2010-2011 
school year, and he had to also delegate most of his chapel duties to Steve Lee.  For 
myself, my new position did enable me to affect change among the faculty and staff.  
However, my new position precluded me from teaching any classes during the 2010-2011 
school year.  While the hope was that the ministry class could be taught again, it could 
not be offered during the 2010-2011 school year. 
 While we were disappointed that the ministry class was not offered during the 
2010-2011 school year, we believe that, with the new developments that occurred during 
the summer of 2010, we can see changes in the faculty and staff concerning leadership, 
power, and relationships.  All three of us intend on continuing to affect this change 
among all the constituents of Southlands Christian Schools. 
                                               
2 Because of added responsibilities, Shultz and I felt that they could no longer run the Ministry 
Class and run chapels.  Because the school had committed to the running of the class, it hired Steve Lee 
midway through the school year to assist in chapel.  Because he did such an outstanding job, the school 
decided to keep Steve Lee for the 2010-2011 school year. 
133 
 
 However, a measure of caution is also being exercised by this team.  Ronald A. 
Heifetz, the director of the Education Project at the John F. Kennedy School of 
Government at Harvard University, states that, often, it is easier to affect change not from 
the top, but from somewhere in the middle of the leadership structure.3  Knowing this 
principle, Shultz and I wonder if some of the success we enjoyed was the product of our 
modulating change from the middle.  Now that we are in positions of influence, we 
wonder if that type of change will continue to be possible.  While our new positions seem 
to give us the authority that is necessary to affect technical changes quickly, we are also 
reminded that the changes we are looking to make are not technical changes but adaptive 
ones. 
 As the new school year begins, Shultz and I continue to look for opportunities to 
experiment in the margins in the hopes that, as we continue to experiment, eventually 
adaptive change will emerge at Southlands Christian Schools.  During the summer of 
2010, another change made was that the President/CEO of Southlands Christian Schools, 
Glenn Duncan, decided that the logo of the school would be tweaked.  The icon, which is 
an eagle inside a circle, had words around it which read, “Building Leaders Since 1979.”  
This phrase was replaced by the phrase, “Touching the Hearts of Children Since 1979.”  
When asked why the logo was changed, Duncan replied that when he first arrived at 
Southlands seven years ago, the logo, then, had the words “Touching the Hearts of 
Children Since 1979” and he had changed the logo then to read “Building Leaders: Since 
1979” because he thought the slogan was too sentimental and “soft” for a world class 
school.  However, after serving the school for seven years, he came to the realization that 
                                               
3 Heifetz, Leadership without Easy Answers, 183-231. 
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the mission of the school was not building leaders as much as it was to touch the hearts of 
children, so he decided to change the words of the logo back to the original phrase. 
 While this story might be a feel good story which, of itself, might be sentimental, 
it nevertheless gives great hope to Shultz and to me that perhaps the adaptive change we 
sought to make is already taking hold.  While one of the great disappointments of the 
course was that it did not impact anyone outside of the course, perhaps that is not the 
case, and others were impacted.  Whatever the case may be, the fact that the words of the 
logo were changed and the reasoning of the change give great hope to all of us as we 
head into the new school year. 
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APPENDIX A 
Wk 1 24-28 Wk 2:      31-4 Wk 3:    7-11 Wk 4:    14-18 Wk 5:  
Lectio 
Divina 
Gospel Spiritual Exp 
August/ 
September 
                                        (4-7)                
Wk 6: 28-2 Wk 7:      5-9 Wk 8:    12-16 Wk 9:    19-23 Wk 10:    
Ministry Spiritual Gifts 
October 
 
 
    Conf / PSAT   
Wk 11: 2-6 Wk 12:   9-13 Wk 13:  16-20 Nov 23 – 27 
Spiritual Warfare Prayer 
Ministry 
November 
 
 
                   (11)  
ACSI 
Convention. 
Thanksgiving 
 
 
Wk 14: 30-4 Wk 15:   7-11 Wk 16: 14-18 Dec 21 – 25 
Prayer 
Ministry 
Final Projects 
December 
 
 
        End Sem 1 
 
CHRISTMAS 
   
 
 
Dec 28  Jan 4-8 Wk 17:  11-15 Wk 18:  18-22 Wk 19:    
Appreciative Inquiry 
January 
 
 
 
 
WINTER BREAK 
    (18)         
Wk 20: 1-5 Wk 21: 8-12 Wk 22:  15-19 Wk 23:  22-26 
Missional Action Teams and Listening Groups 
February 
 
 
                       (12-15)    DC Trip 
 
 
Wk 24: 1-5 Wk 25: 8-12 Wk 26:  15-19 Wk 27:  22-26 
Mini Projects 
March 
 
 
   Q3      Open House     
 
 
Mar 29 Wk 28:5-9  Wk 29: 12-16 Wk 30:  19-23 Wk 31:    
Mini Projects Project 
Presentations 
Theology of Ministry 
April 
 
 
 
EASTER 
SPRING 
BREAK (5) SAT / Conf   
Wk 32: 3-7 Wk 33:   10-14 Wk 34:  17-21 Wk 35:  24-28 
Gospel Redux Final Projects 
May 
 
 
    (24) 
 
 
 
Wk 36: 31-4 Wk 37: 7-10 
Projects Presentations 
June 
 
 End Sem 2 
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APPENDIX B 
Ministry 
Class Standards 
Mr. Joseph H. Lee, Mr. Brandon B. Shultz and Mrs. Wendy Chang-Shultz 
 
Classroom Behavior Standards: Students are expected to be on-time, in their seats, 
prepared and ready to work when the bell rings. 
 
Be Attentive: Students are expected to face forward in their seats, 
focused and follow directions.  Electronic devices that text 
message, i-pods or other mp3 players, cell phones and other 
devices that may distract students, must be put away. 
 
Be Respectful: Students are expected to show respect to teachers by using 
titles of respect, not talking out of turn or getting out of 
their seats.  Students are expected to respect the person 
and property of other students by refraining from negative 
comments and maintaining a “hands off” policy. 
 
Homework: 
Homework will be assigned from time to time and is due each day at the beginning of 
each class.  Typical homework assignments will include reading the assigned texts, 
minor and major projects, writing a one to three paragraph synopsis of the chapter(s) to 
be covered, “take home” quizzes and tests, and/or other assignments as deemed 
necessary by the instructor.  Late assignments will be penalized at the discretion of 
the instructors and will impact the student’s grade.  If a student is absent and the 
absence is excused per school policy, the student will be expected to hand in the 
assignment on the day (s)he returns to school. 
 
Tests, Quizzes and Projects: 
A test or quiz will typically be given at the instructors’ discretion.  Projects will also be 
assigned as appropriate.  Occasionally assignments will be given as take home.  Students 
are expected to work independently, without any help from anyone else, including other 
students or family members.  An honor code statement will be given out to students to 
sign with each take-home assignment.  Books and other materials, including the internet, 
will be allowed for take-home tests and quizzes.  These tests and quizzes will have the 
due date on them.  There will be a no-tolerance policy for late “take-home” tests and 
quizzes.  If the student cannot make it to school, and the student’s absence is excused 
per school policy, (s)he will be expected to take the test or quiz on the day (s)he returns 
to school.  NOTE:  Test and quiz grades will be sent home and posted on Edline.  The 
actual tests and quizzes will remain at school, but are available upon request for 
parental review.  In lieu of tests, the instructor, at his discretion, may assign projects. 
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Ministry 
Course Outline (Subject to Change) 
2009-2010 
Supplies: 
Textbooks:  What’s So Amazing About Grace, Philip Yancey 
  In the Name of Jesus, Henri Nouwen 
  Defeating Dark Angels, Charles Kraft 
  Emotionally Healthy Church, Peter Scazzero 
   
Notebook 
Pens and No. 2 pencils for tests. 
 
 
 
 
Semester 1: 
The Gospel – What does it mean to be loved by God? 
Ministry – Healthy Ministry in today’s go-go culture 
Spiritual Gifts – Using our God given talents and skills 
Prayer Ministry – Invoking the Name of Jesus 
 
Semester 2: 
Appreciative Inquiries – How is God at work in the lives of people? 
Missional Action Teams and Listening Groups – The future of God 
Theology of Ministry – Do I have to be a pastor to minister? 
Gospel Redux – Why we minister 
 
 
 
 
Goals of the Class: 
 Know and experience the Gospel of Jesus Christ and be able to articulate faith. 
 Develop critical thinking and analytical skills regarding Christianity. 
 Connect faith to culture by understanding Missional callings of Christians. 
 Experience the Ministry of the Holy Spirit and learn to practice ministry. 
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Ministry 
Class Covenant 
2009-2010 
 
Student’s Name: ____________________________________________  Period: __________ 
 
 I have read the course standards and outline for Ministry.  I covenant to try my 
best in the subject and contact the instructors if I have any questions or concerns 
regarding the class or any of the materials.  I promise to be proactive and seek out help as 
I need it and not wait for one of the instructors to ask me if I need help. 
 I also promise to go through this class with integrity.  I promise to be open and 
honest in how I complete all assignments, quizzes, tests and projects.  I will not cheat or 
aid in another’s cheating.  I also promise to be open and honest with my teachers and my 
classmates regarding the completion of all requirements of the class.  When group 
assignments are assigned, I promise to do my fair share of the work assigned and be a 
“team player”.  I also understand and consent to my teachers’ contacting my 
parents/guardians regarding my grades and any concerns they may have. 
 
 
Student Signature: _________________________________________  Date:__________________ 
 
 As a parent/guardian of a child in the Ministry class, I understand that we are 
partners in my child’s education.  As such, I covenant to assist the instructors  in the 
education of my child.  As such, I promise to check in with my child from time to time to 
see what (s)he is learning in class and be an active member of my child’s education team.  
Furthermore, I promise to be a constructive partner in my child’s education by offering 
help, encouraging my child to compete all assignments in a timely manner and making 
sure my child has enough time to finish all requirement of the class.  I also promise to 
assist in purchasing any materials my student will need for this class, including books. 
 I have read the course standards and outline for this class.  If I have any questions 
or concerns regarding my child’s education I will contact the instructors regarding these 
concerns. 
 
 
 Home Phone: _______________________________________ 
 
 Cell Phone: _______________________________________ 
 
 E-mail:  _______________________________________ 
 
Parent/Guardian’s Signature: _______________________________________  Date: _________ 
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APPENDIX C 
Ministry Final Projects: 
 
1. Write up of 5 pages or more.  Tell me what you wanted to accomplish.  Show me your 
triangle again and explain if you think of it differently now.  Tell me what you tried.  
What worked and what did not?  If you did this again, what would you do differently? 
2. Attach all weekly progress reports that you’ve been doing. 
3. Attach all AI’s you’ve done and you are continuing to do. 
4. Make it into a presentation and send me the file electronically either through email or 
with a USB drive. 
5. Please answer the following questions with at least a paragraph each and email or give 
me as a separate file on a USB drive (this is NOT a part of the first 5 pages): 
a. Think about a time when you felt you were used by God during this ministry 
class.  Who was involved?  What were you doing?  Why was that such a 
memorable event? 
b. When have you felt most alive during your project?  Talk about the 
circumstances surrounding that event and why that made you feel most alive.  
What do you think made that time so special? 
c. When was there a time when you felt frustrated because of the way your 
project evolved?  Why were you not able to do what you wanted to do?  Who 
was involved?  How did it make you feel? 
d. Think of a time when you felt like you were entrusted to lead or do something 
very significant this school year.  How did that make you feel?  What did they 
entrust you to do and why? 
e. What are three wishes you have for exercising anything you’ve learned this 
year? 
6. Finally, please write up a separate half page on the following as a separate email or file 
(this is NOT a part of the 5 pages from part 1): 
a. What did you think of this class?  What worked and what did not? 
b. What was your favorite part?  Least favorite part?  One thing to keep and one 
thing to change for next year’s class. 
 
You must email me this final project packet or give it to me on a USB drive.  Printed copies or 
handwritten copies will not be acceptable.  All material must come to me via email or USB 
drive. 
 
Due Dates: 
Seniors: June 3 
Juniors: Regularly scheduled Finals date 
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APPENDIX D 
Stephanie Zamora 
Becca Garcia 
01/21/10 
A.I. 
1. What has been the highest point for you while playing a sport? What has been the most 
encouraging thing you’ve experienced while playing a sport?  
Volleyball season my sophomore year was amazing. We went undefeated the whole 
season. We made history for Southlands. No team has ever gone as far as we did that 
season. I remember and will always remember our semi-final game. We played 
wildwood. They were ranked really high. We walked into that gym with no fear; we 
knew we could do it. They under estimated us and we wanted to prove them wrong. They 
won the first game of the match, it was a little discouraging. We came back and won the 
second and third. Then they won the fourth, we were tied. We were so nervous. We gave 
everying thing we had and we won. I can never describe that feeling. It was amazing. It 
was truly one of the happiest moments of my life. Nothing can replace that. The most 
encouraging thing is when I see or play with people better than me it makes me want to 
get better. I push myself to my absolute hardest.  
2. When was a time that you felt you were at your lowest point in a game situation.  What 
made you push through it and not just give up? 
It was when I played against Fairmont. I couldn’t do anything right that day. I could not 
pass, serve, hit, or set. It was seriously the worst game I have ever played. Chloe was 
trying to encourage me and give me high fives but I didn’t think that I deserved it. I 
ignored everyone on my team. It just was not my day. 
I didn’t give up because I saw that my team was not giving up on me. Mr. B called a time 
out and gave us our pep talk and it was really encouraging. I just pushed myself to do my 
hardest and to finish strong. 
3. How did you feel God in your life during the happy times during a game? 
When we would win I could feel that God was happy with our performance. Even when 
we weren’t winning I could feel that he was encouraging me. 
4. How did you deal with the low points in your life? How did you grow from them? 
I do not deal with bad things very well/ I totally isolate myself from people. I do not like 
for people to see me hurting or dealing with something bad. I get really discouraged. I 
grew from them when I started playing volleyball. I saw that when I had an attitude it 
affected the whole team. Or when I felt discouraged I could not show it on my face. They 
way you feel in a game can change the way your whole team feels.  
5. How did you take your experiences and use them in encouraging others? 
I told them how that your attitude affects the team. It rubs off on everyone. You can’t 
have an attitude. You just have to push through it and embrace it for what it is.  
6. What are three wishes you have or want to experience during this season? Or while 
playing a sport? 
1. I would love to win a C.I.F championship. We came so close and there is nothing like 
that feeling of losing it. I want to experience both sides, the good and the bad. 
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2. I want to be M.V.P. I do not want to sound selfish but I think that would be a great 
accomplishment. 
3. I want to kick butt senior year, during our volleyball season. It will be the last year for 
me to play with all my friends and I want it to be a season that I will always remember. 
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Stephanie Zamora 
Jessica Duncan 
01/21/10 
1. What has been the happiest point playing a sport? What has been the most 
encouraging thing you’ve experienced while playing a sport? 
When she hit a home run against TVT. She doesn’t like TVT at all. She said it felt 
good hitting one against them and after she rubbed it in their faces. She said she 
knows it wasn’t the most sports man like thing to do but at the moment it felt good. 
She feels encouraged when her coach tells her she can do something and she 
succeeds. Also when she missed a basket in basketball. It’s encouraging when she 
turns to see her team smiling at her saying next time jess.  
2. When was a time that you felt you were at you lowest point in a game situation? 
What made you push through and not just give up?  
When she was in the semi- finals for softball. She over through a pass from third to 
first and Liz missed the ball. It was very discouraging. I didn’t give up though. Mrs. 
Rosheim was in the stands cheering for me. She kept me going and she’s the one that 
kept me from giving up. 
3. How did you feel god in your life during the happy times during a game? 
She felt god in her life during softball. There was a time when they needed one more 
out and Jessica got it. She was so proud of herself. She believes that God helped her 
succeed in softball and he was always with her. 
4. How did you deal with the low points in your life? How did you grow from them? 
Depending on the severity of the situation. Mostly she would talk to her friends about 
her problems. She would get advice from them and just learn from them and grow. If 
she wasn’t talking to her friends about her low points, she knew she could talk to 
God. She knew that where ever or when ever that God would always be there for her 
and she could talk to him. She grew no matter what was going on. She does not like 
to give up so she would not. She would push her self not to and God always helped 
her in that area also. 
5. How did you take your experiences and use them to encourage others? 
She would encourage others because she has been in the situations before. She knows 
how it feels. She does not want other people to deal with the same things. Her friends 
have really encouraged her and it really cheers her up. 
6. What are three wishes you have or want to experience this season? Or while 
playing a sport? 
1. She wants to become a baller in basketball. She wants her skill level to accelerate. 
2. She wants to hit three home runs this season. If it does not happen this season she 
wants it her senior year. 
3. Her last wish is to be able to play on the boy’s varsity football team. She wants to 
become their kicker. 
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Stephanie Zamora 
Liz Nutt 
01/21/10 
1. What has been the highest happiest point playing a sport? What has been the most 
encouraging thing you’ve experienced while playing a sport? She is happy when 
she is with all of her friends. She likes when they all are playing the same sport 
together. She likes when they have funny moments that she will always 
remember. She feels encouraged when her coach or someone tells her that she has 
done a good job. She also feels encouraged after she scores when she knows 
people are pleased with her and give her high 5’s and tell her good job.  
2. When was a time that you felt your were at your lowest point in a game situation? 
What made you push through it and not just give up? When our basketball team 
was losing really badly. The score was 56 to 15. It was very discouraging.  She 
wanted to give up. She likes to win all the time and she tries her absolute hardest 
to win. She doesn’t like to give up because it is for weak people. She does not 
want to be looked at as a weak person so she pushes herself. She tries very hard. 
3. How did you feel God in your life during the happy times during a game? She 
new he was with her. She believes you can’t win a game with out him. You need 
to put your trust in him.  
4.  How did you deal with the low points in your life? How did you grow from 
them?  
She was fine; she got right back up and continued to do what she had to do. She 
was going to push herself through whatever came her way. She would push until 
she succeeded. She also prays a lot during hard situations. She learned form it 
because it made her a much stronger person. It made her realize that she could 
handle anything. Even if she couldn’t handle it she had God on her side and he 
would help her through it. She could do anything with God. 
5. How did you take your experiences and use them to encourage others? 
I tell people every day not to give up. Giving up is your last resort. I also tell them 
not to lose hope. Without hope you can not succeed. She tells others what she has 
gone through and experienced. She does not want others to have to feel the way 
she has.  
6. What are three wishes you have or want to experience during this season? Or 
while playing a sport? 
1. I would absolutely love to win a ring. Going and winning C.I.F would be the 
best thing that could happen to an athlete. 
2. To have a good relationship with her team mates. She also makes new friends 
thought he season and keep them even when the season is over. 
3. She wants to be the star player. 
4. She wants to have a good time doing the sports she loves to play. 
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APPENDIX E 
Ministry Final Project 
Wendy Hsu 
05/22/10 5-E 
 Write up of 5 pages of more. Tell me what you wanted to accomplish. Show me 
your triangle again and explain if you think of it differently now. Tell me what 
you tried. What worked and what did not? If you did this again, what would 
you do differently? 
Since the last semester, I had been thinking of helping to tutoring SCS students in 
either the Math Club with Mr. Hilton or the Focus Class with Mrs. Daigle, and I actually 
started the project the beginning of this semester. Every Tuesday and Thursday, I tutored 
those students who have hard time struggling with math especially. However, sometimes 
I could tutor other subjects when none of the students need the help for math. I helped 
there two hours a week, from 3 pm to 4 pm. 
The reason why I chose to tutor students in Focus Class was that there was a lack 
of tutors because there were many students who were required to be in the Homework 
Help every week since they needed to improve their grades. According to Mrs. Daigle, 
one tutor to one student was the most preferable, in order for each student to get 
sufficient help since every single of them may come with questions from different 
subjects. Because Mrs. Daigle wanted the Focus Class to become as effective and helpful 
for students as possible, she needed more tutors so that none of the students would study 
by themselves or just waste one hour after school. 
Some of my skills, experiences, and characters also came in handy when I helped 
out in the Focus Class. For instance, I could speak Mandarin which helped me a lot when 
I tutored international students, especially those who could understand Mandarin. In 
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addition, I had been in their situations; I knew how it felt and how to improve. I could 
actually put myself in their shoes since I had undergone all the obstacles they were facing 
for the time being. Also, I had already taken the same classes they were taking now, like 
Algebra II, World History, Geometry, and so on. And I loved to help others when they 
are in need, which could make my day easily. 
The following figure is my triangle on this project. 
 
My triangle is basically the same throughout my whole project. However, for the 
two parts, desire and skills, there are more that I would mention about as I do my project. 
Because after I did the AI’s with the three tutors and after I tutored people actually, my 
view had changed and transformed under their influences. First of all, I think my desire 
has extended more gradually. I do not just want to help the newcomers to study; I hope I 
can talk to them and listen to them, to be a first-rate listener for them. I do not just want 
to teach them the subjects so that they learn passively; I want the students to learn how to 
learn. I do not just want them to not to escape from the detention, but I want them to find 
Homework Help 
Having the knowledge 
of Mandarin and other 
Helping 
newcomers to 
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the incentives to study and fit in to the American societies. Indeed, my hopes and desires 
are too wild to fulfill in this short amount of time. 
Secondly, I think I would put “a good listener” into the Skills of the three parts. I 
did not consider myself as a good listener before this project, as a matter of fact. I used to 
think that listening without giving opinions is really impolite. Nevertheless, gradually, I 
learned that sometimes listening can really help a person. I was really surprised when one 
of my friends actually called me because he wanted to share his thoughts with me. I think 
being a good listener is also another crucial element to help others. 
In order to succeed and have productive results, first I tried to talk to the tutors 
who have worked there for a while, to understand how it was like and how the system 
works. I also discussed with Mrs. Daigle, in order to understand the current the most 
updated information regarding the Homework Help. The tutors I talked to at the 
beginning, unfortunately, did not continue tutoring every Tuesday and Thursday. 
What I wanted to accomplish for my project was to help the students to learn how 
to learn so that they do not struggle with their school lives. I wanted to tutor them in more 
different, productive ways so they can grasp the meaning of the concepts relatively easier 
and they will be motivated to study and have better grades. They will find joy in 
studying, and they can learn to study and ponder the problems themselves, even if they 
do not have any ways to find help from others. 
I wanted to do God’s works by tutoring people, and I wanted to help His people 
with all my effort. I wanted to have great time with other students during the Homework 
Help. What I initially aimed for was to work with the students I had, rather than merely 
“educating.” 
Here are the two pictures of how tutoring works in Homework Help =). 
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 This is a 
overall picture of how the Homework Help is like every Tuesday and Thursday. 
 This 
picture showed how a tutor teaches his students, and everyone works hard in order 
to figure out the math problems. 
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If I have a chance to tutor students again, I would be more responsible to have a 
great deal of knowledge about not only the subject matter I was supposed to know but 
also other interesting facts that would stimulate the students’ motivation to study. 
 10 weekly progress reports 
Report I 
I have started my project for two weeks, and I have been to the focus class three 
times. There were not too many students in the classroom. Some came definitely for 
wanting more help on their school works, but some of them came there just because they 
wanted to escape from the detentions. They said they wanted help from other students 
and study for their homework, but in fact, they did not want to do either. I was surprised 
when I heard that. I felt like the essence of the focus class was destroyed. People came 
because they were forced to come and because they wanted to avoid detention. 
Since there were not so many students who needed help (Mrs. Daigle usually 
asked the students individually whether he or she wanted a tutor, but most of them 
refused all the time.), I had more time to listen to how other tutors were teaching. They 
were really patient, and they were willing to stand beside the students, waiting them to 
ask math questions. Additionally, they were really good at math. I was going to tutor a 
girl, but when I saw the math problems, I did not really remember how to do them, so 
another tutor took over. Therefore, I stood there and was tutored by a tutor. I was sad, 
how come I could not do Algebra II homework.  
Few moments later, I helped another student, and fortunately I knew how to 
explain the questions. I felt really satisfying when a student understood my teachings and 
the math concepts really well, and I think God is using this to encourage me. The 
beginning is always difficult, but if I persist, then I can overcome the math questions and 
gradually learn how to teach. I learned that if I really want to tutor the students well, I 
have to re-learn or review the math classes that I have had before. 
Report II 
I think so far my project is going really smoothly, though there are definitely 
some obstacles and challenges. For instance, it is hard for me to explain the concepts. I 
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know and I understand the math concepts; however, I cannot explain them as the ways 
that other students can grasp the whole meaning. I tried my best to explain, but the 
students still seemed very confused. Nevertheless, they told me they understood the 
concepts, in which satisfied me and made me worried simultaneously. If they really 
understand the math, then I will feel really happy that I help them. On the other hand, if 
they can hardly understand it but still tells me they can, I am worried that they just want 
to cope with the homework they have for the time being, not to prepare for the future 
tests. Furthermore, if I cannot explain the concepts well enough, I can ask other tutors or 
Mr. Hilton to teach them, so that they can understand. I really hope that I can help them 
as much as I can offer, and that they will have the willingness to learn, not just being 
forced to stay after school. 
I had imagined that there would be many students who need help from the tutors 
and tutors are in great need because one-to-one teaching is preferred; at least this was 
what Mrs. Daigle had told me. But there are not many students as a matter of fact, and 
most of them came not because they want to learn and improve; instead, they are forced 
to come or they want to avoid the detentions. It is a little bit disappointing, but I will still 
try my best to help those who are in need. 
Report III 
I think I am doing my project better, more productively, and more joyfully. I 
gradually feel more and more comfortable tutoring other students, explaining the 
concepts in English and making them understand, since it was my greatest challenge 
during this project. Although I have not completely overcome this obstacle, I enjoy 
teaching the students definitely. 
There is a huge progress in my project. I used to be a little nervous and afraid of 
tutoring others, feeling uncomfortable and disappointed when I could not explain in the 
way that they could understand the textbooks. I used to be reluctant to go because of the 
uneasiness that I would feel if I go. However, now I move to the moderate side; I do not 
hate it that much, and I do not love it that much. Perhaps and I am certain that someday I 
will love doing this and enjoy it. 
Report IV 
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Nothing special really happened during this week. People still came to be helped, 
and tutors were there to help them to solve problems. However, I think the number of not 
only the students but also the tutors increased, not very much, but at least the whole 
classroom was almost full. 
Still there were many people who stayed there just because they had to, but they 
seemed more willing to improve their grades than before. Perhaps they understood that if 
they had to stay there for one hour, they could have done something productive, like 
doing their homework. And I am really happy to see that. 
As for me, I feel more and more comfortable there in the focus class. I can not 
only teach the students, but also discuss the problems with other tutors. I teach and at the 
same time I can learn. From always checking the clock to see if the focus class is over to 
having much fun teaching and discussing, I really enjoy being there now. 
Report V 
I have not been to the focus class for a while because of the break and noon 
dismissals. However, after this Thursday, I believe things will be back to normal. As for 
now, few and few students will be present in the focus class; in contrast, more people are 
attending the detentions. Perhaps it is because they are actually doing better at school, 
educationally and socially. So now I will tutor and help the students in the math club. I 
work with my classmates in AP Calculus Class most of the time. Since I am still learning 
calculus, I am not really tutoring my classmates, but working with them together in order 
to obtain knowledge in math. I feel really satisfied when we have solved any problems. 
Report VI 
Just like the previous time when I was tutoring in Homework Help, there were not 
too many students who really needed help from any tutors. However, there were not 
people who tried to escape the detention, which was a really good sign. I tutored some 
students who needed help in Algebra and Geometry, and I felt really happy that I could 
help them that they really understood the math concepts. I also felt joyful because now I 
truly understood those concepts, since people say they truly realize the ideas only when 
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they can teach those to others who are able to grasp them. I was really glad that one 
student really knew how to do those circle problems. 
Report VII 
This Tuesday, I only tutored one student. I did not notice that he had difficulties 
doing his homework until he asked me himself after a while. I did not know that he just 
came to Southlands this year, so he was still struggling with English, and I did not know 
that his mother language was Mandarin. I tried to explain Algebra II in English at first, 
but he could not understand. He asked me if I could speak Mandarin. I thought this would 
make the whole tutoring easier since we both could speak Mandarin. However, I did not 
really know the translation for the particular terms. Fortunately, he finally understood 
what the math concepts were and how to use them to solve for other questions. 
Report VIII 
This week, I tutored my sister during Homework Help since she had difficulties in 
math. It was frustrating because I could not recall anything about the section from pre-
calculus. We sought help from another calculus student; however he could not solve the 
question either. Finally, we went to Mr. Hilton, who solved the question eventually. I 
think that this was a great experience that I had gained more knowledge in pre-calculus, 
and I also had the fun discussing time with my sister and friends.  
Report IX 
During that week, I had tutored the girl. We mainly focused on math. Even 
though I knew how to do the math question that she had difficulty in, no matter how hard 
I tried to explain how to solve the question to her, she could not fully understand the 
method. I think there was a language gap between us. The girl who I was tutoring could 
understand both Korean and Mandarin. While I was teaching her, I sometimes confuse 
myself that weather I should use English or Mandarin to explain the question to her.  
Report X 
It was the last time I would tutor in the Homework Help at Southlands. The room 
was relatively empty. There were not too many students in the classroom, perhaps 
because they wanted to prepare their projects, or to review other subjects for their finals, 
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instead of just focusing on math. Some students were there because they wanted to ask 
Mr. Hilton about the Calculus projects, and I was one of them as well. We all worked 
together and tried to figure out the solutions. It was really fun when we all worked on it 
and through a long struggle, we found out the answer. The success was so sweet for 
everyone. 
 Appreciative Inquiry Questions for 3 people before the project and after the 
project 
Before the Project 
I. Jun Park 
1. What motivates and interests you to help to tutor the students here? So 
far, have you ever felt regretted your decision to tutor? 
The reason why I decided to tutor and work with the students in the focus class was that I 
want to become better at tutoring and teaching other people. When I am in a position to 
lead others, I would be more adept and more used to it. In addition, I can gain much 
confidence and I am proud of myself because now I know that I can indeed help others. 
Not only can I teach others, but I also can learn something from this experience. 
2. When do you feel really useful and helpful to others? How did it make 
you feel? 
I feel really useful and helpful when I tutored the students their weakest subject, such as 
Algebra II, which was one of my strongest subjects. I have gone through most of the 
problems they are facing now. Therefore, when I tutor them, there are connections, and 
so, I can explain the concepts in the way they can understand the grasp the meaning. 
3. Describe a time when you feel you are not needed by any person. How 
do you cope with it and overcome the frustration? 
I feel I am not needed by any one when I am alone, especially during weekends. At that 
time, no one is calling me and I felt really lonely. Also, when I was bought at a relatively 
lower price in Senior Adoption, I felt I was unwanted and unneeded. When I am facing 
the frustration, I would listen to Christian music, trying to calm myself down because I 
know that God will never think that I am an insignificant person. 
4. What do you obtain from the experience of tutoring other students? 
How can those things or qualities help you in the future? 
From the experience of tutoring other students, I learned to cooperate with them, not 
feeling proud or superior or commanding them how to do. I also realized the ways to 
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teach the students better. Not only can I deal with their problems, but also my own ones. 
Additionally, I obtained some knowledge about leadership. 
5. What are the three wishes you have for yourself as a tutor? 
My first wish for myself is that I can speak up and speak out loudly and that I can be 
more active and be engaged in many other activities. My second wish is that I will not be 
too authoritative. I want to work with other students and teach them how to reason, and 
therefore, I hope I will not enforce them to believe what I believe. Lastly, I wish I can be 
more patient to other students when explaining and teaching them the school materials. I 
wish I will not have anger but patience. 
II. Mrs. Daigle 
1. What motivates and interests you to help to tutor the students here? So 
far, have you ever felt regretted your decision to tutor? 
As a student myself before when I was in middle school or high school, I was not an A 
student, and I was the one who always needed help from classmates or teachers. 
Therefore, I can understand how struggling it is for students if they do not understand the 
school materials and do not know how to finish their homework. That is the reason why I 
wanted to work with the students in the focus class. In addition, I have never regretted my 
decision of tutoring the students and being in charge of the focus class. 
2. When do you feel really useful and helpful to others? How did it make 
you feel? 
I feel really useful and helpful to others, when I see the results, for instance, the students 
are improving and becoming better at their school works, seeing that they actually 
obtained help from others and learn. When I am useful and helpful to others, I feel really 
satisfying and fulfilling because I know that I can help and have an impact on other 
people. 
3. Describe a time when you feel you are not needed by any person. How 
do you cope with it and overcome the frustration? 
Of course there are times when I feel I am not needed by anyone. For instance, all my 
children had left the house and had their own family. I know it is good for them and that 
they are all grown and matured, but I suddenly lost focus. What do I do now? It is a big 
change for a mother. However, I always know I am needed, and I am really sure of that. 
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In the Bible, we are to command to give and to share what God has given us, especially 
older to younger. I believe I have the knowledge that I can pass on to others. 
4. What do you obtain from the experience of tutoring other students? 
How can those things or qualities help you in the future? 
When I am spending time with the students in the focus class, I obtain the satisfaction of 
knowing that their lives may be improved and bettered, and that they can succeed and 
accomplish in the near future. I also become more flexible and more patient towards the 
students and others because I realize individuality, that everyone is very distinctive. 
Therefore, I would find and keep seeking the ways to find the help for individual student. 
5. What are the three wishes you have for yourself as a tutor? 
My first wish is for the students in the focus class that they can learn how to learn, which 
means focus, study, hard work, and perseverance, and also they can appreciate other 
student for their help. Secondly, the wish for the tutors, I wish that they can see the values 
in helping other people and realize that their discipline and intelligence can help the 
students to learn. The last wish for myself is that I can find the ways to help each student, 
that I can focus on each one’s needs and find the answers before it is too late. 
III. Tom Fu 
1. What motivates and interests you to help to tutor the students here? So 
far, have you ever felt regretted your decision to tutor? 
I have never regretted for spending my time tutoring students. When I was in Taiwan, I 
used to be an academically problematic student. For instance, my elementary school 
teacher would tell my classmates that I am a black sheep, and that it would be best to 
leave me alone. At the moment I was blamed, I was simultaneously motivated by the 
comment. I hated being underestimated and insulted by others, because I knew I could do 
better if I tried hard enough. As time went by, I became a top student in my classes, and 
people often talked to me in a more polite way. But, I would never forget how it feels to 
be demeaned according to low academic standing. All in all, I hope to devote what I had 
undergone to helping people with similar problems. 
2. When do you feel really useful and helpful to others? How did it make 
you feel? 
I enjoy being helpful. I love when people shouted “Hey Tofu, come here! I have 
something urgent!” or “Seriously, you're my last line of defense!” or even “Where the 
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heck were you yesterday? I didn't do any of my homework!” Those words compelled me 
to link myself with qualities such as reliability, intelligence, and vitality, all of which are 
crucial to invigorate my deficiency of confidence and existence.  
3. Describe a time when you feel you are not needed by any person. How 
do you cope with it and overcome the frustration? 
I would feel frustrated if I willingly give others a hand but they merely take it for granted 
or don't even bother to accept my “grand offer”. For example, my MSN is often full of 
conversations asking me homework or textbook lessons. Yet, because I had to sacrifice 
my sleep to teach people on MSN, I decided to appear to be offline and go to the Math 
Club instead. However, I was disappointed to figure that no one really needed me – some 
students asked more mathematically superior AP Calculus BC students, whereas others 
went there just to hang out with friends. Sitting there and idling for an entire hour, I was 
sad for not being able to contribute my intellect and passion to needed students.  
4. What do you obtain from the experience of tutoring other students? 
How can those things or qualities help you in the future? 
I gained confidence by tutoring students because throughout the process, I achieved a 
mutual growth that might be unattainable by the efforts of an individual. Example 
substantiating this claim can be derived from an ancient saying that teaching and learning 
are processes that promote mutual development. The teacher will reinforce his or her 
knowledge and accumulate wisdom through contemplation, while the learners will 
gradually acquire knowledge and skills from the teacher. For this reason, I have always 
been encouraged to reach this end. I hope that my experiences of tutoring and the 
communication skills I acquired will enable me to continue helping people with joy and 
relaxation.  
5. What are the three wishes you have for yourself as a tutor? 
First, I hope to be more intellectually profound, that way I can easily establish myself in 
my interested fields and pursue them with ease. My second wish is that whoever I help, I 
hope he/she will carry on this passion and continue to dedicate himself/herself to needed 
people. Lastly, I wish education will spread more widely and deeply. The point is that 
education is the single most valuable invention, and so everyone needs to have a chance 
to experience and cherish its enlightening fulfillment. 
After the Project 
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I. Jun Park 
1. What motivates and interests you to help to tutor the students here? So 
far, have you ever felt regretted your decision to tutor? 
The excitement motivates me to help to tutor in the Homework Help. I always feel 
excited to be a tutor, like a leader, so that I can guide others and give them some advice. 
In addition, I have never felt regretted since 11th grade. I enjoy the time when I am 
tutoring and helping others. 
2. When do you feel really useful and helpful to others? How did it make 
you feel? 
I feel really useful and helpful to others when they ask me the subjects that I know and 
understand very much. Those times always make me really confident, helping me to be 
more mature in learning myself. 
3. Describe a time when you feel you are not needed by any person. How 
do you cope with it and overcome the frustration? 
I felt I was needy by any person during the first semester of my senior. I was too into 
studying AP English in order to keep good grades in that subject and all my college 
applications because I needed to be prepared for my future. I felt really alone at that time. 
However, the way I tried to cope with my frustration was to think of my future, the long 
run. Therefore, I understood that even if it was really difficult for the time being, it was 
worthy in the end. 
4. What do you obtain from the experience of tutoring other students? 
How can those things or qualities help you in the future? 
What I obtained from the experience of tutoring other students was that I learned to be 
more social, more outgoing when I deal with other people whom I do not really know of. 
I learn more teaching skills which can help the students to learn more effectively either 
with someone else or by themselves. Thus, in the future, when I am working with others, 
no matter when I am dealing with high-position or low-position co-workers, I will be able 
to be more natural and social. 
5. What are the three wishes you have for yourself as a tutor? 
One of my three wishes I have for myself as a tutor is that I can be more confident. Even 
if when I am teaching the subjects that I am not really familiar with, I can still show my 
confidence, because usually I would be intimidating because of the difficulties. Secondly, 
I wish I can tutor people in myriad exciting ways. Many people do not enjoy studying; if 
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I can teach them in different fun ways that they like, they will absorb the materials 
relatively easily and they will remember them for a long time. Lastly, I wish my students 
can learn to think or ponder the problems themselves. Even if there is no way to seek 
help, they can still learn by themselves. 
II. Mrs. Daigle 
1. What motivates and interests you to help to tutor the students here? So 
far, have you ever felt regretted your decision to tutor? 
The rewards which I know I will obtain after the experience motivate and interest me to 
help and tutor the students. It is really rewarding. Also, when I think of their future, it 
motivates me to help them. The students have bright futures ahead of them; they are the 
pillars of the future as well. I would like to invest time and energy into those young lives. 
In addition, I have never felt regretted for my decision. 
2. When do you feel really useful and helpful to others? How did it make 
you feel? 
I feel I am really useful and helpful to others when I see those who use what I taught or 
talked to them about and apply it to their lives. I feel so fulfilling and satisfying. It gave 
my life meaning and purpose. It makes me happy. 
3. Describe a time when you feel you are not needed by any person. How 
do you cope with it and overcome the frustration? 
Sometimes I feel I am not needed by other people, especially in my current situation, the 
empty nest. Not long ago, my youngest child got married and left home. As a mom, I had 
a hard time to overcome the difficulty. However, I tried to cope with this frustration by 
realizing how much I myself am always needed by others. I am needed for my students, 
staffs at Southlands, and people in church. I realized that no matter how I feel I am not 
needed, I am always needed. I know that it is my purpose to pass down all the wisdoms to 
younger people, to give them guidance and help. 
4. What do you obtain from the experience of tutoring other students? 
How can those things or qualities help you in the future? 
What I obtain from the experience of tutoring other students is the passionate desire to be 
a better tutor so I will be able to help students at any different levels in their academics, 
to help to solve their issues, such as, procrastination, frustration, and lack of motivation, 
158 
 
and to do better in the future of my tutoring path. I want to be more helpful for them 
when they are in need. 
5. What are the three wishes you have for yourself as a tutor? 
My wishes for myself as a tutor are to be able to motivate students, to teach better and 
clearly, and to help those that are doing poorly do better. Many students are smart, but 
they just do not have the motivation to study hard, to work hard. I want to become 
sensitive to each student and understand how their behaviors are like that, so I can do my 
best to find out any ways to encourage them and teach them, in order for them to be 
successful in the future. 
III. Tom Fu 
1. What motivates and interests you to help to tutor the students here? So 
far, have you ever felt regretted your decision to tutor? 
In my case, I first started tutoring students in order to build experience of teaching others. 
I was happened to have an opportunity to tutor a fellow student in a campus, but I lost the 
chance partly due to my lack of experience in teaching. This became my first motivation 
by which I started to help other students with studying. In addition, I felt further 
motivated to tutor especially when I realized that, as I started to teach other students, I 
learned again the materials I had studied before. At times, I regretted my decision to tutor 
such as when I felt I lost my time that could be used in other ways. 
2. When do you feel really useful and helpful to others? How did it make 
you feel? 
I feel useful and helpful to others when they substantially understand the subject matters I 
teach. For example, the students did not seem to understand at first which information in 
the book is important and which is not. However, as I point out the key words in the book 
and explain, they came to understand the subjects better. This made me feel connected to 
the student as if I was transmitting my knowledge into her brain right away. 
3. Describe a time when you feel you are not needed by any person. How 
do you cope with it and overcome the frustration? 
The feeling that I am not needed has frustrated me many times in my life. The peer 
pressure often put me into this kind of feeling as I found some friends have better abilities 
for the areas that I was not good at. However, I could manage the feeling of inferiority as 
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I looked on the positive side and justify myself that I have better performance in many 
other areas than others. 
4. What do you obtain from the experience of tutoring other students? 
How can those things or qualities help you in the future? 
The important lesson that I learned from tutoring other students was responsibility: I was 
responsible to have good knowledge of the subject matter I would teach, to arrange 
proper time to tutor, and to make sure that the students truly understand the chapter. I 
believe this quality will help me getting things done correctly and earning trust from 
other people in the future. 
5. What are the three wishes you have for yourself as a tutor? 
The three wishes I have for myself as a tutor are the acquisition of proper teaching skills, 
the humble and flexible attitude by being able to learn from my students, and the ability 
to build relationship with my students as fellow pursuers of pure knowledge. 
 Answer the following questions with at least a paragraph each. 
I. Think about a time when you felt you were used by God during this ministry 
class. Who was involved? What were you doing? Why was that such a 
memorable event? 
I felt like I was used by God during this ministry when I was doing the group work, 
especially the one in which two of us formed a group; one talked about his or her 
thoughts while the other listened. I had a good time talking with my teammate. My 
teammate actually was struggling at that time. She really needed someone whom she 
could speak to, and I felt like I was the one who could listen to her and make her feel 
better. 
II. When have you felt most alive during your project? Talk about the 
circumstances surrounding that event and why that made you feel most alive. 
What do you think made that time so special? 
I felt most alive during my project when I truly helped someone in Homework Help. 
When the students I tutored really understood the subjects, I felt really happy and 
exciting. By knowing that the students understand the concepts, I gained more confidence 
in myself, and I knew that finally I indeed realize those math concepts, rather than just 
memorizing the formulas. I think this event is special because I feel like I am trusted. 
Somehow others’ opinions are important to me; I know it is not good, but I just cannot 
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help it. Therefore, I think helping others and them trusting me made this event special for 
me. 
III. When was there a time when you felt frustrated because of the way your 
project evolved? Why were you not able to do what you wanted to do? Who 
was involved? How did it make you feel? 
Sometimes I did feel really frustrated during the time when I did my project. Before the 
project, people told me that there was a lack of tutors and students studied on their own. 
However, there were not actually too many students who were willing to come to the 
Focus Class to get help that they needed. I was not able to do what I wanted to do for a 
long time. I felt a little bit sad and useless, and it made me to lose my motivations to go to 
the Homework Help. I tried to cope with it by working with my calculus classmates 
together on our homework, so that we can teach each other and reach the highest 
efficiency. 
IV. Think of a time when you felt like you were entrusted to lead or do something 
very significant this school year. How did that make you feel? What did they 
entrust you to do and why? 
As a senior, I joined the student government at my school. A rather timid and passive 
girl, this was the first step I took toward better leadership, sociability, and most crucial of 
all: utilization of my compassion and trustworthiness. I was highly aware of the academic 
fluctuation of Southlands, so I expressed to my friends the idea of being a SLC Peer 
Counselor to accelerate the process of college application and further help improve the 
outcome.  Although I was not chosen at first, I won her trust and thus the position after 
thoroughly explaining my objective to Mrs. Duncan. I felt ecstatic to be trusted, so I 
invigorated my diffidence to ensuring the academic performance of my peers. Under my 
leadership, the current seniors applied to colleges widely and had some unprecedented 
success. In balancing academic and spirit and forming a well-rounded educational 
ambiance, I especially enjoy seeing the passion of others.  
V. What are the three wishes you have for exercising anything you’ve learned this 
year? 
One of my three wishes is to pray for others more frequently. I used to afraid pray for 
others in front of people, because I did not think that I know what to say. I will ask God 
to give my more wisdom, so that I would have the courage to pray for others. Secondly, I 
wish I can do ministry no matter how, when, or who. Lastly, I hope I can have better 
161 
 
relationship with Jesus. Every time when I feel frustrated, I know I can turn to Him; when 
I feel happy, I know I can appreciate him for what he has done for me.  
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